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[bookmark: TemplateOverview]This report provides sample answers, or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses. 
From 2025, VCE English as an Additional Language (EAL) has a new study design and examination specifications. Refer to the VCAA website for details.
General comments
This examination consisted of three sections: Section A required responses to two aural texts, Section B required an extended response to one text, and Section C required the completion of two tasks in response to unseen material. Assessment of the extended responses in Sections B and C was holistic, using the published assessment criteria. Assessors related student performance directly to these criteria, and their judgements were assisted by using a set of descriptors. 
Most extended responses showed good understanding of the task requirements, in particular by using an appropriate structure to deliver a relevant response. Responses that scored highly demonstrated strong writing skills, which conveyed meaning with clarity and fluency. The assessment criteria, the descriptors and the sample examination are published on the VCAA website. Assessment of the short-answer responses in Sections A and C is discussed later in this report. 
Almost all students completed the three sections of the examination. Preparing well for Sections A and C requires developing skills that will be applied to unseen task material. In Section B, although it is necessary to have a close knowledge of the text, students should use only material that is relevant to the question. 
Students’ interpretations and ideas in response to the topic are awarded marks as per the assessment descriptors. 
Specific information
Section A – Listening to texts
Students were required to respond to two unfamiliar spoken texts. For each text, students were supplied with brief written background information. The first text was a conversation between two siblings about suitable birthday gifts for their mother. The second text was a discussion between two friends who are at a concert together. The concert is in a large stadium and they are waiting outside for the doors to open. Questions covered literal and inferred meaning and addressed the key knowledge and skills from the study design. Each text was played twice. The note-taking space provided beside the questions was well used by most students.
The most challenging questions were those around determining attitudes (Question 2c) and those that required understanding of the subtleties of language (Questions 1d, 1f and 2a). Responses reflected the teaching of key knowledge and skills and exposure to appropriate practice material. The questions were designed to cover a variety of aspects of listening skills, including explicit meaning, indirect language, feelings and attitudes conveyed by the speakers. Careful reading of the questions was needed to identify which part of the conversation was the focus, for example, ‘a source of tension that existed before this conversation’.
Students needed to use the key words in the questions as a focus for their listening. Short-answer questions require concise and precise answers. Responses that demonstrated understanding provided specific answers without including extraneous information. Expression skills needed to be sufficiently controlled to convey meaning accurately.
Text 1
Question 1a.
Either of the following was a correct response: 
Lara does not want their mother to hear them.
Lara wants to have the conversation before Mum gets back.
Question 1b.
A correct response identified one of the following ideas:
She is not working such long hours anymore.
She is almost retired.
She is working fewer hours.
Responses which said their mother was retired were incorrect.
Question 1c.
A correct response matched a gift suggestion with a reason for why it would be suitable.
Riley
garden tools because she is doing more gardening / her tools are getting old, OR
seeds because she can grow new plants/brighten up the garden.
Lara
a pasta machine because she is cooking more / experimenting in the kitchen more, OR
an apron because the pockets give her somewhere to put her spoons.
Question 1d.
Correct responses were one of the following:
‘Maybe’ / ‘Maybe, I guess’, delivered with hesitation and pauses.
‘Not really, sorry’, delivered as a blunt firm statement (could add apologetic tone).
‘The garden shed is already full. No more tools’, delivered firmly.


Question 1e.
The only correct response was that they will each select a gift. 
(This could be expressed by saying what each gift will be.)
Question 1f.
A correct response was one of the following:
Riley had previously forgotten Lara’s birthday.
Riley has forgotten things / Riley is bad at remembering things.
Text 2
Question 2a.
A correct response was one of the following:
‘Wow, Felix’ or just ‘Wow’.
‘I didn’t think cloud rap music was that popular in Australia’ (or meaningful shortened versions of this sentence).
Question 2b.
Any two of the following:
Where there’s music, there is a crowd.
A rap artist won an award.
Melbourne is a music capital.
Question 2c.
Correct responses identified the attitude of each and a quote to demonstrate this attitude.
Abby (one of the following):
impatient – ‘I wonder how long we’ll have to wait to get in?’ 
frustrated/annoyed – ‘I wish we didn’t have to wait.’ 
anxious – ‘Come on! We don’t want to miss the start of the show.’ / ‘I wish they’d hurry up and let us in.’
Felix (one of the following):
calm / not worried / accepting it is expected – ‘Don’t worry, we won’t miss it.’ / ‘I think the crowd is so large, even those in charge are surprised! That’s probably why we’ve got to wait to get in.’ 
patient / positive – ‘There are lots of people, but we’ll get in in time.’
mildly annoyed – ‘Still, I wish they’d open a few more doors ...’
Question 2d.
A relevant response was one of the following:
He’s checked the seats online.
He has seen them on the stadium map.
The focus of the question was Felix’s confidence that the seats were good. The question was not asking about the reason they were good seats.
Question 2e.
Abby is most interested in seeing the dancers.
Question 2f.
A relevant response was one of the following:
Abby realises she was:
overreacting
out of line
unreasonable
impatient.
Section B – Analytical interpretation of a text
Students were required to produce one piece of analytical or expository writing in response to one text. There were two topics for each of the selected texts. The descriptors used for assessment related to knowledge of the text, including consideration of its concepts and construction, the structure and relevance of the response, and writing skills – the control of the conventions of written English. 
Students were generally well prepared for this task, demonstrating good text knowledge, awareness of the use of film techniques and familiarity with how to structure a text response. Some were able to incorporate relevant quotes from the text. Most students attempted a structured response, which addressed the chosen essay question.
Responses that scored highly were characterised by a sharp focus on the key words in the topics, selective and considered use of the text, and ideas expressed with strong language skills. The first topic on Sunset Boulevard required students to discuss the idea that Hollywood is just a fantasy world with no connection to the real world. Responses to this topic drew on a range of material from the film, especially Desmond’s struggle to keep up appearances in an effort to maintain illusion over reality and the impact of Hollywood’s expectations on a number of characters.
The second question was structured as a ‘do you agree?’ task which required a response to the idea that in Sunset Boulevard no-one ever really tells the whole truth. Some responses agreed with this statement and others considered that not all characters were intentionally lying. Students were generally able to support their points of view with evidence from the film.
The second topic on The 7 Stages of Grieving was the more popular. It invited discussion of the consequences of the misuse of power by those in authority. Strong responses considered who had authority or power, how it was misused and the consequences of this misuse.
Overall, responses that scored highly were structured and developed and demonstrated a command of sufficient relevant vocabulary to communicate ideas meaningfully. They also demonstrated sound understanding of the requirements of analytical writing. Responses that did not score well were more descriptive, demonstrating adequate knowledge of the text but not selectively connecting this to the key words in the topic. 
The task was an analytical interpretation of a text. It is important for students to be familiar with the language used for analysis. Analytical writing can include description, such as facts or information, but its focus is on the relationships between pieces of information. It may include comparing and contrasting, or assessing. Consequently, students need to develop writing skills that will enable them to incorporate knowledge of the text into their analysis or exposition. Writing that simply describes what a character did rather than exploring why and how, and the effect of the behaviour relevant to the set topic, is a limited response. Students also need to be familiar with the variety of ways in which questions can be worded and understand the requirements of different task words, such as ‘discuss’, ‘do you agree?’ and ‘to what extent’.
Section C – Analysis of language use
The task material was one piece of writing expressing a view about the future use of a now-closed old library building. Brief contextual background information was supplied. This background information is an important starting point for students because it identifies the audience and context of the task material. The task material was a letter written to Bankswood Council and local residents. In it, the writers proposed that the old library be converted into an all-access arts centre for the community. The letter was accompanied by two visuals linked to the ideas expressed in it. The topic, language, length and style of the piece were appropriate for the tasks and offered opportunities for students at all levels to demonstrate their skills. 
Question 1
This question assessed comprehension of the task material and required precise answers that demonstrated clear understanding of the ideas in the task material. 
Question 1a.
A relevant response was one which acknowledged two benefits an arts centre would have for the whole community: 
new public art on the walls
more visitors coming to Bankswood
art shows to visit
a location for classes
allows people to try out future job options.
Incorrect responses referred to the benefits of the new library or benefits for one group of people.
Question 1b.
Correct responses were able to identify quotes from the text demonstrating attitudes to the closing of the old library and the opening of the new library. 
The old library closing:
 nostalgic or sentimental – ‘… feeling sad it would be closing’; ‘many of us still have fond memories of the place’
understanding it needed to happen – ‘dark, gloomy and crammed full of old books’.
The new library opening:
excited, pleased – ‘cosy corner’, ‘comfortably resting’, ‘state-of-the-art facility’
grateful – ‘not the only ones grateful’, ‘this is what a community space should be’.
Question 1c.
A correct response identified two quotes in the text demonstrating that the council's plans for the old library were uninteresting. Relevant responses were:
‘Yawn’
‘So much more boring than we could have expected’
‘What a wasted chance to think big’.
Question 1d.
A relevant response reflected both the idea of the ‘brave option’ and ‘investing in the future’. For example: 
the Arts Centre is a riskier decision, but the council should prioritise people over the safe option. The local people are the future of the town.
It would be brave/courageous/daring to look after people instead of being safe with the office. It is a step into the unknown.
The question invited an explanation which showed understanding, in the student’s own words. Just repeating the language of the statement was insufficient.
Question 2
In this question, students analysed how language, the use of argument and visual features in the task material were used in an attempt to persuade. Responses that scored highly recognised that there are many things writers do when they seek to influence a reader. Awareness of audience (in this case the council and local residents of Bankswood) is critical to understanding how the arguments and language choices in the task material were intended to influence this audience. Students were expected to find connections between the text and the visuals. The expected qualities for scoring clearly indicate that to score six marks or higher, students needed to show some understanding of how visual material is used to persuade in the context presented. One or both visuals could be used to do this. 
There was a range of approaches in the responses to this question. Most responses tried to balance an analysis of argument with an analysis of language. Some identified a point of argument and then considered the impact of the language used to present that point. Responses that scored highly analysed argument use and language in an integrated way. A few responses focused too much on summarising what the writers said without identifying the specific language used for the purpose of persuading the readers to accept the argument. Responses that scored highly comprehensively explored the ideas presented in the visuals and demonstrated the clear connections between the visuals and the ideas in the written text. Responses that did not score well only described the appearance of the visuals. 
In this task the challenge for students was to be able to use their theoretical knowledge of how writers or speakers use language persuasively to demonstrate accurately how this was done in the task material provided. 
Features of responses that scored highly included: 
a clear understanding of the context and audience for the writing and the point of view expressed in the piece. The letter began with positive acknowledgement of the new library – ‘a state-of-the-art facility’ – and used this as a springboard to get support for an ambitious proposal for the future use of the old building.
discussion of how language, the visuals and the use of argument worked together in the task material, in particular the visual presentation of the alternatives which the Council had to consider. The writers’ preference for an Arts Centre was clearly conveyed through the vibrancy in that half of the image.
an exploration of the implications of specific language choices, imagery and analogy; for example, casting the choice as one between the ‘easy option’ and the ‘brave option’; ‘the possibilities are endless’; ‘wall-to-wall desks’ or ‘cosy rooms for small classes – music lessons, dance lessons, writing groups’
an ability to use a range of vocabulary and the structures of English to communicate clearly.
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