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[bookmark: TemplateOverview]General comments
In 2024, the Dance solo performance examination consisted of two components designed to showcase a range of technical and choreographic skills. Component 1 was a skills-based solo composed in Unit 3, Area of Study 2, while Component 2 was a cohesive composition composed in Unit 4, Area of Study 2. The examination criteria for both solos were based on key knowledge and key skills across Units 3 and 4.
While many performances indicated students’ thorough preparation, some areas for improvement were noted.
In the skills-based solo, some students:
did not demonstrate an understanding of their physical capabilities and limitations in relation to the complexity of the chosen movement, which impeded their ability to demonstrate all eight physical skills efficiently
used acrobatic skills that did not enhance the interpretation or demonstrate safe dance practice
wore inappropriate attire that did not allow the body’s alignment to be shown (Criterion 4) and impeded the demonstration of safe dance practice when executing the solo.
[bookmark: _Hlk137807966]In the cohesive composition solo, some students:
did not demonstrate their understanding of the criteria and presented a solo that was not structured into clear sections and/or unified to create the necessary cohesion
did not construct well-formed motif/s and choreographic devices in relation to their stated intention
did not demonstrate logical phrase development or arrangement through the elements of spatial organisation (level, direction, eye/body focus and personal dimension) to support their stated intention
presented the assessors with an overview of the intention that did not address the sections of the dance being presented, which impacted their ability to demonstrate all criteria successfully. Students needed a clear intention to be able to successfully address the criteria and access the higher bands
did not rehearse in the planned costume, which caused issues during the final assessment.
Specific information
The statistics in this report may be subject to rounding resulting in a total more or less than 100 per cent.


Unit 3 – Skills-based solo
Criterion 1
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0
	1
	3
	4
	12
	15
	19
	14
	32
	8.1


Criterion 2
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0
	2
	3
	5
	13
	15
	17
	14
	32
	8.0


Criterion 3
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0
	1
	3
	5
	13
	13
	21
	13
	31
	8.0


Criterion 4
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0
	1
	3
	5
	10
	15
	14
	15
	38
	8.2


Criterion 5
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0
	1
	3
	4
	9
	16
	18
	11
	37
	8.2


Criterion 6
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0
	0.3
	2
	5
	9
	16
	17
	13
	38
	8.3


Criterion 7
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0
	1
	3
	5
	12
	15
	18
	12
	34
	8.1


Criterion 8
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0
	0.3
	2
	4
	9
	15
	20
	15
	35
	8.3





In terms of intention, most students based their solo on an exploration of the criteria. 
Criteria 1–4 required students to demonstrate control of all eight physical skills within a range of actions from the six movement categories.
High-scoring performances executed a high level of body articulation, coordination and complex technical skills in multiple ways to successfully demonstrate criteria 1–4. Appropriate movement vocabulary was selected to best showcase the student’s abilities to show control and consistency throughout the performance. These students also displayed a good level of endurance to sustain a consistent level of performance.
In lower-scoring performances, students compromised their performance by attempting movements beyond their physical capabilities, resulting in a loss of control and precision. Others opted for overly simplistic or repetitive movement choices, which limited their ability to showcase a diverse range of skills across the required movement categories. Incorporation of the more challenging categories, such as falling actions, often led to issues with alignment (Criterion 1) and control of muscular strength (Criterion 2). Students must carefully select movements that align with their technical proficiency to ensure a successful performance. Students should focus on building and maintaining fitness levels during the rehearsal period leading up to the examination to ensure consistency in the execution of all physical skills.
Criteria 5–7 required students to demonstrate skill in the manipulation of the elements of time, space (shape) and energy throughout the phrases and sections of the solo.
High-scoring performances personalised the choreography by arranging the time, shape and energy in contrasting ways throughout the phrasing. These students used complex combinations of tempo and rhythm by working with and against the music and made full use of curved and angular shapes, often incorporating different parts of the body. The use of energy addressed a range of movement qualities, resulting in a skilful organisation of force and flow.
In lower-scoring performances, students often demonstrated limited skill in manipulating the elements of movement, which is crucial for meeting criteria 5–7. Many students choreographed their movements strictly to the beat of the selected music, resulting in a lack of time contrasts. This was often exacerbated by their choice of music, which lacked dynamic variation, limiting their ability to meet Criterion 5. Students also failed to personalise or innovatively explore the use of shape in their choreography in lower-scoring performances. This resulted in limited changes in the manipulation of upper and lower body shapes (Criterion 6). The exploration of movement qualities in these performances lacked the required variation in force and flow, which limited the students’ ability to create expression and demonstrate artistry in their performance (Criterion 7).
Criterion 8 required students to demonstrate skill in the projection of the whole body, in turn to demonstrate artistry and convey their intention to the audience.
High-scoring performances maintained consistent projection of the whole body, showcasing a deep understanding of artistry and audience engagement. These performances were characterised by an expressive use of eyeline to effectively communicate artistry, as well as smooth and well-executed transitions between phrases and sections, creating a confident and polished performance.
In lower-scoring performances, students demonstrated a lack of confidence in establishing eye contact and projecting to their audience, which is crucial for effective performance. These students needed to prepare more effectively during the rehearsal period and practise performing the solo to a variety of audiences to help create a more dynamic and engaging performance that effectively engages their audience.


Unit 4 – Cohesive composition solo
Criterion 1
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0
	1
	7
	12
	18
	17
	16
	11
	20
	7.3


Criterion 2
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0.2
	2
	6
	10
	16
	17
	16
	9
	25
	7.5


Criterion 3
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0
	2
	6
	12
	17
	15
	16
	7
	25
	7.4


Criterion 4
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0
	2
	5
	9
	14
	20
	16
	9
	26
	7.6


Criterion 5
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0.2
	1
	6
	9
	18
	18
	13
	9
	26
	7.5


Criterion 6
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0
	2
	7
	10
	15
	16
	14
	10
	27
	7.5


Criterion 7
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0
	2
	7
	9
	17
	18
	12
	9
	26
	7.5


Criterion 8
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0
	0.2
	5
	8
	14
	18
	15
	13
	28
	7.8





The assessment of the cohesive composition task is based on the students’ skill in choreography. Successful performances demonstrate exceptional creativity in their approach to the task. These students initially plan and research to craft a well-developed intention and work through the choreographic processes to realise the choreography within the prescribed time frame of 2.5–5 minutes.
Statement of Intention
It is crucial to remind students that the Statement of Intention form, downloadable from the VCAA website, should be clearly written, and that they should adhere to the instructions as the student’s work is marked against this written statement.
The Statement of Intention is used to provide assessors with an overview of the intention for each section of the dance, the formal structure and an overview of the main choreographic devices.
To ensure the Statement of Intention aligns with their solo performance, students should be reminded to:
keep explanations concise and within the word limit to allow assessors to effectively compare the solo with the written statement
ensure that the intention for each dance section is clearly outlined, avoiding intricate details that do not correspond to the movement selections of each section
accurately represent the solo’s arrangement in the formal structure description
ensure consistency between the documented formal structure and the actual performance to avoid confusion for assessors
list or outline choreographic devices that accurately reflect the actual solo performance
ensure clarity in this part of the statement to enable assessors to identify the application of choreographic devices in the performance.
Criteria 1–3 required students to select and arrange movement vocabulary to create an appropriate formal structure and demonstrate skill in the manipulation of various choreographic devices to help structure the sections and communicate the intention.
High-scoring performances demonstrated outstanding choreographic skills. The selection of movement vocabulary was innovative and effectively reflected students’ stated intentions. They arranged the movement vocabulary into clear, well-defined sections and skilfully used choreographic devices to support the stated formal structure. These performances maintained a strong focus on their choreographic intent throughout the entire solo, which enhanced their ability to create cohesion.
In lower-scoring performances, the choice of movement vocabulary selections (Criterion 1) often did not fully relate to the stated intention, or the student created a good first section but did not fully develop the movement as the sections and intention progressed. It was crucial to remember that this choreographic task required the selection of innovative movement content that consistently supported the stated intention.
When arranging movement phrases into a formal structure (Criterion 2), it is crucial to create clear, distinct sections that flow seamlessly into one another, culminating in a well-considered ending. While sections need not be of equal length, each should comprise multiple movement phrases to establish its significance within the overall composition. A section should be substantial enough to convey a complete idea or theme.
Some students did not sufficiently integrate and develop the choreographic devices needed to establish and progress their choreographic ideas, which significantly impacted their result for Criterion 3. These students often did not effectively manipulate various devices throughout the phrases and sections of their solo performances and, as a result, their performance lacked the necessary variation and innovation required to showcase a high level of proficiency in this criterion.
Criteria 4–7 required students to manipulate the spatial organisation (including level, direction, eye/body focus and dimension) to communicate their intention. 
High-scoring solos demonstrated a purposeful arrangement of movement vocabulary by skilfully integrating diverse combinations of spatial organisation. These performances effectively constructed distinct sections and conveyed their stated intention with clarity.
In lower-scoring performances, the arrangement of spatial organisation was poorly planned and did not consistently support the intention of each section. At times, the spatial arrangement was irrelevant to the stated intention, lacking coherence with the student’s overall choreographic goal.
Criterion 8 required students to demonstrate their skills in using performance practices and artistry to convey their intention to the audience. 
High-scoring performances maintained strong projection skills and engaged their audience through the effective use of eyeline and expression to communicate their intention and overall artistry.
Lower-scoring performances appeared to lack preparation and thorough rehearsal, which significantly impacted the overall artistry of the performance. Some of these students did not consistently project the whole body throughout the dance, leading to a lack of smooth transitions between phrases and sections. Students are encouraged to regularly rehearse the movement in a range of settings to develop movement memory and confidence. In addition, thinking about the use of eyeline and facial expression will enhance communication of the expressive intention underlying the choreography.
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