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[bookmark: TemplateOverview]General comments
The 2023 VCE VET Sport and Recreation examination drew on a wide range of common industry-based scenarios that students are likely to encounter when working within the highly diverse sport and recreation sector. 
The examination assessed students’ adaptability to different industry environments and their ability to make professional decisions and articulate a rationale for their choices. It also provided them with an opportunity to demonstrate their ability to understand and apply the content and performance criteria prescribed in the VCE VET Sport and Recreation program’s units of competencies. 
Students who performed well were able to apply their knowledge of the units of competency to the various scenarios that they were presented with. They were also able to demonstrate the higher-order skills of ‘compare, analyse and justify’ in their responses. Students generally followed the instructions well, providing responses within the context of the scenarios, and attempted a majority of the questions. 
Areas of strength include:
using industry terminology appropriately
demonstrating thorough understanding of the key concepts of Participate in WHS hazard identification, risk assessment and risk control (BSBWHS303) and the use of personal protective clothing and equipment 
demonstrating knowledge of contingency plans, budget constraints and task allocation when planning various sport and recreational programs
performing well in questions that required students to list responses
articulating verbal teaching cues when given visual prompts
demonstrating analysis and comparison skills, despite some lack of detail in justifying their selection
showing understanding of inclusion practices and how to adapt programs to suit the needs of diverse populations
showing a better understanding of using suitable language, terminology and communication strategies for differing demographics (e.g. young children, elderly people etc.). 
Areas for improvement:
Greater knowledge of what is involved in risk control and assessment. Students struggled to articulate the substitution and engineering strategies as control options.
Students struggled to articulate the exact name of potential barriers but were still able to give suggestions to reduce them.
Students struggled to provide multiple differing rationales to justify their choices when the question required it.
Greater knowledge of the codes of practice in the workplace that are required under work health and safety legislation.
A greater understanding of the various policies and procedures required when planning, conducting and evaluating their program as well as the purpose of manually handling procedures.
Greater knowledge of the content and terminology in the unit of competencies where specific categories are listed, such as participant needs, barriers to group performance and behavioural guidelines.
Giving clear explanations and detailed implementation procedures in scenario-based questions
When preparing for the examination students should do the following:
Read past exam questions carefully and practise immersing themselves in the scenarios.
Practise providing sound justification for their choices and have multiple differing rationales prepared.
Develop a basic understanding of the different areas of the sport and recreation industry (sport, fitness, outdoor recreation, community recreation and aquatics).
Develop a basic understanding of common and popular sporting activities.
Practise transferring their skills and applying their knowledge to differing demographics and scenarios and understand the limitations of younger participants.
Practise using industry terminology and technical aspects outlined in the unit of competency and refrain from using slang terms. This will give students access to the higher order marks.
In scenario-based questions, students are advised to write a response on how they would address the scenario even if they do not remember the exact terminology required, as they may still achieve marks.
Specific information
Note: Student responses reproduced in this report have not been corrected for grammar, spelling or factual information.
This report provides sample answers or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses.
The statistics in this report may be subject to rounding, resulting in a total of more or less than 100 per cent.
Question 1a.
	[bookmark: _Hlk90055525]Marks
	0
	1
	2
	Average

	%
	31
	23
	46
	1.1


Acceptable responses included:
Keep your hand against a wall.
Hold your gaze forward to help you keep your balance.
A statement that referred to correct timing for the stretch.
The majority of students were able to get one mark for this question. Students who didn’t receive marks were unable to provide two appropriate statements that reflected the age group (adult physical rehabilitation age group) and/or were related to safety.
Question 1b.
	Marks
	0
	1
	2
	Average

	%
	11
	38
	51
	1.4


Acceptable responses included:
Remind them of the benefits of the exercise. 
Provide positive feedback/encouragement.
Provide rewards/incentives.
Ask one of the participants to lead the class in performing the stretch.
Role model / demonstration.
The majority of students were able to get one mark for this question. However, responses that did not receive marks provided coaching instructions or used language not suitable for the demographic of the group. Responses that treated the participants like children were not accepted. 
Question 2ai.
	Marks
	0
	1
	2
	Average

	%
	13
	31
	56
	1.4


According to WorkSafe Victoria, isolation must include isolating people, while substitution is replacement with less risky items. Most students were able to explain isolation in their response but struggled to explain substitution. 
The following is an example of a high-scoring response. 
Isolation focuses on physically separating the people from the source of risk to eliminate or reduce exposure, while substitution involves replacement of the item/object with something that has the same function but reduces the level of harm.
Question 2aii.
	Marks
	0
	1
	2
	Average

	%
	45
	25
	30
	0.9


Engineering controls change either the system of work or the physical structure of an item to make it safer.
This question was generally not answered well. Most students were unable to accurately explain how engineering controls reduce a risk or were not able to provide an appropriate example. The example did not have to relate to tennis.
Question 2b.
	Marks
	0
	1
	2
	3
	Average

	%
	2
	7
	32
	60
	2.5


Acceptable responses included (any three of):
provision of more shaded areas
provision of more first aid stations/support
provision of water bottles, hats, umbrellas, cooling systems etc.
reminders on the big screen to apply sunscreen and rehydrate.
Most students were able to state multiple ways the Australian Open WHS management team can minimise the risk to spectators during extreme heat days at the tournament. Responses needed to relate to heat and spectators. Answers that forced spectators to be sunsmart (e.g. ‘must wear hat, sunscreen’ etc.) were not accepted as this is unreasonable and hard to enforce. 

Question 2c.
	Marks
	0
	1
	2
	3
	4
	Average

	%
	9
	7
	32
	23
	29
	2.6


This question was generally answered well. Most students were able to describe the language/features of a brochure that would be appropriate for each age group. Higher-scoring responses were able to identify and compare the differences between the two spectator groups and show the differences between the two brochures. 
The following is an example of a high-scoring response.
Appropriate language so kids can understand the safety protocols. Also having interaction of the brochure would be more fun for the kids. Such as a colouring page where you can colour in while adults have more detailed information to what to do and include some more factual information such as statistics that is easy to read and understand. 
Question 2d.
	Marks
	0
	1
	2
	Average

	%
	87
	9
	4
	0.2


Acceptable responses were (any two of):
budget
storage of documents 
production and circulation of materials.
This question was generally not answered well. Students needed to draw straight from the terminology used in the unit of competency or provide an example that directly related to an appropriate policy and procedure. Most students listed organisational policies or procedures that were not related to the production of educational material. 
Question 2e.
	Marks
	0
	1
	2
	3
	Average

	%
	27
	22
	27
	24
	1.5


Definition: Liaise means to act as a link between two people with vested interests. 
Method (one of):
video conferencing / zoom 
face-to-face meetings
While most students were unable to articulate exactly what the term ‘liaise’ means, a large number of students received marks for being able to provide an appropriate example within the context of the case study. Responses such as ‘surveying’ were not accepted as the answer needed to provide an example of open communication/discussion.

Question 2f.
	Marks
	0
	1
	2
	3
	4
	Average

	%
	2
	1
	9
	17
	71
	3.5


Acceptable responses were (any two of):
	Hazard identified
	Associated risks

	puddle of water
	slips, trips and falls

	broken glass
	injury / cut skin

	dog on the court
	broken skin from dog bite / trips, falls / injury / participants could be scared or allergic to dogs.


This question was generally answered very well. Most students were able to distinguish the difference between a hazard and a risk by using multiple examples provided in the diagram. 
Question 2g.
	Marks
	0
	1
	2
	Average

	%
	14
	12
	74
	1.6


Acceptable responses included:
	Risk control option
	How to implement

	elimination
	Clean up the glass from the court.

	administrative controls
	You could implement a policy that players are not allowed to bring glass onto the tennis court.


This question was generally answered very well. Most students were able to identify an appropriate risk control option (administration controls or elimination) and state how they would implement it. Responses needed to link to the hazards in the picture (Question 2f.).
Question 3a.
	Marks
	0
	1
	2
	3
	Average

	%
	4
	12
	34
	50
	2.3


Acceptable responses included:
Definition: Represents all combinations of goods and services they can afford within the current budget.
Importance: It impacts the choices you can make (goods and services). / Informs the viability of the program. / Stay within the budget / control spending and do not overspend.
Overall, this question was answered quite well. Most students were able to make one point as to why budgetary constraints were important and what the term means. To receive the full three marks, students needed to make two points in their explanation.

Question 3b.
	Marks
	0
	1
	2
	Average

	%
	32
	35
	33
	1.0


Most students were unable to show a clear distinction between a code of practice and a legislative Act and were only able to show knowledge in one of them.
The following is an example of a high-scoring response.
The legislative Act is an outline of workplace responsibilities that is stated through legislative legislation whereas a code of conduct is the advice/steps to follow or adhere to the act or regulations to follow.
Question 3c.
	Marks
	0
	1
	2
	3
	4
	Average

	%
	26
	17
	35
	9
	14
	1.7


Answers needed to relate to the safety of the individual and/or workplace. Acceptable responses included:
Objectives (any two of:)
work organisation and procedures (lifting techniques)
risk assessments
reducing injury risk/incidents
creating a safe work environment 
ensuring productivity
No other options (e.g. machinery) were accepted.
Reasons (any two of):
Minimize Workcover claims.
Reduce liability.
Reduce injury.
This question wasn’t answered well. Students struggled to articulate multiple objectives for having manual handling guidelines in place and why it is important to follow them. Most students were able to receive a mark for stating ‘to reduce injuries’.
Question 4a.
	Marks
	0
	1
	2
	Average

	%
	34
	29
	37
	1.0


Acceptable strategies included:
valuing their participation
asking questions 
sharing information and keeping people informed
considering the structure
considering how to engage people.

Examples of how to implement the strategy: 
Consider how to engage people: WHS can be viewed as an unexciting topic to discuss.
Consider how and when to conduct your consultation, e.g.
time of day: late in the day is not ideal 
length of meeting: long meetings will turn people off
use visuals and summarise information.
Question 4b.
	Marks
	0
	1
	2
	3
	4
	5
	6
	Average

	%
	37
	15
	19
	13
	10
	3
	3
	1.6


Acceptable responses included:
	Component of plan
	Description 

	details of the consultation process
	Who will be involved in the consultation process (e.g. staff, designated working parties).

	list of allocated responsibilities and timeline
	Who is responsible for executing each element of the risk control options and when each component should be completed by/key dates of each stage.

	resources required
	What is needed to implement the risk control options and availability.

	identify hazards
	Method(s) used, who is responsible. 

	assess the risk
	The likelihood and the potential consequences of each risk including being given a rating.

	outline of the risk control options
	Using the hierarchy of control (elimination, substitution, isolation, engineering controls, administration controls, PPE)
Control the risk to lower the chance of injury 
Criteria for selection e.g. cost and time

	Review the process and risk control options implemented
	Effectiveness of the process and/or risk control options
Extent of the risk reduction
Extent of benefits of opportunities created 
Taking into account the risk-evaluation criteria


This question wasn’t answered well. Students were unfamiliar with the various components that make up risk control implementation and evaluation planning.
Question 5a.
	Marks
	0
	1
	2
	3
	4
	Average

	%
	22
	12
	33
	7
	27
	2.0


Students were required to identify two factors that need to be considered when allocating tasks and provide a rationale for each. The rationale needed to relate to the factor. Acceptable answers included:
Factors (any two of):
skills and expertise
level of qualifications
personality clashes / ability to get on with others 
suitability of the task (physical capability)
equal distribution of workload 
job satisfaction / enjoyment of the role
individual and group goals.
Rationale (two of):
to prevent injury to ensure participant safety
to minimise insurance costs to ensure safe competition
to move materials/people safely to comply with legal and ethical responsibilities.
training and experience to ensure participants have the knowledge to safely complete the task and ensure their safety.
Overall, most students were able to identify at least one factor that needs to be taken into consideration when allocating tasks.
Question 5b.
	Marks
	0
	1
	2
	3
	4
	5
	6
	Average

	%
	3
	0.2
	6
	0.6
	42
	1
	47
	4.7


Acceptable responses included:
	Task to be allocated
	Group member 
	Justification 

	event broadcasting

	Jenny
	Very comfortable with the microphone, great organisational skills and can coordinate others.

	calculating the results as they become available
	Mark
	Not suited to jobs with large groups of people in person.

	marshalling the track events
	Scott
	Clear communication skills, enthusiastic and engaging personality.


Bridget was not selected for any task as they already have a job and admit they are not good with paperwork.
Overall, this question was answered well with most students being able to allocate two out of the three tasks to the appropriate people.
Question 5c.
	Marks
	0
	1
	2
	3
	Average

	%
	8
	20
	41
	31
	1.9


Overall, this question was answered well with students able to explain that Instruction set 1 was the most suitable due to its simple, clear language and appropriateness for foundation-level participants. 
The following is an example of a high-scoring response:
Instruction set 1 utilises simple words, which will enable understanding and clarity for the children when explaining how to perform a shot-put activity to the foundation level participants. The instructions also only provide 2-3 teaching points at a time, compared to instruction set 2 where there are several points. Instruction set 1 also uses words the children will know unlike set 2 which uses “put” the shot.
Question 5d.
	Marks
	0
	1
	2
	3
	Average

	%
	21
	20
	25
	35
	1.7


Acceptable strategies and discussion include:
Always be attentive: listen carefully to what is being said. If you are the sender, carefully watch the receiver and check if they understood you. If not, adjust your communication style.
Clarify the information: ask follow-up questions to check that the receiver heard you and that they understood. Ask the receiver to repeat the information to you to make sure they heard it right and have all the information they need.
Take your time: don’t rush when delivering or receiving information. Ensure you send and receive information without distraction and ensure that there is enough time to discuss and clarify information.
Be aware of your verbal and non-verbal cues such as facial expressions, eye contact, gestures, posture and body language, appearance.
Avoid the use of technical language: the participants can be as young as three years old so may not understand complex terms and ideas.
Orientation session: something that is interactive and engaging for the age group.
Demonstrations of acceptable behaviours: clearly demonstrating the expected behaviours in a way that children will understand and engage with. 
Voice tone, pitch and volume: should be loud and clear to allow the children to easily understand.
Most students were able to identify one acceptable communication strategy but were unable to provide the breadth and depth of discussion that was required to receive full marks.
Question 5e.
	Marks
	0
	1
	2
	Average

	%
	7
	24
	69
	1.6


Acceptable responses included:
Remind the participants of the rules and expectations, why they are in place (e.g. for safety) and that participants can be withdrawn from the activity if the behaviour continues. 
Rules are there to ensure the event goes smoothly, support an inclusive environment and give people a positive experience.
Stop the activity if it is unsafe.
Speak to a supervisor for more assistance. 
Overall this question was answered well and most students were able to address the scenario in an appropriate way. Answers which rewarded the student for bad behaviour (e.g. ‘behave and I will give you a chocolate’) were not accepted.

Question 6ai.
	Marks
	0
	1
	2
	Average

	%
	56
	20
	23
	0.7


This question wasn’t answered well. Students struggled to identify an appropriate participant need that was listed in the unit of competency or was a description that linked to it. Acceptable answers included: 
assistance with self-improvement – health needs
social opportunities – need for social connection / sense of belonging
lifestyle adjustments – new residents.
Question 6aii.
	Marks
	0
	1
	2
	Average

	%
	61
	10
	28
	0.7


Because of the incorrect responses in 6ai, most students didn’t have access to marks in 6aii. Acceptable answers included:
assistance with self-improvement – the program will help improve their physical, social, mental or spiritual health
social opportunities – the program will allow them to interact with each other and feel better
lifestyle adjustments – the participants are new to the retirement village will allow them to meet others
Question 6b.
	Marks
	0
	1
	2
	3
	Average

	%
	59
	8
	14
	19
	0.9


Students needed to identify one organisational policy or procedure for their program and describe why it was important. 
Organisational policy or procedure (any one of):
safety procedures
risk analysis process
privacy policy
communication protocols 
roles and responsibilities procedures
reporting and record keeping
frequency and scope of equipment checks
inclusive practices.
Importance:
Having clear and consistent communication protocols to ensure that the participants are catered for, e.g. large fonts and slow, loud, clear and concise language for the older adult participants. 
Having a checklist to regularly check the equipment to ensure that nothing is broken, and that all equipment is safe for participants to use.
Overall, this question was not answered well. Students who were unable to identify an appropriate policy or procedure could not access marks for describing why it is important.
Question 6c.
	Marks
	0
	1
	2
	3
	Average

	%
	25
	7
	21
	47
	1.9


Methods that could be used to identify a resident who should not participate include (any one of):
complete a PAR-Q (Physical Activity Readiness Questionnaire)
Pre Exercise Screening System 
Pre Activity Questionnaire
ask staff 
access client history/notes
Adult Pre-Exercise Screening System (APSS).
A possible response for explaining how to use the method could be:
The PAR-Q is a multi-step questionnaire for use with persons of all ages. It screens for evidence of risk factors during moderate physical activity and reviews family history and disease severity. 
Overall this question was answered well. Most students were able to identify a method to identify those who should not participate in the program; however, many were not able to explain how they would use the method.
Question 6d.
	Marks
	0
	1
	2
	3
	Average

	%
	31
	8
	18
	44
	1.7


Students were asked to define the term ‘contingency’ and explain why it is important in the planning of the program. Acceptable answers included:
Definition
A contingency plan is a strategy or set of actions that are put in place to prepare for and respond to a potential event or situation that may occur in the future. 
Preparing for the unexpected.
A back up plan / plan B / alternative plan
Explanation
The purpose of a contingency plan is to ensure that an organisation or individual is ready to react quickly and effectively to an unexpected event that may disrupt normal operations or cause harm.
Most students were able to access at least one mark for showing an understanding of what a contingency plan is. 

Question 7a.
	Marks
	0
	1
	2
	Average

	%
	2
	18
	80
	1.8


Accepted items of PPE (any two of):
chest plate
knee pads / shin guards
gloves
throat guard
box/groin protector 
appropriate footwear
sunscreen
cap/hat
long pants.
This question was answered very well. Most students were able to identify two appropriate pieces of Personal Protective Equipment (PPE) that can be used for the session. No marks were awarded for responses that listed a piece of equipment such as a bat or sportswear such as a uniform.
Question 7b.
	Marks
	0
	1
	2
	3
	Average

	%
	13
	16
	32
	39
	2.0


Acceptable answers included (any three of):
Check for wear and tear / safe use prior to the session. 
Provide clear instructions on the expected use of the PPE.
Demonstrate safe use / requirements of usage to the participants.
Ensure sizing is correct for the helmets and other PPE.
Ensure the PPE is hygienic. 
Ensure there is enough for everyone.
Ensure it is specific / suitable to the sport / activity.
Again, this question was answered well, showing that students have a good understanding of what PPE is and the considerations needed for its use. 
Question 7c.
	Marks
	0
	1
	2
	3
	4
	Average

	%
	7
	11
	39
	22
	22
	2.4


Sample responses include:
Similarities
Both can identify what worked and what can be improved. 
Both can be kept for reviewing at a later date.

Differences 
Video analysis provides clear evidence/recording that can be referred to and broken down to analyse different aspects. Can be watched by a mentor / head coach to help with the reflection.
Diary/journal is subjective, and you can be biased in evaluating your performance.
Most students were able to access some marks for this question, but the majority were unable to compare the two methods for identifying and improving future performances as a coach. 
Question 7d.
	Marks
	0
	1
	2
	3
	Average

	%
	7
	12
	27
	54
	2.3


Acceptable answers included:
	Special Need 
	Requirement

	deaf or hard of hearing 
	include an interpreter in the meeting
have meetings online with closed captioning
include images

	wheelchair user
	provide an accessible room
have meetings online

	short attention span
	may require little breaks when needed
provide a copy of the notes after the meeting to refer back to 
short meetings 


Overall this question was answered well. Most students were able to identify a way to make the meeting inclusive for the three diverse needs that were presented. Examples needed to refer to the meeting, not the baseball game / activity.
Question 7e.
	Marks
	0
	1
	2
	3
	4
	5
	6
	Average

	%
	19
	20
	16
	14
	14
	9
	8
	2.4


Overall, this question was not answered very well by students as they were unable to use an appropriate barrier that is listed in the Unit of Competency. Marks were still awarded if the strategy was correct even if the barrier listed wasn’t. 

Following is an example of high-level responses for each of the three situations:
	Situation 
	Barrier
	Strategy 

	One of the committee members wants to use club funds to buy the PPE equipment from his uncle’s sporting goods store. However, the committee could get it cheaper somewhere else. 
	Conflict of interest
	The member is reminded of the expectations and structures and the need to do what is best for the whole team and reminded about working as a team to achieve the desired outcome.

	One member developed a coaching plan when he was meant to work on the risk analysis. 
	Poorly defined roles and responsibilities. 
	Regularly clarifying the roles and responsibilities of each member on a regular basis or have it documented and visible to everyone.

	One member keeps interrupting people when they are speaking. 
	Poor communication skills
	Reinforce the standards of behaviour or create a set of rules when communicating in a meeting as a team. 


Question 8a.
	Marks
	0
	1
	2
	Average

	%
	22
	38
	40
	1.2


Suitable behavioural guidelines (any two of):
respect for others
fair play / obeying the rules
responsibility and accountability
appropriate/inclusive language.
Most students were able to identify one behavioural guideline that was linked to the four listed in the Unit of Competency. The answers needed to be from different guidelines; for example, ‘don’t yell, don’t swear and don’t be rude’ are part of the same guideline. 
Question 8b.
	Marks
	0
	1
	2
	3
	Average

	%
	23
	18
	32
	27
	1.6


Acceptable activities (any one of):
base running 
fielding skills
bowling
kicking a ball coming at you
dropping the ball onto foot and kicking.  
Acceptable benefits (one of):
performing the skills in isolation without the pressure of a game
being prepared for the activity 
becoming aware of safety requirements
reducing the risk of injury.
Most students were able to identify and describe an activity but were unable to link it to a benefit. Responses that described an activity that replicates a whole game of kickball were not accepted as a skill development activity. 
Question 8c.
	Marks
	0
	1
	2
	3
	Average

	%
	12
	17
	31
	41
	2.0


Acceptable records included (any three of):
registration and participation records
financial records
schedule and game records
safety and incident records
evaluation and feedback records
equipment lists / hire forms.
Most students were able to provide multiple records that need to be kept for the program.
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