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Introduction
The online version of the VCE Auslan Assessment Handbook Units 1 and 2: 2002–2024; Units 3 and 4: 2002–2025 contains assessment information for both school-based assessment and the examinations in Auslan and advice for teachers on how to construct assessment tasks. Advice on matters related to the administration of VCE assessment is published annually in the VCE and VCAL Administrative Handbook and monthly in the VCAA Bulletin. Teachers must refer to these publications for current advice.

Please note that the online Assessment Handbook differs in appearance to the printed version. Updates to the online Assessment Handbook are published in the VCAA Bulletin VCE, VCAL and VET. 

Be advised that there may be minor errors in the contents list above due to software version differences.

Auslan Assessment Advice

Unit 3

School-assessed Coursework

Teachers will provide to the Victorian Curriculum and Assessment Authority (VCAA) a score for each outcome, which represents an assessment of the student’s achievement. The score must be based on the teacher’s assessment of the level of performance of each student on the outcomes for the unit specified in the study design. Teachers must select assessment tasks from the designated list for each outcome published in the study design.

Assessment tasks should be a part of the regular teaching and learning program and should not add unduly to student workload. Assessment tasks should be completed in class under supervision within a limited timeframe. The overall assessment program for the unit should include a variety of assessment task formats, include provision for authentication of student work and take into account the overall workload for students.

School-assessed Coursework for the outcomes in Unit 3 will contribute 25 per cent to the student’s Study Score for Auslan.

It is expected that students will respond in Auslan to all assessment tasks in Units 3 and 4. 

Outcome 1

Exchange information, opinions and experiences in informal contexts.

This outcome will contribute 20 marks out of 50 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by one task, which will contribute a total of 20 marks.

Task

Description

Participate in a 4–5-minute informal discussion using information from different sources to explain and justify an opinion.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· use grammatical conventions related to exchanging opinions and ideas in informal contexts
· present and comment on information
· use techniques for extracting information and for clarifying and commenting on topics
· use fillers, affirming phrases and non-manual expressions related to exchanging information
· use cultural conventions related to informal contexts
· have the opportunity to demonstrate the highest level of performance, as described in the performance descriptors.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

The informal discussion should focus clearly on the student’s ability to express and convey ideas through informal signed texts to explain and justify an opinion. Students may be given details of the task, including the student and teacher roles, and strategies for justifying an opinion (for example, by persuading, convincing or negotiating). An informal context for the discussion should be specified and be broad enough to allow for specific variations in the actual task from student to student. The task should be undertaken by the student and teacher in Auslan, and video recording of the presentation is recommended. 

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 1

Exchange information, opinions and experiences in informal contexts.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	17–20 marks
	Excellent understanding of the features of informal discourse, including cultural conventions. A wide range of relevant ideas is expressed and combined in a logical and cohesive manner, and is supported with, for example, reasons, examples, evidence or new ideas. Meaning is accurately extracted and conveyed spontaneously, for example, through the confident use of a range of appropriate vocabulary and grammar, non-manual features, greetings and leave-taking routines and signing space. Students link effectively with the partner and effectively use a broad range of appropriate communication strategies, such as repair and maintenance strategies and sequencing and cohesive devices to develop and maintain the exchange.


	13–16 marks
	Comprehensive understanding of the features of informal discourse, including cultural conventions. A range of relevant ideas is expressed and combined in a cohesive manner, and is generally supported with, for example, reasons, examples, evidence or new ideas. Meaning is clearly conveyed in a spontaneous exchange, for example, through the use of a range of appropriate vocabulary and grammar, non-manual features, greetings and leave-taking routines and signing space. Students link well with the partner and use a range of appropriate communication strategies, such as repair and maintenance strategies and sequencing and cohesive devices to develop and maintain the exchange.

	9–12 marks
	General understanding of the features of informal discourse, including cultural conventions. Some relevant ideas are expressed and combined in the exchange, and some are supported with, for example, reasons, examples, evidence or new ideas. Meaning is conveyed in the exchange, for example, through the use of appropriate vocabulary and grammar, non-manual features, greetings and leave-taking routines and signing space, although some inaccuracies may occur. Students generally link with the partner and use some appropriate communication strategies, such as repair and maintenance strategies or sequencing and cohesive devices to develop and maintain the exchange. 

	5–8 marks
	Some understanding of the features of informal discourse. A limited range of ideas is expressed in the exchange, with little support of opinions evident. Limited meaning is conveyed in the exchange, for example, through a use of some appropriate vocabulary and grammar, non-manual features, greetings and leave-taking routines and signing space, and inaccuracies are evident. Attempts to link with the partner, but may use limited communication strategies, sequencing or cohesive devices to participate in the exchange. 

	1–4 marks
	An understanding of informal discourse is not effectively demonstrated. Limited ideas are expressed in the exchange, and are generally not supported. Frequent inaccuracies limit the effectiveness of the exchange. Students need support to link with the partner and to participate in the exchange.


Outcome 2

Analyse and use information from a range of signed texts to create original informal signed texts.

This outcome will contribute 15 marks out of 50 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by one task, which will contribute a total of 15 marks.

Task/s

Description

Review at least two signed texts to provide commentary or to relay complex messages.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· identify and apply the conventions of informal discourse
· infer point of view, opinion and ideas, attitudes and emotions from linguistic and contextual features
· summarise, explain and contrast ideas and information from different signed texts
· extract, classify and reorganise information from a variety of informal signed texts on a given topic
· apply knowledge of grammatical conventions
· apply knowledge of cultural conventions
· infer and convey meaning from linguistic and contextual features
· have the opportunity to demonstrate the highest level of performance, as described in the performance descriptors.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

The task should be designed to ensure that the texts can be viewed and the responses completed within the time allocated. As a guide a task should be designed to be completed in 80–100 minutes, with student responses of approximately 4–5 minutes in length. Two signed texts may be used. It is expected that the student responds in Auslan. 

The stimulus texts should be performed live or viewed on video more than once, with a pause between the signed presentations. If stimulus texts are performed live they should be recorded onto video at the time. As a guide, if the signed texts total 4–5 minutes and are seen twice, a pause of between 5 and 10 minutes could be provided to allow students to extract the relevant information. Students may use dictionaries for this task. The signed response may be recorded on video.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 2

Analyse and use information from a range of signed texts to create original informal signed texts.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	13–15 marks
	Comprehensive understanding and highly effective use of the features of informal discourse, including appropriate cultural conventions. Excellent ability to extract, classify, summarise and/or contrast general and specific items of information from familiar and unfamiliar contexts. Excellent ability to infer meaning from linguistic and contextual features. Comprehensive knowledge of a broad range of signs, grammar and vocabulary, demonstrated through accurate and appropriate use. A broad range of language features and communication strategies are used appropriately for the audience, context, purpose and signed text type. Ideas and information in the response are very effectively structured and sequenced to convey meaning.


	10–12 marks
	Sound understanding and effective use of the features of informal discourse, including appropriate cultural conventions. Clear ability to extract, classify, summarise and/or contrast general and specific items of information from familiar and unfamiliar contexts. Clear ability to infer meaning from linguistic and contextual features. Effective knowledge of a range of signs, grammar and vocabulary, demonstrated through accurate and appropriate use. A range of language features and communication strategies are used appropriately for the audience, context, purpose and signed text type. Ideas and information in the response are effectively structured and sequenced to convey meaning.

	7–9 marks
	Some understanding and use of the features of informal discourse, including some appropriate cultural conventions. Some ability to extract, classify, summarise and/or contrast general and specific items of information from familiar and unfamiliar contexts. Some ability to infer meaning from linguistic and contextual features. Knowledge and use of signs, grammar and vocabulary which are generally appropriate, although some inaccuracies may occur.  Language features and communication strategies are used appropriately for the audience, context, purpose and signed text type. Ideas and information in the response are organised and follow a logical sequence, but may lack coherence in conveying overall meaning.

	4–6 marks
	Understanding and use of some features of informal discourse, including some appropriate cultural conventions. Limited ability to extract, classify, summarise and/or contrast general and specific items of information from familiar and unfamiliar contexts. Limited ability to infer meaning from linguistic and contextual features. Signs, grammar and vocabulary are used, although inaccuracies and omissions limit their effectiveness.  Some language features and communication strategies are used and are generally appropriate for the audience, context, purpose and signed text type. Ideas and information in the response may be disjointed with little attempt to organise or sequence them to convey consistent overall meaning.

	1–3 marks
	Limited awareness of features of informal discourse. Limited ability to identify general and specific items of information, or to infer meaning. A limited range of signs, grammar and vocabulary are used and meaning may be unclear.  Limited organisation and sequencing of ideas.


Outcome 3

Express and convey ideas through informal signed texts.

This outcome will contribute 15 marks out of the 50 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by one task which will contribute a total of 15 marks.

Task

Provide instructions to peers such as giving directions to a particular location or commenting on an itinerary.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· create and participate in personal, informative, narrative, evaluative or persuasive signed discourse
· create and participate in signed texts
· use structures related to explaining, comparing and connecting past, present and future ideas, events or experiences as appropriate
· use cultural conventions related to conveying and expressing ideas
· vary language for context, purpose and audience

· use a range of grammatical techniques such as spatial mapping to comment on events or ideas

· have the opportunity to demonstrate the highest level of performance as described in the performance descriptors.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

This task should be completed in 80–100 minutes of class time. The purpose, context and text type required should be specified for the task. The task may be set as one task, or a choice of tasks comparable in scope and demand. The length of the presentation may vary, but as a guide, 4–5 minutes of text would be appropriate. The task should be undertaken by the teacher and student.  It is expected that the student responds in Auslan. The presentation should be recorded on video.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 3

Express and convey ideas through informal signed texts.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	13–15 marks
	Comprehensive understanding of the features of personal, informative, narrative, evaluative or persuasive informal signed discourse, including cultural conventions for expressing ideas. Highly developed ability to create an effective signed text including, for example, effectively developed ideas, opinions, introduction of the topic and content. Ideas are effectively structured and sequenced to provide a highly relevant and comprehensive commentary. A broad range of language, including vocabulary and grammar, is used accurately and appropriately for the audience, context, purpose and signed text type. A wide range of communication techniques is used accurately and appropriately to explain, compare and connect ideas, events and experiences and to maintain the presentation, including, for example, spatial mapping.

	10–12 marks
	Sound understanding of the features of personal, informative, narrative, evaluative or persuasive informal signed discourse, including cultural conventions for expressing ideas. Well-developed ability to create an effective signed text including, for example, well developed ideas, opinions, introduction of the topic and content. Ideas are structured and sequenced to provide a relevant and comprehensive commentary. A range of language, including vocabulary and grammar, is used accurately and appropriately for the audience, context, purpose and signed text type. A range of communication techniques is used accurately and appropriately to explain, compare or connect ideas, events and experiences and to maintain the presentation, including, for example, spatial mapping.


	7–9 marks
	Some understanding of the features of personal, informative, narrative, evaluative or persuasive informal signed discourse, including cultural conventions for expressing ideas. Some ability to create an effective signed text including, for example, ideas, opinions, introduction of the topic and content. Ideas are organised to provide a commentary that is generally relevant and covers a range of aspects of the topic. Language, including vocabulary and grammar, is generally appropriate for the audience, context, purpose and signed text type, although some inaccuracies are evident. Some communication techniques are used to explain, compare or connect ideas, events and experiences and/or to maintain the presentation.

	4–6 marks
	A personal, informative, narrative, evaluative or persuasive informal signed discourse, including some features and cultural conventions appropriate to the text type. Limited ability to create and participate in an effective signed text including, for example, ideas, opinions, introduction of the topic and content. Ideas may be limited, with little attempt to organise or sequence them in the commentary. Some language, including vocabulary and grammar, is appropriate for the audience, context, purpose and signed text type, although inaccuracies may interfere with meaning. Limited communication techniques may be used to explain, compare or connect ideas, events and experiences and/or to maintain the presentation.

	1–3 marks
	Limited awareness of the features of informal signed discourse. Limited ability to present a signed text with appropriate content related to the topic. Limited organisation and sequencing of ideas. Limited ability to convey meaning through language and/or communication techniques. 


Unit 4

School-assessed Coursework for the outcomes in Unit 4 will contribute 25 per cent to the student’s Study Score for Auslan.

Outcome 1

Exchange information, opinions and experiences in formal contexts.

This outcome will contribute 15 marks out of the 50 marks allocated to School-assessed Coursework for Unit 4. It will be assessed by one task which will contribute a total of 50 marks.

Task

Description

Participate for between 3–5 minutes in a formal debate, meeting or interview focussing on an exchange of ideas.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· use grammatical conventions related to exchanging opinions and ideas in formal contexts
· use examples and reasons to justify points of view

· use techniques for extracting information and for clarifying and commenting on topics
· maintain, direct and close an exchange related to formal interaction

· compare and contrast aspects of formal exchanges

· use cultural conventions related to formal contexts
· have the opportunity to demonstrate the highest level of performance as described in the performance descriptors.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

This task should be completed in 80–100 minutes of class time.  Individual student responses should be between 3–5 minutes in length. The task may consist of one topic, or a choice of topics that are comparable in scope and demand, and that allow a sustained exchange of views, opinions and information. It is expected that the student responds in Auslan. The task should be recorded on video. 

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task/s.

	Outcome 1

Exchange information, opinions and experiences in formal contexts.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	13–15 marks
	Comprehensive understanding of the features of the text type, including grammatical and cultural conventions related to exchanging opinions and ideas in formal contexts. A wide range of relevant information, opinions and experiences are combined logically to create a comprehensive and sophisticated response to the topic. The exchange is advanced and maintained appropriately and effectively, for example, through the use of sequencing and cohesive devices, communication and repair strategies and the signing space found in formal text types. A wide range of techniques is used including use of examples and reasons to justify points of view and extracting information, clarifying and commenting on topics. Use of a broad range of appropriate vocabulary, grammar and stylistic features.

	10–12 marks
	Clear understanding of the features of the text type, including grammatical and cultural conventions related to exchanging opinions and ideas in formal contexts. A range of relevant information, opinions and experiences are combined logically to create a comprehensive response to the topic. The exchange is advanced and maintained well, for example, through the use of sequencing and cohesive devices, communication and repair strategies and/or signing space found in formal text types. A range of techniques is used, including examples and reasons to justify points of view, extracting information, clarifying and commenting on topics. Use of a range of appropriate vocabulary, grammar and stylistic features.

	7–9 marks
	General understanding of the features of the text types, including grammatical and cultural conventions related to exchanging opinions and ideas in formal contexts. Information is generally relevant and information, opinions and experiences are combined logically to create an effective response to the topic. The exchange is maintained, for example, through the use of language devices, communication and repair strategies and/or signing space found in formal text types, although some assistance in advancing the exchange may be needed. Techniques, including the use of examples and reasons to justify points of view, extracting information, clarifying or commenting on topics, are used.  Generally accurate use of a range of appropriate vocabulary, grammar and stylistic features.

	4–6 marks
	Some understanding of the features of the discourse form, including grammatical and cultural conventions related to exchanging opinions and ideas in formal contexts. Presents a response which may be inappropriately organised and includes limited relevant information. Limited ability to advance or maintain the exchange using appropriate language devices, communication and repair strategies and/or signing space typically found in formal text types. Meaning may be unclear and limited by the use of a narrow range of appropriate vocabulary and grammar.

	1–3 marks
	Limited awareness of the features of formal signed discourse. Limited ability to present a signed text with appropriate content related to the topic. Limited organisation and sequencing of ideas. Limited ability to convey meaning through language and/or communication techniques.


Outcome 2

Analyse and use information from a range of signed texts to create original formal signed texts.

This outcome will contribute 15 marks out of the 50 marks allocated to School-assessed Coursework for Unit 4. It will be assessed by one task which will contribute a total of 15 marks.

Task

View two related signed texts, summarise information and rephrase for a class presentation.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· identify and apply the conventions of formal signed texts
· infer point of view, opinions and ideas, attitudes and emotions from linguistic and contextual features as appropriate
· summarise, explain and contrast ideas and information from different signed texts
· extract, classify and reorganise information from a variety of signed texts on a given topic
· apply knowledge of grammatical conventions
· apply knowledge of cultural conventions
· infer and convey meaning from linguistic and contextual features
· have the opportunity to demonstrate the highest level of performance as described in the performance descriptors.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

This task should be completed in 80–100 minutes of class time. The task may require one extended response or several shorter responses. For an extended response, students should be aware of the details of the audience, purpose and context, specified signed text type and the expected duration of the response. It is expected that the student responds in Auslan. The task should be recorded on video. Students may use dictionaries for this task.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task/s.
	Outcome 2

Analyse and use information from a range of signed texts to create original formal signed texts.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	13–15 marks
	Excellent understanding of the features of formal text types. A comprehensive knowledge of formal signed grammar, cultural conventions and vocabulary. Points of view, opinions and ideas, attitudes and emotions are comprehensively inferred from linguistic and contextual features. An extensive range of language is used accurately and appropriately to adapt information from signed texts to suit the purpose of the response/s. A wide range of techniques is used to extract, classify and reorganise information and to summarise, explain and contrast ideas from different signed texts on the topic. Content is very well organised and sequenced logically.

	10–12 marks
	Sound understanding of the features of formal text types. Knowledge of formal signed grammar, cultural conventions and vocabulary. Points of view, opinions and ideas, attitudes and emotions are inferred from linguistic and contextual features. A range of language is used accurately and appropriately to adapt information from signed texts to suit the purpose of the response/s. A range of techniques is used to extract, classify and reorganise information and to summarise, explain and contrast ideas from different signed texts on the topic. Content is well organised and sequenced logically.

	7–9 marks
	General understanding of the features of formal text types. Some knowledge of formal signed grammar, cultural conventions and vocabulary. Some points of view, opinions and ideas, attitudes and emotions are inferred from linguistic and contextual features of the texts. Language is generally suitable, although some inaccuracies may be evident. Some techniques are used to extract, classify and reorganise information and/or to summarise, explain and contrast ideas from different signed texts on the topic. Content is usually organised and sequenced logically.

	4–6 marks
	Some understanding of the features of formal text types. Limited knowledge of formal signed grammar, cultural conventions and vocabulary. A limited range of points of view, opinions, ideas, attitudes or emotions are inferred from linguistic and contextual features of the texts. Uses simple language to adapt some information from signed texts, although inaccuracies occur. Extracts limited meaning from signed texts on the topic. Content may be disjointed and includes limited relevant information.

	1–3 marks
	Limited awareness of the features of formal text types. Identifies isolated detail, single concepts and/or meaning from formal signed texts. Very limited range of vocabulary and grammar is used and may have frequent inaccuracies which interfere with the intended meaning.


Outcome 3

Express and convey ideas through formal signed texts.

This outcome will contribute 20 marks out of the 50 marks allocated to School-assessed Coursework for Unit 4. It will be assessed by one task which will contribute a total of 20 marks.

Task

Provide a 4–5 minute sustained explanation on a given topic.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· create a personal, informative or evaluative formal signed text
· use structures related to explaining, comparing and connecting past, present or future ideas, events and experiences
· simplify, paraphrase or reorganise more complex ideas
· use cultural conventions related to conveying and expressing ideas
· vary language for context, purpose and audience

· use a range of grammatical techniques such as spatial mapping to comment on events or ideas

· have the opportunity to demonstrate the highest level of performance as described in the performance descriptors.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

This task should be completed in 80–100 minutes of class time.  Individual student responses should be between 4–5 minutes in length. The task may be set as one task, or a choice of tasks comparable in scope and demand. The audience, purpose, context and signed text type should be specified in each case. It is expected that the student responds in Auslan. The task should be recorded on video. Students may use dictionaries for this task.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task/s.

	Outcome 3

Express and convey ideas through formal signed texts.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	17–20 marks
	Excellent understanding of the features of the text type, including grammatical and cultural conventions relating to conveying and expressing ideas in a formal personal, informative or evaluative signed text. Highly developed ability to create an effective signed text demonstrated through, for example, well-developed ideas and opinions on the topic. Ideas are effectively structured and sequenced to provide a highly relevant and comprehensive commentary. A broad range of vocabulary and grammar is used accurately and appropriately for the audience, context, purpose and signed text type. A wide range of communication techniques is used accurately and appropriately to simplify, paraphrase or reorganise complex concepts, explain, compare and connect ideas, events and experiences and to maintain the presentation, including, for example, spatial mapping.

	13–16 marks
	Sound understanding of the features of the text type, including grammatical and cultural conventions relating to conveying and expressing ideas in a formal personal, informative or evaluative signed text. Well-developed ability to create an effective signed text demonstrated through, for example, the inclusion of developed ideas and opinions on the topic. Ideas are structured and sequenced to provide a relevant and comprehensive commentary. A range of vocabulary and grammar is used accurately and appropriately for the audience, context, purpose and signed text type. A range of communication techniques is used accurately and appropriately to simplify, paraphrase or reorganise complex concepts, explain, compare or connect ideas, events and experiences and to maintain the presentation, including, for example, spatial mapping.

	9–12 marks
	General understanding of the features of the text type, including grammatical and cultural conventions relating to conveying and expressing ideas in a formal personal, informative or evaluative signed text. Some ability to create an effective signed text demonstrated through, for example, the inclusion of ideas and opinions on the topic. Ideas are organised to provide a commentary that is generally relevant and covers a range of aspects of the topic. Vocabulary and grammar are generally appropriate for the audience, context, purpose and signed text type, although some inaccuracies are evident. Some communication techniques are used to simplify, paraphrase or reorganise complex concepts, explain, compare or connect ideas, events and experiences and/or to maintain the presentation.

	5–8 marks
	Some understanding of the features of a personal, informative, evaluative or persuasive signed text type, including some cultural conventions appropriate to formal discourse. Limited ability to create an effective signed text demonstrated through, for example, the inclusion of ideas which may be limited and/or disjointed, with little attempt to organise or sequence them in the commentary. Some vocabulary and grammar is appropriate for the audience, context, purpose and signed text type, although inaccuracies are evident and may interfere with meaning. Communication techniques may be attempted to simplify, paraphrase or re-organise complex concepts, explain, compare or connect ideas, events and experiences and/or to maintain the presentation.

	1–4 marks
	Limited awareness of the features of the formal signed text type. Limited ability to present a signed text with appropriate content related to the topic. Limited organisation and sequencing of ideas. Limited ability to convey meaning through language and/or communication techniques.


Examination

End-of-year examinations 

The student’s level of achievement in Units 3 and 4 will also be determined by two end-of-year examinations.

The end-of-year examinations will contribute 50 per cent to the Study Score.

The end-of-year examinations are: 

· an interactive sign examination 

· a sign comprehension and sign production examination 

Interactive sign examination (approximately 15 minutes)

Purpose 

The interactive sign examination is designed primarily to assess the student’s knowledge and skill in using Auslan for conversation, reporting and discussion purposes. It relates to all outcomes. 

Specifications

The interactive sign examination has two sections.

Section 1: Conversation and discussion (approximately 7 minutes)

The examination will begin with introductions and a conversation between the student and the examiner(s). It will consist of an informal conversation about the student’s personal world, e.g. life, family and friends, interests and aspirations and current events.  It will be followed by an informal discussion expanding on one or more of these areas.

Section 2: Presentation and response (approximately 8 minutes)

Following the informal conversation and informal discussion the student will indicate to the examiner(s) the topic chosen for presentation and response from the student’s area of interest. The student may support the Presentation (3 minutes) and Response (5 minutes) with objects such as photographs, diagrams and maps.  Notes and cue cards are not permitted. Upon completion of the Presentation, the student will respond to questions raised on the presentation by the examiners.

Assessment criteria

The examination will address all of the criteria. All students will be examined against the following criteria.

Assessors mark holistically, taking into account the relevant criteria for each section/part and the marks allocated for each question.

When judging performance in the Interactive sign examination, the examiner/s will take into account the extent to which the student demonstrates:

Section 1: Conversation and discussion

Capacity to maintain and advance the exchange appropriately and effectively

· capacity to link with assessor/s

· effectiveness of communication and repair strategies

· degree of support necessary to maintain the exchange

Relevance, breadth and depth of treatment of information, opinions, ideas

· relevance of information/opinions/comment

· range of information/opinions/comment

Clarity of expression and fluency of expression

· pace, rhythm, stress

· effective use of signing space in an informal context

Accuracy of vocabulary and discourse structures

· accuracy of vocabulary and grammatical structures

· observation of the cultural conventions of informal sign

Range and appropriateness of vocabulary and grammatical structures

· variety of vocabulary and grammatical structures

· appropriateness of vocabulary and grammatical structures to the context, audience and purpose of task

Section 2: Presentation and response

Capacity to sustain a presentation and response in a formal signing context

· effectiveness of presentation including the capacity to incorporate any support material/s

· capacity to link with assessors and to maintain the exchange appropriately and effectively

· capacity to elaborate on the presentation with reasons/examples/evidence

· effectiveness of communication and repair strategies

Relevance, breadth and depth of information, opinions and ideas

· quality of information/opinions/comment

· relevance of information/opinions/comment

· range of information/opinions/comment

· capacity to support/elaborate opinions/comment with reasons/examples/evidence

Clarity of expression and fluency of expression

· pace, rhythm, stress

· effective use of signing space in a formal context

Accuracy of vocabulary and discourse structures

· accuracy of vocabulary and grammatical structures

· observation of the cultural conventions of formal sign

Range and appropriateness of vocabulary and grammatical structures

· variety of vocabulary and grammatical structures

· appropriateness of vocabulary and grammatical structures to the context, audience and purpose of the task

Sign Comprehension and Sign Production examination (2 hours plus 
10 minutes reading/viewing time)

The student may use a bilingual print dictionary in the examination.

Section I: Watching and responding to informal signed texts (the use of the term informal signed texts here refers to spontaneous communication, namely that which is not normally recorded)

Purpose

Section 1 of the Sign Comprehension and Sign Production examination is designed primarily to assess the student’s knowledge and skill in analysing and responding to information from informal signed texts.
Specifications

Section 1 of the Sign Comprehension and Sign Production examination, will be related to one or more of the prescribed themes.

The student will observe an informal signed discourse. This signed discourse will be a video recorded performance. The duration of this signed discourse will be 5–7 minutes. The student will have an opportunity to observe this performance three times. There will be a two-minute pause between each performance during which the student may take notes.

The student will be expected to respond in Auslan to a set task, for example responding to a message or an announcement. The length of the response will be 2–3 minutes.  

The questions will be available to the student on videotape in Auslan and written in English.

Section II: Watching and responding to formal signed texts (the use of the term formal signed texts here refers to a communicative act prepared prior to the presentation)

Purpose

Section II of the Sign Comprehension and Sign Production examination is designed primarily to assess the student’s knowledge and skill in analysing and responding to information from formally signed texts.

Specifications

The student will watch a pre-recorded formal signed discourse. The duration of the signed discourse will be 3–5 minutes. The student will be required to produce a response in Auslan to the signed text. The task will specify a purpose, context and audience. The length of the response will be approximately 3–4 minutes.

Assessment criteria

The examination will address all of the criteria. All students will be examined against the following criteria.

Section I: Watching and responding to informal signed texts

When judging performance in this section, the examiner/s will take into account the extent to which the student demonstrates:

The capacity to understand and respond to general and/or specific aspects of informal signed texts

· identifying and analysing information effectively for the context, audience and purpose of task

The capacity to convey information accurately and appropriately

· comparing/contrasting/summarising/evaluating

· observation of cultural conventions

Relevance, breadth and depth of treatment of information, opinions, comment

· quality of content in relation to task/s set

· observation of cultural/discourse conventions

Accuracy, range and appropriateness of vocabulary and grammatical structures

· accuracy of vocabulary and grammatical structures

· variety of vocabulary and grammatical structures

The capacity to extract, classify and reorganise information from a range of informal signed texts

· effective structuring and sequencing of ideas for the context, audience and purpose of task

Section II: Watching and responding to formal signed texts

When judging performance in this section, the examiner/s will take into account the extent to which the student demonstrates:

The capacity to understand and respond to general and/or specific aspects of formal signed texts

· identifying and analysing information effectively for the context, audience and purpose of task

The capacity to convey information accurately and appropriately

· comparing/contrasting/summarising/evaluating

· observation of cultural/discourse conventions

Relevance, breadth and depth of treatment of information, opinions, comment

· quality of content in relation to task/s set

Accuracy, range and appropriateness of vocabulary and grammatical structures

· accuracy of vocabulary and grammatical structures

· variety of vocabulary and grammatical structures

The capacity to extract, classify and reorganise information from a range of formal signed texts

· effective structuring and sequencing of ideas for the context, audience and purpose of task

The examination will be set by a panel appointed by the VCAA.

The examination will be marked by a panel of assessors appointed by the VCAA.
Assessment Support Materials and Further Resources

Introduction

School-assessed Coursework provides schools with the opportunity to make their own administrative arrangements for the internal assessment of their students.

It also provides individual study teachers with the opportunity to:

· select from the range of designated assessment tasks in the study design

· develop and administer their own assessment program for their students.

School-assessed Coursework provides teachers with the opportunity to:

· monitor the progress and work of their students

· provide important feedback to the student

· gather information about the teaching program.

Students should know in advance how and when they are going to be assessed and the conditions under which they will be assessed.

Assessment tasks should be part of the teaching and learning program. For each assessment task students should be provided with the:

· type of assessment task and approximate date for completion

· time allowed for the task

· allocation of marks

· nature of any materials they can utilise when completing the task

· opportunity to demonstrate the highest level of performance.

Following an assessment task:

· teachers can use the performance of their students to evaluate the teaching and learning program

· a topic may need to be carefully revised again prior to the end of the unit to ensure students fully understand the key knowledge and skills required in preparation for the examination.

Feedback provides students with important advice about which aspect or aspects of the key knowledge they need to learn and in which key skills they need more practice.

Scope of tasks

An assessment task provides teachers with a way of ‘sampling’ the knowledge and skills of students. It is not possible or desirable to measure all of the key knowledge and skills related to the outcome or area of study. The key knowledge and skills should not be used as a checklist for determining the achievement of outcomes, and assessment tasks do not have to be lengthy to make a judgment about the student’s level of performance on the outcome.

Designing the assessment tasks

Designing the assessment task is an important part of the teaching, learning and assessment process. The assessment task needs to provide the opportunity for all students to demonstrate the highest level of performance on the outcome. Teachers need to design an assessment task that is representative of the content (key knowledge and skills underpinning the outcome), capable of being completed within a short period of time and mainly in the classroom. Section 2 of this handbook provides advice on task design for each Unit 3 and 4 outcome. Performance descriptors are also provided for each outcome to assist teachers in making a judgment about the student’s level of performance on the outcome.

The following information presents one approach to developing an assessment task. It involves integrating the requirements of the study design, the advice in Section 2 of this publication and student learning activities. The approach is presented as a sequence of steps.

Making assessment part of teaching and learning

Step 1:  Define the parameters of an outcome and its assessment task
This involves:

•
Listing the key knowledge and skills that will be assessed by the outcome. These are stated in the study design but you may wish to reword them for student purposes.

•
Choosing the assessment task. You can select from the offerings in the study design. It is possible for students in the same class to undertake different options; however, teachers must ensure that the tasks are comparable in scope and demand.

Step 2:  Examine the assessment advice in Section 2

Examine the highest level of performance descriptors and clarify their meanings if you are unsure. Use the study design as your reference point. Remember the performance descriptors for each outcome identify the qualities or characteristics that you are looking for in a student response. This helps in the development of the task. It also helps clarify what needs to be taught as well as what needs to be included in the assessment task. It will assist students in understanding the expectations of the task.

Step 3:  Determine teaching and learning activities

Identify the nature and sequence of teaching and learning activities to cover the key knowledge and skills outlined in the study design. It is important that a variety of learning opportunities are provided to cater for individual preferred learning styles. (Refer to the ‘Advice for teachers’ section of the study design for some specific examples of learning activities for each outcome.)

Step 4:  Design the assessment task

•
Try to use a range of formats across Units 3 and 4. 

•
The information in the stimulus should be relevant to the task and assist students in their response. 

•
Check that the instructions are clear. Are they complete and unambiguous?

•
It is important that students know what is expected of them in an assessment task. This means providing students with advice about the outcome’s key knowledge and skills to be assessed. This allows students to understand during the teaching and learning stage what they are expected to know or do.

•
Students should be provided with the performance descriptors by which their response will be assessed.

•
Students should be advised about the conditions under which they will be expected to do the task.
Conditions for the task

· All assessment tasks must be completed under supervision in class time.

•
Students must answer the task individually.

•
Teachers can develop their own rules, consistent with school policies, about the material that can be brought into the room and the use of textbooks. Make sure that these rules are given to the students before the task is started and preferably in writing.
Points to consider

When constructing a task you will need to consider the following:

· Does the task enable students to demonstrate the highest possible performance level?  

· Will you select the form of response that the whole class will use or will students select the form of the response from choices offered?

· Does the task allow you to easily identify the key aspects of the response to be assessed?

Sample approaches to School-assessed Coursework

Unit 3

Outcome 1

Exchange information, opinions and experiences in informal contexts.

Details of the task

Participate in a 4–5 minute informal discussion using information from different sources to explain and justify an opinion.

Step 1: Define the parameters of an outcome and its related assessment task options

The VCE Auslan Study Design Units 1 and 2: 2002–2024; Units 3 and 4: 2002–2025 provides details of the key knowledge and skills related to Unit 3 Outcome 1 and the common areas of study. In order to plan and conduct an assessment for this outcome it is necessary to be familiar with the key knowledge and skills. It should be noted that each key area of knowledge and key skill does not need to be clearly identifiable in the task, nor should the task focus on too narrow a range of key knowledge and skills.

The study design identifies the task that can be used to assess this outcome. Teachers should be familiar with the essential characteristics of each task type. 

Step 2: Examine the assessment advice in Section 2

The performance descriptors should be fully understood as they give a clear indication of qualities and characteristics that you are looking for in a student response. For example students need to be able to extract meaning from spoken texts and to convey meaning accurately in a response appropriate to the specific context of the task.

Step 3: Determine teaching and learning activities

Decide on an appropriate theme, topic and sub-topic for the teaching and learning associated with this outcome. Reference must be made to the study design for the selection if a theme and topic. The sub-topic must allow the development of an appropriate sequence of teaching, learning and assessment tasks for the outcome. The module based on the sub-topic should be designed to develop, maintain and extend student proficiency in all of the receptive and productive skills appropriate to informal contexts.

Teaching the pre-task knowledge and skills

Relate the skills and knowledge required for the successful demonstration of this outcome to the specific sub-topic chosen. For example, vocabulary and structures should build on previous learning, and reflect and extend those needed by students to participate in activities related to the sub-topic. A range of signed texts is used to expose students to a variety of information and signing styles, for example, video texts and guest speakers.

Include activities that are designed to enhance the students’ understanding and use of the skills and knowledge required for this outcome. For example, extracting information from the signed texts, applying a range of skills such as listing, summarising, classifying, comparing and contrasting, initiating and responding to questions and identifying solutions to problems by referring to information from the signed texts.

Students may be given revision exercises and/or a practice task prior to the assessment task. Strategies for successful completion of a discussion task of this type can be discussed in class.

Step 4: Design the assessment task

One approach to constructing the assessment task

	

	In the following example, the module of work forming the context for this assessment task is based on approximately 6 hours of teaching time. It is likely to have been undertaken at the end of Term 1 or early Term 2. The sub-topic for the module is opportunities for Deaf people in further education which is drawn from the theme: The Deaf and hearing communities, and the topic: The world of work, which is outlined on page 12 of the study design.

In the example, students are required to reassure the parent of a deaf student in their school that deafness is no barrier to further study and employment.

In order to complete this task effectively, teachers need to provide stimulus material prior to the discussion, with information and ideas that the students can adapt for use in their arguments. Students are also advised to refer to the Auslan Grammar Video which supplements the Auslan study design. The texts may be developed by the teacher or be available from materials such as DVD texts which accompany text books, recorded texts from previous examinations, excerpts from videos etc. Ensuring that authentic language features on the recording provides excellent experience for students.

In the example, students have seen texts such as Deaf students at La Trobe University and Making the move (1995 Auslan examination) and participated in interactions with guest speakers who have been involved in further education prior to the performance of the discussion task. The texts are carefully chosen to provide relevant information that students can integrate into an effective response.


Allocation of marks

This task is worth 20 marks towards the total marks allocated to School-assessed Coursework for Unit 3.

Date for completion

The assessment task should be provided at the conclusion of the module of teaching and learning, which is likely to be at the end of Term 1 or the start of Term 2. The exact date and time can be decided in consultation with students, the VCE Coordinators and other key staff.

The teacher must decide the most appropriate time to set this task and inform the students. This decision is the result of several considerations including:

· the estimated time it will take to cover the key knowledge and skills for the outcome

· the possible need to provide a practice, indicative task

· the likely length of time required for students to complete the task

· when tasks are being conducted in other subjects and the workload implications for students.

Duration of task

This sample task is designed to be conducted by each student individually with the teacher. A class of 20 students may be assessed in approximately 80–100 minutes.

Approved materials

Students may use a bilingual dictionary in the preparation for this task. 

Student responses

In order to successfully demonstrate the skills and knowledge required for this outcome, the task set should allow students to participate effectively in an informal discussion, use information from source material and explain and justify an opinion. The task should be unambiguous and all instructions clear. The cover page for this task should highlight the exact key knowledge and skills from Outcome 1 that are addressed by the task. Questions, source materials and the format of the task must allow students to demonstrate the highest level of the performance descriptors and the qualities and characteristics that come from this. The context for the task and the role of the student should be explicitly stated. The task/s should also give the student the audience, purpose and text type required in the responses. Where a signed text type is involved, this should be stated.

Unit 3 Outcome 2 Sample Assessment Task

	Sample task sheet

Your teacher will play the role of a parent of a deaf student who wishes to find out information about further study opportunities for their child. Using information that you have gained from source materials, participate in a discussion with the parent, playing the role of a student who has information and experience that may reassure them about the opportunities and services available to deaf students undertaking tertiary studies. You may wish to discuss some or all of these points:

· common practices that tertiary institutions offer to meet the needs of deaf students

· a comparison of additional services provided by tertiary providers

· role models of deaf students who have been through the system

· the role of note takers and interpreters

· sources of further advice for the family.

	You may also ask questions to find out more information specific to the deaf student (for example, his/her degree of deafness and communication preference) and provide advice that is relevant to his/her situation.

The discussion should be recorded on video.

Task: 

In a 4–5-minute informal discussion, reassure the parent of a deaf student in your school that deafness is no barrier to further study and employment. Use information and examples to explain and support your views on this issue.


Teachers should use the information gained from the student performance to:

· give feedback to students

· revise topics, knowledge or skills to enhance student understanding

· evaluate the teaching and learning program.

Unit 4

Outcome 3

Express and convey ideas through formal signed texts.
Details of the task

Provide a 4–5-minute sustained explanation on a given topic.

Step 1: Define the parameters of an outcome and its related assessment task options

The VCE Auslan Study Design Units 1 and 2: 2002–2024; Units 3 and 4: 2002–2025, page 28, provides details of the key knowledge and skills related to Unit 4 Outcome 3. In order to plan and conduct an assessment for this outcome it is necessary to be familiar with the key knowledge and skills. It should be noted that each key knowledge and skill does not need to be clearly identifiable in the task, nor should the task focus on too narrow a range of key knowledge and skills.

The study design identifies the task that can be used to assess this outcome. Teachers should be familiar with the essential characteristics of the task.

Step 2: Examine the assessment advice in Section 2

The performance descriptors should be fully understood as they give a clear indication of qualities and characteristics that you are looking for in a student response. For example, the signed response must include appropriate features for the signed text type specified for the task.

Step 3: Determining teaching and learning activities

Decide on the theme, topic and sub-topic for the teaching and learning associated with this outcome. Reference must be made to the relevant study design information for the selection of a theme and topic. The sub-topic must allow the development of an appropriate sequence of teaching, learning and assessment for the outcome. The module based on the sub-topic should be designed to develop, maintain and extend student proficiency in all of the skills and knowledge required for performance in formal signed text.

Teaching the pre-task knowledge and skills

Relate the skills and knowledge required for the successful demonstration of this outcome to the specific sub-topic chosen. For example, vocabulary and structures should build on previous learning, and reflect and extend those needed by students to participate in activities related to the sub-topic. 

Plan a sequence of teaching and learning activities that will develop pre-task knowledge and skills and emphasise those that are most closely aligned to the task selected, in this case, a sustained explanation (it may be informative, personal or evaluative). Include activities that are designed to enhance the students’ understanding and use of the skills and knowledge required for this outcome. For example, provide learning activities that progressively develop the ability to produce a formal signed text in Auslan that offers an explanation on a topic, paying attention to context, audience, purpose and text type, as well as the ability to express and convey information.

Teachers need to provide specific task/s for the students to respond to, on an issue related to the sub-topic covered in the module of work. The task/s may involve creating a personal, informative or evaluative text using strategies for explaining, comparing and connecting past, present and future ideas, events and experiences. Where there is more than one task offered for students to choose from, the teacher must ensure that the tasks are comparable in demand.

Step 4: Design the assessment task

Students are required to produce a personal, informative or evaluative text using formal signed language on a given topic/s. Students answer the task individually and in class time. Teachers may specify what kind of text (personal, informative or evaluative) and text type will be required in the specific assessment task.

One approach to constructing the assessment 

	In the following example, the module of work forming the context for this sample assessment task is based on approximately 3 hours of teaching time. It is likely to have been undertaken at the end of Term 3. The sub-topic for the module is Cross-cultural understanding, which is drawn from the theme: The individual and the topic: Personal identity, on page 12 of the study design. 

In the example, each student individually presents an extended response of 4–5 minutes which is an explanation on a topic related to cross-cultural understanding. Possible options for Outcome 3 in Unit 4 which have been selected here are an evaluative report, evaluative explanation, informative personal profile, informative speech and personal account. More than one topic option has been given, although students have shared the same stimulus materials. 

A range of signed texts is used to expose the students to a variety of information and signing styles. These may include video texts such as ‘Language and Culture’, Episodes 1–13, ‘Auslan Anecdotes, Myths, Legends, Tales and other Stories’, ‘Sign On’, Episodes 1–26 and ‘Deaf Culture and Community’. These signed texts include information on the importance of culture and language in the Deaf Community; lifestyles of Deaf people, focusing on the areas of sport, family and employment; tertiary options and career paths; and changes in technology that have impacted on the Deaf Community. Guests using Auslan to relate their experiences to students and to engage them in discussions on the topic are another useful resource. Ensuring that authentic language and fluent Auslan is presented in the resource materials provides excellent examination preparation for students.

Students may be given revision exercises and/or a practice task prior to the assessment task and strategies for successful completion of a task of this type can be discussed in class.

	


Marking the task

This task is worth 20 marks towards the total marks allocated to School-assessed Coursework for Unit 4.  

Date for completion 

The assessment task should be provided at the conclusion of the module of teaching and learning, which is likely to be at the end of Term 3. The exact date and time can be decided in consultation with students, the VCE Coordinator and other key staff. 

Other considerations

When to assess the students?

The teacher must decide the most appropriate time to set this task. This decision is the result of several considerations including:

· the estimated time it will take to cover the key knowledge and skills for the outcome

· the possible need to provide time for students to plan for the presentation of the report

· when tasks are being conducted in other subjects and the workload implications for students.

Duration of task

This sample task is designed to be completed in approximately 100 minutes (two 50-minute lessons), including preparation and filming of the report.

Materials

Students may use a bilingual dictionary in preparation for this task. Student responses may be recorded.

Student responses

In order to successfully demonstrate the skills and knowledge required for this outcome, the task set should allow students to explain aspects of the topic. The responses should also require students to express and convey ideas to support their treatment of the topic. 

The task must require an extended response in formal signed Auslan. The length of the presentation is specified in the study design. It must be between 4 and 5 minutes. Clear instructions should be given regarding the requirements of the task and presentation of responses. The context for the task and the requirements of the response should be explicitly stated.  The task should also give the student the audience, purpose and text-type required in the response, and for each option where more than one is provided.

Unit 4 Outcome 3 Sample Assessment Task

The teacher prepares five tasks for the students to choose from, related to the sub-topic Cross-cultural understanding, which allow the students to prepare an explanation of an aspect of the sub-topic. The cover page of the task could highlight the exact key knowledge and skills from Outcome 3 that should be addressed in the signed response. The task information may also be provided in signed language.

	Sample task sheet

Task: Choose ONE of the following tasks and provide a 4–5-minute presentation using formal signed language and addressing all aspects of the task. Ensure that opinions and/or points of view are supported with relevant evidence.

Present an evaluative report that compares the attitudes and beliefs about language and culture of deaf and hearing people. Your audience is a group of visiting students from another school. 

OR

Present an informative explanation of the impact of technological innovations (past and present) on deaf people’s lives and their culture for parents of deaf students at an information evening. 

OR

You have been asked to present an evaluative speech explaining the most significant changes that have affected deaf people’s lives in the past ten years. Your speech will introduce the main issues at a community conference on ‘Realising the potential of Deaf people in a hearing community’. 

OR

Present an informative personal profile of a famous deaf person, such as F J Rose, highlighting the significance of their achievements and contributions to promoting understanding of the Deaf community. Your presentation will be part of a seminar for students on ‘Role models from the Deaf Community’.

OR

Present a personal account of the effect studying Auslan has had on you, to an audience of prospective students at a school assembly.

	


Teachers should use the information gained from the student performance to:

· give feedback to students

· revise topics, knowledge or skills to enhance student understanding

· evaluate the teaching and learning program.

Marking the task

There is no prescribed way of marking the task. The task should relate to the key knowledge and skills and provide the opportunity for students to meet the standard reflected in the highest performance descriptor for the task in their signed response. Performance descriptors for each outcome are provided in Section 2. 

Publications
Regular updates and study advice are published in the VCAA Bulletin and on the VCAA website. Teachers should also refer to the following publications for assessment of VCE Auslan:

VCE Auslan Study design Units 1 and 2: 2001–2024; Units 3 and 4: 2002–2025
The course developed and delivered to students must be in accordance with the VCE Auslan Study Design, accredited Units 1 and 2: 2002–2025; Units 3 and 4: 2002–2025.

The ‘Advice for teachers’ section contains sample assessment programs for Units 1 to 4 and suggested tasks.

Auslan Grammar video

This video accompanies the VCE LOTE Auslan Study Design.  It describes and illustrates the grammatical structures students are expected to understand by the end of Year 12.

VCAA website

Teachers are advised to keep up-to-date with developments in VCE Auslan by accessing the Auslan study page on the VCAA website. 
VCE Examination Papers

Examination papers for all studies are published on the VCAA website.

Assessment Reports

The Assessment Reports (formerly Report for Teachers) are published on the VCAA website and provide teachers with an overview and advice for School-assessed Coursework and the Examination for Units 3 and 4.
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