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Performer Statement
While some students presented appropriate and thoughtful Performer Statements, a number of students presented statements that had very little information or lacked relevant information. Students are advised to ensure all three components of the Industry Statement – Area of Specialisation, Market and Stylistic Focus – are addressed. A well-conceived, insightful and clearly articulated Performer Statement can assist students to maximise their marks in some criteria.
Group performance
The selection of works and arrangements for a group consisting of more than one assessed performer should be informed by providing opportunities for all assessed performers to meet the criteria at the highest level of which they are capable, including ensuring that across their program they can address the criteria that require range and variety. There should only be one performer per musical part.
In a number of group assessments this year, the placement of students and equipment on stage contributed to a lack of cohesion. The stage should be set up in such a way that the students can develop a sense of ‘being in the band’ and can demonstrate musical and non-musical interaction. Opportunities should be provided for students to develop these skills, including by setting up the rehearsal and performance spaces in a similar way to the exam set up. When the equipment, such as drum kit and instrument amplifiers, is spread across a large performance space such as a theatre stage, this also contributes to a lack of cohesion in the sound coming off the stage.
Although it is an examination condition that the volume during the examination must be within the limits prescribed as safe by WHS regulations, in some cases bands performed at an unnaturally low volume for their area of specialisation, contributing to a sense of lower energy on stage. 
Use of sound reinforcement
Using a built-in PA system in the exam, where the mixing desk is at the back of the venue, is a potential disadvantage to students. Firstly, students are unable to make adjustments to their volume, which particularly impacts vocalists and any instrument not going through an amplifier or volume controls on stage; secondly, students are unable to fix any issues that may arise during the performance. In addition to this, where only some of the instruments, for example just the vocalists, are coming out of built-in or flown speakers and the rest of the ensemble is coming off the stage, this can have an adverse effect on balance and production of a cohesive sound. 
Vocalists
A recommended strategy for groups with two or more vocalists, who perform parts in harmony, is to ensure that each student presents a solo section, or part of a section, early in the program to allow the assessors to identify each student’s individual sound and therefore identify the work of each student when they are singing together. Vocalists should not sing parts in unison.
Instrument choice
Students are advised to present their program on the instrument(s) that will allow them to demonstrate the most skill. It is not recommended for students to perform part of their program on their main instrument and another part on a different instrument if their skill level is significantly lower on that instrument.
Non-assessed performers
Non-assessed performers, including teachers, should not overshadow assessed performers, including taking dominant musical and/or non-musical roles, as they can disadvantage the student by doing so.
Specific information
Criterion 1: Compliance with the requirements of the examination 
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0
	0
	0
	0
	0.2
	0.3
	0
	1.4
	98
	10.0


Most students received full marks for this criterion. Schools are advised to ensure that students are given the correct documentation; some students presented documents from other VCE Music studies. In some cases, students completed their statement just prior to their exam. It is important for schools and teachers to provide the necessary documentation to students well in advance to alleviate stress on the day of the exam, ensuring that students can focus on setting up their equipment and preparing for their performance. In addition, a well-crafted statement can assist students to maximise their marks in some criteria. Students who use notation or other written prompts, including lyrics, are advised to make it obvious to the assessors when they are performing from memory (minimum of one piece), for example by turning the music stand away.
Criterion 2: Skill in performing with accuracy and control
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0.4
	2
	5
	11
	16
	22
	19
	14
	10
	7.1


Students are awarded marks in this criterion based on the extent to which their performance was accurate and controlled with respect to the degree of difficulty involved. High marks can be awarded to students who make occasional minor errors, especially where the degree of difficulty is high, as it is the overall trend of accuracy and control that is assessed. Students who achieved very high marks in this criterion presented a polished program, demonstrating secure technique and attention to detail, evidencing thorough practice.
Teachers and students are advised to carefully select repertoire with an appropriate level of technical challenge to provide opportunities for students to demonstrate accuracy and control at the highest level of which they are capable. 
Vocalists who did not score well in this criterion typically had poor vowel placement and articulation, and/or consistent pitching inaccuracy. Vocalists are advised to ensure they select repertoire and keys that are suitable for their vocal range.
Instrumentalists should ensure their intonation is accurate for the whole program, which may require tuning during the program. Guitarists who use a capo are advised to check their tuning when putting it on and taking it off. Guitarists who use multiple tunings are advised to consider using more than one guitar.
Criterion 3: Skill in realising the expressiveness and versatility of instrument(s)/technology/voice throughout the performance program
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0.2
	3
	6
	12
	18
	20
	16
	12
	12
	7.0


Students who scored highly in this criterion demonstrated expressiveness and versatility by using a range of expressive techniques such as dynamics, articulations, tempo changes and pitch bending with dexterity and flexibility, appropriate to their area of specialisation.
Care should be taken when selecting a program of works and arrangements of works to ensure the program provides opportunities to use a range of expressive devices. 
Features of low-scoring programs were the use of a limited number of expressive techniques, repetition of the same few techniques, inappropriate use of techniques and/or poor dexterity and flexibility in execution.
Students are advised to avoid attempting to use expressive devices requiring technical expertise beyond their ability level. 
Criterion 4: Ability to demonstrate variety in musical elements and conventions relevant to the area of specialisation
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0.2
	3
	6
	13
	20
	21
	15
	11
	11
	6.9


When developing a program, it is important to consider the relationship between Criterion 3 and Criterion 4, as programs that lack variety in musical elements and conventions typically provide fewer opportunities to demonstrate versatility and a range of approaches to expression. This can be challenging if students choose to present similar styles of music from one genre or the same artist. For example, a program consisting entirely of pop ballads with similar approaches to arrangement, in similar keys, tempos and time signatures will limit access to higher marks. 
To gain high marks in this criterion, students are advised to put together a program that demonstrates variety by using, for example, a range of chord progressions, chord inversions, tempi, keys and key changes, metre and metre changes, note choices, and rhythms including syncopation. However, students who performed pieces that provided opportunities to demonstrate variety that was not realised, for example playing only on the beats regardless of the rhythmic style, did not score well in this criterion. 
Presentation of a program that demonstrated variety in musical elements that was also cohesive (Criterion 8) and strongly aligned with the area of specialisation (Performer Statement) was a feature of programs that scored highly. In some cases, programs that scored highly featured arrangements/interpretations of pieces that provided not only variety but a unique approach to achieving variety.
Criterion 5: Skill in producing a range of expressive tonal qualities relevant to the area of specialisation
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0.2
	2
	6
	16
	19
	21
	15
	8
	12
	6.9


Students who addressed this criterion well selected repertoire that provided opportunities to use a wide range of tonal qualities, tailored their tone appropriately for each musical piece, and adjusted this tone suitably within each piece, such as when moving from an ensemble or accompanying role to a leading role. High-scoring performances produced tonal colours that demonstrated high levels of sophistication and nuancing.
Students who use electronic equipment, such as amplifiers and effects, are advised to thoroughly familiarise themselves with their settings in advance and use their set-up time to make any adjustments required to suit the performance space.
Vocalists are advised to select keys and repertoire that allow them to showcase their optimal expressive tonal qualities across their vocal range and dynamic range.
Students who made no or minimal adjustments to their tone across their program and/or who did not sustain an expressive tone across the range of their instrument did not score highly in this criterion. 
Accuracy and control of tone production are assessed in Criterion 2.
Criterion 6: Ability to demonstrate originality and innovative approaches in interpretation within the performance configuration (solo or group)
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0.1
	4
	7
	13
	21
	19
	14
	8
	14
	6.9


Students can demonstrate originality in a variety of ways, such as by using musical nuance and expression; using variations to melody, phrasing, rhythm, tempo, instrumentation and arrangements; by playing parts such as fills, ‘solos’ and embellishments that vary from the reference recording; by using a variety of approaches to ornaments and embellishments; and by using variations in repeat sections.
Students who addressed this criterion well used some of these approaches to present a program of works that aligned strongly with their area of specialisation. High-scoring performances demonstrated convincing, appropriate and successful musical interpretations, where a personal voice was evident across the program.
Although marks are not awarded for composing original material, some students were able to demonstrate originality through their performance of innovative approaches to the use of musical elements in original works. 
It should be noted that not all programs allow access to higher marks, as for example a student who presents their work in the context of a tribute band and performs their pieces identically to the reference recording.
Criterion 7A: Ability to listen critically to one’s own performance and continuously adjust one’s own performance to produce the required outcomes relevant to the area of specialisation – Solo Performance
Criterion 7B: Ability to listen critically to the performance of others and respond, interact and collaborate
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0.2
	2
	5
	8
	14
	20
	18
	14
	18
	7.4


A key component of this criterion is awareness of overall balance, both with other performers or backing tracks and within the performer’s own instrument. Students who adjusted their volume appropriately for each piece, and within pieces – including the use of dynamics, considering their instrument’s role, be it accompaniment, leading, or section work – addressed this criterion well. Arrangements, including on backing tracks where used, that contained stops and starts, silence, tempo variation including rubato, dynamic and textural variation provided a vehicle for students to maximise their marks. 
A number of students presenting as a member of a group, as well as soloists with accompanists, gave and received visual as well as musical cues to facilitate listening and adjusting. 
Vocalists who blended their parts well with other vocalists met this criterion well. A number of vocalists kept the microphone in the same position regardless of changes to their vocal volume, which prevented them from balancing their part effectively. Vocalists are advised to develop strong microphone technique, including moving the microphone further away for louder notes or sections. As mentioned earlier, students, especially vocalists who present their work using a PA system with the mixing desk up the back of the venue – typically a theatre with a built-in system – can be disadvantaged as they are unable to change the volume of their instrument.
Instrumentalists playing multiple parts at once, for example guitarists and keyboard players playing chordal and melodic elements, should ensure clarity and balance within the parts, while delineating the main part, and drummers should ensure balance across the kit.
Criterion 8: Skill in presenting a cohesive program of music
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0
	0.6
	3
	8
	11
	16
	23
	14
	23
	7.8


Students who addressed this criterion well had clearly rehearsed their performance many times in its entirety to ensure that it ran smoothly from beginning to end; they were well prepared for each piece. They contributed to the flow of the program in a range of ways such as being ready for cues, starting pieces, initiating segues, talking to the audience and filling in gaps – including ‘banter’ with fellow performers and or the ‘audience’ – while, for example, another performer changed instruments or tuned.
High-scoring performances typically took the audience on a captivating journey by presenting a program that had a sense of well-shaped momentum through the sequencing and in some cases arrangements of pieces, that flowed seamlessly with minimal instances of inappropriate delays or awkward silences between pieces and aligned strongly with the intention of their Performer Statement.
It should be noted that marks in this criterion will be limited if the performance lacks expected elements of the area of specialisation identified in the statement. 
Students who use backing tracks are advised to consider how these can be used unobtrusively. Stopping and starting the backing track is more obtrusive than a continuous playback with appropriately timed gaps between pieces. Detracting practices to avoid include searching for the correct track and stopping the track after the new track has started.
Care should be taken when constructing a program to consider how to manage instrument and equipment changes, and non-assessed performers entering and leaving the performance area.
Criterion 9: Skill in presenting a confident performance through consistent focus and energy and with pacing appropriate to the area of specialisation
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0
	1
	2
	6
	14
	16
	19
	19
	23
	7.9


In this criterion students are assessed on the extent to which they are engaged in their own performance, and their ability to maintain this engagement for the entire performance, including between pieces.
The key to delivering a confident performance is to ensure thorough preparation and planning, including having a plan in place for any contingencies that may arise. Students who were musically well prepared and whose performance appeared well organised typically presented their program confidently and adapted well to performance conditions.
Students are advised to perform their exam set to a live audience multiple times to develop confidence, focus, stamina and strategies to combat performance anxiety. They should engage in analysis of their performances, identifying and addressing detracting behaviours such as constantly closing eyes, looking down, or turning away from the audience.
Criterion 10: Ability to demonstrate key stagecraft skills in relation to the area of specialisation and market appropriate for the performance program
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0.1
	2
	2
	9
	13
	12
	23
	18
	20
	7.7


In this criterion, students are assessed on the extent to which their performance is engaging to an audience, and their ability to sustain this engagement for the entire performance, including between pieces. This includes appropriate enhancement of the performance through movement, both pre-planned and spontaneous; dramatic nuance; interaction with other musicians, instruments and equipment; responding to the music; use of stage; facial expressions; and the presentation of a well-developed and convincing image that aligns strongly with their Performer Statement. 
Students who scored highly enhanced their performance in a variety of ways, typically presenting their work as a professional set in an authentic and sometimes highly original context. Of particular note were a few students who enhanced their performance with dramatic and effective movement and use of the performance space while, importantly, maintaining musical accuracy and control. However, students are advised to avoid presenting their work in a dramatic context that detracts from rather than enhances the musical performance, and/or using a significant portion of their time presenting dramatic elements including monologues or dialogues at the expense of presenting more musical content.
Although the Performer Statement is not directly assessed, students who articulated a well-conceived performance context in their statement and crafted a convincing performance that met their stated intention scored well in this criterion. 
Students who presented their work in a context that lacked opportunities to demonstrate stagecraft skills limited the marks that could be awarded. It is recommended that students do not choose contexts where their performance is a less important part of an event, such as ‘background music’. Students are encouraged to find opportunities to show some variety in their use of the performance space, such as interacting with other performers, taking a microphone off the stand, moving to a different area of the stage, sitting down, standing up etc.
The importance of students having the opportunity to perform their exam set in front of a live audience has been previously noted; however, another useful strategy is to ensure students perform their exam set under exam conditions, to assist the students in presenting their work with a sense of audience.
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