[image: Document header showing logos for Victorian Curriculum and Assessment Authority and the Victorian State Government.]
VCE English and EAL: Feedback and Improvement	
Effective formative feedback and improvement routines for teachers and students 
Overview
Feedback in Unit 3, Area of Study 2 is integral to supporting students as they "experiment with adaptation and individual creation" and develop "effective writing strategies." Students are encouraged to "reflect on the deliberate choices they have made through their writing processes in their commentaries." Feedback here serves to guide students in understanding and articulating these choices, fostering their ability to produce intentional and well-crafted texts.

Feedback also underpins the iterative "writing processes including drafting, refining and considering feedback" for further development of ideas and skills. Teachers are encouraged to use mentor texts as part of this feedback loop, helping students to "understand the mechanics of effective and cohesive writing" by examining how other writers make decisions about audience, context, and purpose. This process enables students to "recognise and comment on vocabulary, text structures, language features, conventions and ideas" both in mentor texts and in their own work.

Creating texts requires students to write regularly and to develop their writing based upon feedback. In a unit of work that is built around writing on a regular basis, feedback has to be timely and actionable. 

Ongoing formative feedback. 
The educationalist Dylan Wiliam has written that:
“assessment can be thought of as the bridge between teaching and learning—only through some kind of assessment process can we decide whether instruction has had its intended effect.”[footnoteRef:1] [1:  Dylan Wiliam, ‘Formative assessment and contingency in the regulation of learning processes’, (2014), https://www.dylanwiliam.org/Dylan_Wiliams_website/Papers.html (retrieved November 2014) ] 

Relating this to our feedback processes for Creating Texts (Unit 3, Outcome 2), it is clear that an ongoing process of detailed annotation of student scripts is neither practical nor manageable in terms of timeliness or as a part of a balanced workload. As Wiliam points out, feedback on student work, especially work in progress or writing that a student is using to develop ideas or a voice, should be reflecting on how effective teaching has been for that student and not crafting the text in their stead through the sheer volume of comments and suggestions. 
Wiliam emphasises that formative assessment should reflect the crucial stages of student learning:
1. Where the learner is going
2. Where the learner is now
3. How the learner gets there

Sample formative assessment feedback routines. 
In order to ensure that student feedback is both timely and actionable, teachers could consider a combination of some of the feedback routines listed below as a part of their formative assessment routine:

1.	Targeted Peer Review Sessions
Process: students participate in structured peer review sessions where all students provide feedback based on specific textual elements (e.g., language features, purpose, voice audience). Students are shown how each of these elements is evident in a sample model text (mentor text or supplementary texts) and asked to incorporate them into their own work. A checklist is also provided to support students through the process. Having completed their writing task students work in small groups of 2 – 3 to then peer-review all of the work that they have produced, reflecting on the models they have already seen and comparing what they have produced with them.
Why it works:  this routine helps students to articulate and critically assess the elements of their writing as well as the writing of their peers. This feedback activity also draws upon the key skills where students “collaborate and provide feedback in class, including through listening and speaking.”

2. 	Focused written feedback on one element of a text
Process: instead of feedback that comments on the entire text, focus on one key area of improvement, such as vocabulary or sentence structure. The areas of focus can change depending on the task and the level of experience that the student has with the task and what elements they could be considered a novice or expert learner in.
Why it works: this very focused feedback encourages students to focus on one manageable improvement area at a time. The routine is also aligned with the key skills that require students to “experiment with vocabulary, text structures, and language features,” as these areas of experimentation can be commented on in a very specific manner. Students are thus able to see how effectively their experimentation has worked.

3.	Checklists
Process: when beginning a short writing task, students are given a with a checklist based on assessment criteria and elements that should be evident in their work. Students use the checklist to plan their work and then after completing their draft, students self-assess and identify areas needing improvement. This checklist then forms the basis of teacher feedback in which the feedback responds to the student’s self-identified areas that they wish to be helped to improve in
Why it works: this kind of routine both promotes student self-reflection and self-assessment as well as aiding in “selecting and applying writing processes” and “reflecting on authorial choices.” Encouraging students to identify the advice that they seek most urgently also requires them to reflect on their writing choices and their sense of how effectively they are expressing their ideas.

4.	One-on-one conferencing
Process: students are given between 5 and 10 minutes to speak with their teacher about their work and to ask questions about their strengths and weaknesses. To support students to use the feedback that they want and get, teachers could use a routine where students note their questions in advance and make notes on their work in response to the verbal feedback that they are given. Teachers could consider recording the conversations as an MP3 file that students can re-visit in their own time. The conversations thus become rich sources of student reference for improvement.
Why it works: one-on-one feedback is immediate and responsive, supporting “reflection on writing processes” and enabling students to consider the next steps in their writing process.

5. 	Colour coded feedback
Process: as students develop longer pieces of writing, feedback that uses colour codes for different categories (e.g., green for ideas, blue for vocabulary, red for ideas structure etc.) is an efficient way of drawing attention to areas that need more focus or are working well. For example, if a student showed a good use of complex ideas at the beginning of a text this could be highlighted with red and given a tick. The less effective engagement with ideas later in the text could be colour coded in red too, but this time with a symbol used to indicate that more work needed to be done in this area. Students have to be explicitly taught how this process works and what the codes mean before teachers use this method.
Why it works: students know to focus on the colours to quickly identify the elements of the text that are and are not working. Coded marking also reduces cognitive load, helping students to understand how to connect feedback with next steps tasks.

6.	Model text comparisons
Process: this feedback routine uses mentor texts or supplementary texts as a means of helping students to improve their own writing. Students are given specific tasks to focus on in their writing and then are asked to place their text alongside a model text that demonstrates the same thing. Students are asked to compare the two texts and consider how they could draw upon what the model text has done to improve their own work. Students could look at specific focus areas such as structure, voice, vocabulary, phrasing, literal and figurative language choices and imagery. 
Why it works: guided comparison draws upon a student’s ability to reflect on their own choices in their writing and evaluate them against other writers. This evaluation encourages them to use insights gained as a ‘next steps’ routine for the improvement of their own work. The key skills that require students to “reflect on and share the implications of authorial choices” and to “explore mentor texts to understand the mechanics of effective and cohesive writing,” are also taught though this process. This routine turns feedback into a learning experience that is not solely dependent on teacher input, but rather builds students’ independent critical thinking and editing skills.


Using feedback to develop a reflective commentary
The purpose of the reflective commentary is to provide students with an opportunity to critically examine and explain the choices that they have made during their writing process. In the commentary, students reflect upon the ways in which their decisions about vocabulary, text structures, language features, and conventions helped them to achieve the intended purpose of their text, as well as addressing their intended audience and specified purpose.
This reflection encourages students to consider the impact of their authorial choices and to articulate their understanding of how language functions to convey ideas effectively. Additionally, the commentary is a means by which students can demonstrate an insight into the development of their chosen Framework idea beyond the elaborations or those in the mentor texts. 
Linking the reflective commentary process to the self-reflection process in student forms can deepen students’ understanding of their writing choices and ensure that they see value in the process of evaluating and improving their writing.
Teachers could also consider adapting the Unit 3, Outcome 2 (task 2) key skills performance descriptors rubrics into reflective prompts for student self-assessment of their work in order to make a seamless transition from formative practice to summative task. These reflections are quite detailed and so should probably only form part of the reflection process towards the point where students are close to undertaking their SAC task.
 An example is shown below:

Self-reflection prompts 
	Reflecting on the writing process

	How would you describe the writing processes you used in crafting this text? 

What specific stages or strategies did you find most effective?

Which other writing processes or techniques did you consider, and why did you choose the approach you used?

In what ways did your initial ideas or approach evolve during the drafting and re-writing stages?

	

	Choices of structure and language features

	How do the structures, language features, and conventions that you used contribute to expressing your ideas effectively?

Can you explain specific authorial choices that you made in structuring your text? 

How did these choices help develop or communicate your ideas?

What impact do you think these choices have had on the intended reader’s understanding or engagement with your text?

	

	Vocabulary and language choices

	In what ways did you experiment with language, vocabulary, or style to achieve effective and cohesive writing? Were you drawing upon a mentor text or supplementary text example here?

How did you extend your vocabulary to suit the structure, purpose, or audience of your piece? Can you identify any specific language or vocabulary choices that you feel had a particular impact?

Were there any new or complex language techniques that you applied in this piece? How do these contribute to the overall effect of your writing?

	

	Connecting language and ideas

	How did you connect precise language, register, and structure to reflect the main ideas of your piece?

Can you identify specific moments in your writing where language choices aligned closely with the ideas or themes that you intended to convey?

How do your language choices work together to create a cohesive reading experience for the intended reader?

	

	Evaluation of the effectiveness of the text

	In reflecting on the entirety of your text, how well do you think your choices of vocabulary, structure, and textual conventions engaged the reader with your ideas?

Are there any aspects of the writing process or authorial choices that you would modify in future work? If so, what are they and why would you do this?

How does this reflective commentary enhance your understanding of your own writing processes and areas for improvement?

	



These prompts are aligned with the reflective commentary (Outcome 2, Task 2) but are also powerful ways to ensure that students reflect on their writing and their writing choices.

Using pro-forma feedback and self-reflection forms
Students could be asked to complete a form to accompany the submission of their work that acts as a self-reflection tool. This form would ask students to consider the elements that should be a part of their writing. Clearly this process works as part of ongoing teaching practice and students should only be reflecting on elements that they have been explicitly taught how to produce. 
Sample forms can be seen below:

Self-assessment student checklist for short texts. Use this checklist to assess your exploration of your Framework idea in response to a title.
	Understanding the title

	Have I understood the title and connected it effectively to my Framework idea?
	

	Exploration of the Framework idea

	Have I carefully explored my chosen Framework idea, going beyond initial thoughts and looking more closely at the ideas suggested in the elaborations or in our class discussions?
	

	
	Have I considered different perspectives or layers within the Framework idea?
	

	Depth and complexity
	Does my response offer complex ideas in response to the title and stimulus?
	

	
	Have I introduced questions or reflections that show I am engaging with the implications of the Framework idea in relation to the title?
	

	Organisation
	Is my writing clear and easy to follow?
	

	
	Have I organised my thoughts in a logical manner creating a cohesive flow to my writing?
	

	
	Have I used a logical structure in my writing (does it begin and end in an effective manner)
	

	Language and vocabulary choices
	Have I used vocabulary that appropriately suits the ideas that I have explored within the Framework idea?
	

	
	Have I incorporated any language features (e.g., imagery, metaphor) to make my response more complex?
	

	Wider references
	Have I drawn upon examples from the wider world or my wider reading that illustrate and exemplify the ideas that I have been exploring?
	

	Next steps
	Have I identified at least one specific way I could improve this text or explore the idea further?
Note it below?
	

	








Teacher feedback
	Element of the text
	Starting to do this
	Doing this competently
	Succeeding in this area

	Understanding the title
	
	
	

	Exploration of the Framework idea
	
	
	

	Depth and complexity
	
	
	

	Organisation
	
	
	

	Language and vocabulary choices
	
	
	

	Wider references
	
	
	

	Next steps
	
	
	

	Your area of focus for your next text should be: 
	








Self-assessment checklist for longer texts incorporating form, audience, and purpose. Use this checklist to evaluate how well your longer text has developed the Framework idea, and is crafted for a specific form, audience, and purpose.
	Understanding the title
	Have I fully understood the title and its connection to my Framework idea?
	

	
	Does my writing reflect a clear interpretation of the title’s intention or implications?
	

	Developing ideas around my Framework
	Have I explored my Framework idea in a complex manner, including drawing on a range of Elaborations and wider ideas developed through classroom discussion and / or wider reading?
	

	
	Have I linked my ideas about the Framework to the title throughout the text?
	

	Form and structure
	Does the text structure suit the purpose of my response?
	

	
	Do I need other textual structures for an effective and cohesive text, for example, any necessary sections, headings or other organisational elements?
	

	Awareness of audience
	Is my writing style, tone, and vocabulary appropriate for my intended audience? Is this the form that this audience would appreciate or relate to?
	

	
	Have I considered how my audience might respond to, engage with or challenge my ideas?
	

	Purpose of the text
	Is the purpose of my text clear (to express, reflect, explain, or argue)? Remember, you can have more than one purpose.
	

	
	Have I ensured that my writing stays focused on this purpose from beginning to end? 
	

	Cohesion 
	Are my ideas logically organised, with transitions between them that lead the reader naturally from one idea to the next?
	

	Language features
	Have I effectively used a range of appropriate language features (e.g., symbolism, sensory language, dialogue etc.) to enhance my ideas?
	

	
	Is my vocabulary varied and appropriate enough for the complexity of the topic?
	

	Checking and revising
	Have I proofread for clarity, grammar, spelling and word choices?
	

	Next steps
	Have I identified at least one specific way I could improve this text if I created it again. Note your thoughts below.
	

	










Teacher feedback
Overall quality of your text:
	Very low
	Low
	Medium
	High
	Very high

	
	
	
	
	



Areas of your text that have worked well

Areas of your text to develop further (with suggestions for improvement)
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