Christopher Clark – Hello everyone. VCEE Health and Human Development is a body of knowledge, the body of knowledge of skills for young people living in ever changing and complex world couldn't be more important right now. Today we begin unpacking our revised study and we hope that you are as excited to begin engaging in the study Were to have the opportunity to reshape it. We are confident that you'll appreciate the familiarity in the, in the study, and to this end the broad aim to enhance students health literacy through an understanding and appreciation of the importance of health and well-being for themselves, their families, communities, and beyond 
We're excited to share the increased youth in Aboriginal and Torres Strait Islander Health focus, and we hope you appreciate the renewed application focus designed to make the course more manageable. For those I have not directly worked with, my name is Chris Clark and I'm the curriculum manager for Health and Physical Education at the VCEAA It is my pleasure to welcome Kym Willett, who will help unpack some of the changes to the revised study in units one and two VCE Health and human developments this afternoon. Kym was a part of the revision team and he's an experienced assessor resource developer, but importantly for all who joined us today is a VCEE Health and Human Development teacher first and foremost. Therefore, we are most appreciative to have Kym with us today to share some perspectives on how your learning programs will be shaped by the changes to the study. Welcome Kym.
Before we move into the formal start of our presentation, on behalf of the VCEAA and those joining us today, I'd like to respectfully acknowledge the traditional owners of country throughout Victoria that we are meeting from today. I'm coming to you from the lands of the Wathaurong people of the Kulin Nation and I'd like to pay my respects to elders past and present and any Aboriginal and Torres Strait Islander peoples joining us today. We respect the ongoing living cultures of our first peoples and particularly recognize the opportunities present in this study for students to develop their understanding of Aboriginal and Torres Strait Islander perspectives on health and wellbeing and the factors that impact their health.
Please ensure that you ask any questions that you might have and we certainly thank those that that have submitted questions prior to, to now, but please use the Q and A function located at the bottom of the screen. That way we, Kym and I, can see the questions and any questions that might more than likely will be able to answer the questions as we go, today, and we endeavour to have some time at the end to clean up any of those outstanding questions. Should there be any questions that were unable to answer today or may require further consideration will take those on notice and be sure to come back to you. The question piece is really important for us because right through the unit one and two and obviously the unit 3 and 4 webinar to come, and the planned webinar that we have in December, that will really inform our frequently asked question document when we publish that later in the year prior to commencing the revised study in 2025.
So referring to that this workshop is one further step in the phase development familiarization and professional learning program for the revised study and you can see that that commenced with curriculum area reference panel meetings right back in 2022 and I know that there'll be some people on this call today that were involved in those and we really appreciative of that work to help shape where we've got to today. So obviously tonight is unit one and two focused and then we will shift our attention to unit three and four in a couple of weeks’ time, and then as I flagged, we plan on having a webinar in the very early period of December once the exam processes has finalized and the intention behind that webinar will be to clean up any outstanding questions, queries, concerns. Going into the revised study and it'll be particularly valuable for those teachers who at this point may not even know that they're teaching health and human development next year, and it'll allow them to, to, to come in and ask any questions, obviously having the opportunity to look at all of the materials as well.
On that, today's workshop or webinar I should say, we are going to really try and have everyone take something further away beyond what we've published today. And it's worth acknowledging that all of the materials that we've published today. So that's the study design, the five short videos, and then just in the last week and a bit, the support materials, they are all available at the bottom of our health and human development study page, so there is a, a clearly identified section at the bottom called implementation for 2025, it, they're all down there in the bottom. The reason they're kind of hidden away is obviously because that all of those materials relate to the study commencing from next year. So today we really move into that period of trying to start understanding what's required in the revised study. And then from here, really it's about then engaging with each other, with colleagues, further networking to now start to transition towards developing teaching and learning programs and hopefully, with a really clear and consistent application of the study design.
So we're going to try something, a little, a little different if I, if you can bear with me just for a second, we are going to try and run a very quick Slido cause we are really interested in your thoughts about what you already know about the, about the study and what you're looking forward to. So, bear with me a moment and we will try and get this question up into our Slido interface so you can see it. And you can see that the, the first question on the on the screen there is encouraging you, and I'm just going to put this in the chat now, it's encouraging you to share with us what's excites you about delivering unit one and two health and human development. So having had the opportunity to hopefully some of you have to have a look at the changes in units one and two. We would love you to share, let's see if this should be up now. Just a few words of, a short sentence about maybe any of the components that, that you're really looking forward to with respect to units one and two Kym, you'll be able to tell me if you can see that on your screen. 
Kym Willett - Yeah. I can see it online.
Christopher Clark – And testing. Hopefully we can have a couple of people that might put and just amuse us here. Yeah, we've got some, oh yeah where we've got some people typing in there, Kym, which is great. Excellent. Thank you very much. It should have a prize for the person who entered that. Can you see those responses coming in, Kym? There you can see them on your screen. Yeah, wonderful. Cool. Yeah, that's a really good one and I'm glad somebody mentioned that. Kym, feel free to comment on a couple of these. I was just going to say that the, the response about the resequencing of, areas study two and three in yeah in unit one. And now because there's a word cloud, it's broken up the for the next question I might just put it as a, as a normal poll cause it's breaking up the, the words I can see here.
Kym Willett - To see people picking up, you know, deeper thinking than hopefully more time, that's they're all the things that were behind a lot of the changes, so it's good to see that they've been picked up on. I think we've seen to hit a wall; I don't think anyone else is typing Chris.
Christopher Clark - And I and I've just hit written review answers. Can you see that Kym, can you see the review answers or is that just on my screen? You've just got the word cloud? Yeah, that's ok. So, we I might close that one and then we might move on to the next question. And I might just put this as an open text, I think we will see. So that the next question is what challenges you the most about teaching Units one and two of the revised study design. There we go. And I'll hit launch on that. So, I've just put this as open text and hopefully that will mean that we, everyone can see that it doesn't break it up into, into words more.
Kym Willett - Out now. Okay. Says, we're fairly consistent versus coming up.
Christopher Clark - Yeah.Yeah. Yep. Yeah, that's a really good one about average of entire Australia Islander health resources. It's a common challenge that's not just faced in this study as well. Yeah, the extended response component, I think that's, yeah, that's a really good one as well and hopefully we can shed a little bit of light on that as well. The other present time? Yeah, that's a really good one about authentic aboriginal voice, absolutely.
Alright, thanks to those that have shared some of those we obviously we could let that go a little bit longer, but we were really keen to just get a bit of a, a temperature of the, of the room if you like and that that's actually really good start. So, thanks for, thanks for sharing that. We weren't sure how that would go. Kym and that was that that that was ok so yeah we might, we it might live to see another day. So, what, what we're going to do now is I'm just going to quickly look at briefly some of the reinforce some of the structural change won't be going into the same level of detail as is available on the, on the videos that many of you would have watched, but I think it's important to just set the scene and then I'll pass over to Kym shortly.
Who will look at the specific content changes and importantly provide some insights into how that might translate into to your teaching. So, the front end section of the study design, most of you will be aware has been bolstered with some new componentry and probably the most significant piece with respect to that is the characteristics of study and these include propositions of health. And this section of the study was introduced and it's across different study designs, not just this one, and it's design designed to provide that overview of themes of the study design that are evident throughout the course. So, in health and human development that is key concepts and skills as, as, as, shown here and then the propositions we'll look at in the, in the next slide. 
So, the key concepts and skills are frequently reflected in and through the key knowledge and key skills across the study design. However, beyond the explicit references, teachers are most definitely encouraged to look for opportunities to bring these into the foreground in your classroom practice. For example, that could be as simple as encouraging the application of a social justice lens in discussing and providing ample opportunity for data analysis as well. Just beyond just specific summative assessment in the use of that data. So, the propositions of health, the team that we're put in charge of revising the study we’re really keen to make a stronger connection and this came through feedback as well stronger connection with the team curriculum. 
So, these three propositions that emanated from the F to 10 curriculum were identified as having the strongest connectivity to health and human development and you can probably By just looking at them probably the most topical of the three is the strengths based approach. We are certainly not saying that there is a time and place for the realistic and the reality of a deficit approach to certain topics in this, in this study, but we're certainly encouraging teachers to look wherever possible to, to deliver through a strength based lens so with that, oh, I didn't mean to jump there. With that said, I'm going to immediately hand over the reins to Kym and just reiterating any questions I'll be following the Q and A and also be just interjecting with Kym if there's anything that requires some discussion with that as well. So, I'll pass over to you Kym.
Kym Willett - This so I've I haven't put every single little change in, in this PowerPoint and I just like to re reiterate what Chris said, the what's new videos probably have a little bit more detail in terms of the changes and I recommend you look at those if you haven't, but we've just picked some of the big changes that will have implication perhaps in the classroom and the way you go about it, and we're just going to really break those down. It's probably especially for a focus with a focus that people who have taught the old course will make the connections with what's changed. But hopefully if there's people in the audience who have never taught units one and two, they might get some good tips as well.
So, starting with the very first key skill at the top, which is to describe and analyse various perspectives definitions, and interpretations of health and wellbeing, the current study design asks students to describe and there's obviously, emphasis on higher order thinking and that's throughout the study design. There is a greater emphasis higher order thinking and more critical thinking and application throughout the study design. And a move away from memorization and that's often shows up as an elevation in the task or command word in these study design, and that's shown here. It's worth noting that when there's a higher order command like analyse, it's assumed that students would be able to do the lower order as well. 
So, if they're being asked to analyse, it's assumed that they could also describe and explain the concept or idea. And, and you'll, we'll see this several places throughout the study design there's an example that's provided. It's not a new example from the support materials, just asking students to, you know, look at a range of different definitions, select one, and then really spend some time unpacking why they've chosen that one, looking at similarities in differences and really analysing a particular definition of health and wellbeing. So that's an example in the support materials that you could use in your teaching. As people pointed out, the prerequisites for health are now appearing at the very start of unit one and have been moved from unit three basically, this is because we want students to have a deeper understanding of the concept of health and the concepts of health and wellbeing and it just seemed that the unpacking the prerequisites really early in the course gave them the opportunity to develop a deeper understanding, and think more critically about access to health and risk health resources and health programs. And it also gives them a different lens, a deeper lens to apply throughout the rest of the course.
The added bonus, which we'll talk about in the unit three four session is that students, of course, will have a little bit less to do in unit three, so that's a bonus as well. But we expect them then to be able to use the prerequisite knowledge and be applying it throughout units one, two, three, and four, even though the content has gone from units three and four, the concepts will be there. It's worth noting that in the study design, in the introductory pages as Chris pointed out, on pages twelve to thirteen, there's some really good information especially in relation to social justice, equity and sustainability, which I really recommend that you have a look at to really get a really clear understanding of that the terminology and how you might be able to use that information in your classes.
There is a, a lot of activities in the support materials you can use in the classroom for teaching the prerequisites for healthy if you've not taught them in unit three before the other thing that's worth notice, worth noting in the prerequisite key skill is that it's being prerequisites are being linked to positive health outcomes and that's something you're going to notice throughout the whole study design where once links were made to health and wellbeing or health status, now often find health outcomes. And if you look at in the beginning pages of the study design in page twelve, it talks a lot about what's health outcomes is actually going to mean throughout the study and essentially it means that students can link to health and wellbeing or they can link to health status, and if they're linking health and wellbeing, of course, they're linking to the dimensions and if they're linking to health status, they're linking to health status indicators, and it might be that they get a choice to do that or it might be that they're directed to link to one or the other. But it gives a little bit more flexibility in your teaching. 
Now, obviously, having health outcomes introduced so early in the study design the students will probably not have learnt about health status yet, so you would initially be linking those prerequisites to health and wellbeing and then have the opportunity as you move through the content to then expand that to linking to health status the next key skill we've got there is describe the subjective nature of health and wellbeing. That's a new skill that wasn't in unit one. Although the content that it's related to, which is about various perspectives of health and wellbeing, hasn't changed, but what we've done is we've actually put the, the skill in there, describe the subjective nature, which is exactly what students were being asked to do before, we just weren't using that terminology, and that's in the interest of making it really clear and connecting really well into the units three and four language that we're asking students to use in units three. 
So it's not really changing what they've been asked to do, but we're actually introducing the, the idea of the subjective nature of health and wellbeing earlier, so it's about building their base knowledge a bit more broadly from the start what has changed in terms of looking at different perspectives of health and wellbeing is we've really honed in on looking at the perspectives of youth and the perspectives of Aboriginal and Torres Strait Islander Peoples. They were all, always there, but students were also asked to look at culture religion, and socioeconomic status. You'll notice that in the study design, the language actually says including youth and Aboriginal Torres Trade Islander people, so you definitely have to look at those two perspectives of health and wellbeing. But you could do more if you wanted to. It says including, so you could add others in there, but you're not being forced to kind of work your way through that list, which I think people certainly told us that they felt like they were being a bit using stereotypes and, and it became a bit of a, a list checking exercise, so, you may choose to just use those two perspectives. There's a really good suggestion in the support materials about using a definition that's been used in the Aboriginal and Torres Strait Islander Health plan and comparing that with the who definition, which is a really useful activity to be doing the students.
Which should move on, Chris?
Okay, in unit one area of study one, another change is there's been a bit of fine tuning of the list of socio cultural factors that we'd like students to be exploring in this part of the course. So, housing and employment have been removed and it's suggested that students look at peer group family education income, and health literacy as factors, sociocultural factors that influence health outcomes. So, you'll notice that there being linked to health outcomes, which we've already talked about. And even though health literacy is a new socio cultural factor It's replacing the, the concept that was there, which was fundamentally talking about health literacy. So, we're just updating that language and making it consistent across the study design.
And of course, by adding health literacy using that terminology, we're applying that health literacy lens, which is one of the propositions of health that is consistently applied across this whole course. There's a really, really good, and thorough explanation of health literacy on page fifteen of the study. But essentially we're talking about an individual's ability to access, understand, appraise and apply health information to improve their own health and wellbeing. So, I'd really recommend you have a look at the, at the discussion about health literacy and page fifteen the key skill in relation to the sociocultural factors used to be just to explain and now it's asking students to explain and analyse this range of factors. So, once again it's that higher order thinking that we want students to be engaged in, we want them to really be showing us their thinking and being able to practice that throughout the course.
Yep, and there's just a link to the support materials. Throughout the PowerPoint I've actually just put in this document where I've lined up the key knowledge and the key skills with each other because often the change that's been made has actually been in making sure that there is a key skill that corresponds with every piece of key knowledge. The key knowledge of course tells us what we want students to know and understand and the key skill is their telling us what we want them to be able to do with that information. And sometimes in the current study design, there was a little bit of inconsistency and so we've tried to make sure that for every piece of key knowledge, there is a key skill that tells us exactly what we want students to be able to do. I've highlighted in green essentially the parts of each dot point that are new and I've also tried to highlight where we've used terminology like including or such as because while that's given you some suggestions of what you need to do you just still have room to move depending on the needs of your students.
Okay, the big, a big change which people were highlighting in the slider earlier is that we have moved area of study three into area of study two. So, this is basically the opportunity for students to apply all of those key concepts of health that they've learned about in, in area of study one into looking at a youth health issue. There is an a huge amount of change to this area of study, but I think having it moved to area of study two is going to make a really nice flow, and I think that teach in teaching it, it's going to really save time because I think it's going to be really efficient to flow from learning about the concepts to then researching the youth health issue and applying a lot of those concepts. So, I'm actually thinking that would work really, really well. The key areas of youth health requiring health action as indicated by data, which is the key knowledge, hasn't really changed, but we've tried to simplify that dot point. It used to mention things like as indicated by burden of disease and health inequalities and concerns of young people, and you can certainly still look at all of those things in determining which areas of youth health need action, but basically we want to students to be delving into the data, all sorts of data and information to look at key issues of youth, health.
And of course, there's a suggestion in support material that students could look at the mission Australia youth survey data and look at that information to determine which things young people will consider to be their main issues. One of the few changes that's been made in terms of the key skill where we're asking students to really unpack what's influenced the creation and access to use programs. And we really want them to be thinking more critically and we want them to be looking at the influencers that might influence us on access and the influence on the creation of implementation of these programs. So that was there to a certain extent, but we really want them to think more deep deeply and we're suggesting they look at things like equity and social justice as well as community values and funding and how they might influence access to and the creation of these youth, health programs.
While community values and funding isn't new in this area of the course, it was used to community values and expectations was a piece of key knowledge, but now we're using it as more of a skill or a lens that students can use when they're analysing the factors that influence these programs. So, it's really become a tool for their critical thinking now. We still want students that the fundamental thing we want students to do in this part of the course is to really do some research and probably do a report. I would think on a, the key features of one health focus relating to Australia's youth. That hasn't changed. What's changed around that is the study design now gives some suggested topics. And once again, there's suggested topics, you certainly don't have to do them, but there's a whole range of things there that we know are issues for our young people, and they've been put into the study design as just a bit of a, a guideline. 
We've also included in the study design some links to organizations and materials that will help in relation to that list and you could certainly go, for example, if you want to look at water safety, there's links to lifestyle and Victoria and we know that they run great programs in terms of migrant water safety and there's some really good materials there you could look at if you wanted to do road safety, you could visit the Melbourne Museum and, and get involved in. The road to zero program. 
But you could equally do something that's not in that list like, say looking at homelessness and get involved with the big issue and their materials that are available about homelessness. So, you still have a lot of support around the issues that are listed, but a lot of scope to move beyond that list if you want to. So once again, we've lined the Key knowledge up and the key skills often there is skills that relate to a couple of skills that relate to one piece of knowledge you can see there.
Christopher Clark - Kym I might just make the point here, really reinforcing that fourth key skill that obviously in unit one and two, there's flexibility. In applying assessment. There's, we'll get to assessment in the back end, but there's a scope of assessment tasks that that could be used across unit one and two, but it's particularly important in areas study two of unit one two really acknowledge that fourth key point that that the key element we want students to do in this area of study is, is research collect and analyse data, so therefore that will inform the choice of assessment tasks. When you see the list of assessment tasks, it will become quite clear that there is one that particularly doesn't lend itself to this part of the course. And that structured questions all, there's three or four others that naturally will complement a student doing an investigation into one of, one of these areas. So just keep that in mind, obviously with this part of the course that that we really are wanting students to delve into one of these topics. So, it's just important to keep in mind.
Kym Willett - It's probably worth just mentioning too while we've got this slide up that the second point government and non-government programs relating to youth health and wellbeing, there's no expectation that, that students are going to be able to differentiate between what's a government program and what's a non-government program because you know, when you start to unpack these programs as they're being asked to do with the key skill, really analyse, you know, what has influenced the creation of the program and how they're funded and who has access to them and if there's equity and all of those things, it becomes very obvious that a lot of these programs exist with a whole complex range of inputs from different groups and some of them government, some of the non-governments. So don't think that because it mentions government and non-government programs that there's any expectations that students are going to know the difference between those two programs because it it's not something they need to know. 
They just need to be understanding we want them to understand what programs are there. We want them to be able to think critically about those programs, and we also want to improve their health literacy in terms of knowing what's, what's programs are around to help them and their friends in the issues that we've talked about. So, just thought it was worth mentioning that. So now, of course, with, this is the area of study, current area of study two, and we've moved it to area study three and I know this is a, an area study that students often really, really enjoy, and I feel like with the change of order, it. May lead to having a little bit more time to spend on this, which I know my students will certainly enjoy. Probably the big changes that have been made in terms of the key knowledge and key skills in area of study three. Are around the list of nutrients. And I just like to point out that even though there is a list of nutrients that are now provided for students to know about the function and food sources and how these, these nutrients linked to health outcomes, that is health status and health and wellbeing. While there is a list there and, you know, that's the guidance about the major nutrients, it's such as lists, so if there's other nutrients that you enjoy teaching and the students enjoy learning about and you still have the opportunity to include those here. But people have, have asked for some guidance about what those major nutrients are and that's what we've tried to provide here in this, key skill, key knowledge, sorry.
The second point really there's been a change from initiatives to tool, tools for initiatives, really doesn't change that we want students to be looking at a range of food selection models and other initiatives that promote healthy eating amongst youth. So, we've suggested the Australian guide to healthy eating, the healthy eating pyramid and the health star rating system. But there's other initiatives and other programs that you can certainly be looking at here as well. The, the key skill is we want students to be able to evaluate the effectiveness of these initiatives in promoting healthy eating. 
So once again it's that critical thinking, that higher order thinking when they're looking at those programs probably one of the big changes in this area of the course is we now have socio cultural factors. It used to be social cultural and political factors, so obviously we want that consistently throughout the course that we're talking about sociocultural factors. And we've also included commercial factors and the idea behind that is just to be aligned with best practice, we know that commercial factors, that's the terminology that's been used by the World Health Organization, it's been used by Vic Health, and it's that set of, of policies and it's, it's actions policies, conditions of corporate organizations that help impact health and wellbeing, and we're looking at things like supply chains, product design packaging, labelling, distribution, affordability lobbying, marketing strategies, and the use of media, and there's information in the study design on page twelve to thirteen about all factors and an explanation of what commercial factors are all about. 
They're, a lot of that content was already in the current study design, but it was listed separately like marketing and media, they were all things that were in there. So, the content hasn't really changed. We just now know that all of those things are considered under the heading of commercial factors, and of course we want students to have a really good understanding and being able to think really critically about all of those influences on their eating behaviours. If you look in the support materials, there is links to the conversation. Where there's an enormous number of really good articles in relation to things like marketing, food labelling, the use of media, and there's also a link to the food for Health Alliance website where there's a large amount of information and resources for looking at commercial factors and the food alliance are the Cancer Council, Vic Health, and Deakin Uni. So, they've got some great links and great resources in there, so if you head into the support materials, that's going to be a really good starting point for teaching commercial factors. But once again, I just want to highlight that a lot of that content was already in the study design. It's now just been streamlined under that heading, which I think is going to make it a lot cleaner for us. It's worth noting that students are being asked to analyse those social cultural factors. Again, it's that higher order application not just explain them or discuss them, although it would be assumed that they could do that. And we're linking to health outcomes again as well, which is that change that, has been made throughout the whole study design. So, I think that's unit one. We're going to head over to unit two.
Christopher Clark - Keep going.
Kym Willett - Questions Chris?
Christopher Clark - You know where. No, we'll keep pressing on. Doing very well.
Kym Willett - So, there's very little change actually to unit two areas study one and the feedback from the very early stages of this process in reviewing the study design was people really liked this area of study. So, there's haven't been a lot of changes made and the changes that have been made have been very much just consistency in the language and tightening things up. So, there hasn't been much change here. So, for those of you that love teaching, this area of study, you'll be probably very pleased to know that you won't have to make many changes to your teaching resources. The point describes the stages of the human lifespan as a key skill. That's one of those situations where there wasn't a corresponding skill with the with the key knowledge, and so it's just been included to make it really clear in relation to the stages of the human lifespan we what we expect students to be able to do with that knowledge. So, the key knowledge was there and there was no corresponding key skills, so that's just been included to make that really clear. 
The second point described the characteristics of the physical, social emotional, and intellectual development, that key skill. It used to ask students to define the characteristics, define these areas, and of course we've moved away from that whole idea of memorization and using strict definitions. So, the describe was added to really make it clear what we want students to be able to do with that key knowledge again, and we want them to be describing, not memorizing, so that's just a tweak in the language being used. The third point, that Key knowledge was always there, but there's actually been just a little bit more detail added to it. So, it, we want people the students to be thinking a little bit more critically. And we want students to be thinking about all of the different stresses on, people becoming parents for the first time. Once again, that's a such as list. 
So, we've said, think about the changes in responsibilities, which was always there, but also think about changes in relationships and other stresses and we're giving the opportunity to explore what those are, the stresses might be, whether it's housing or income or access to resources. So it's just such as list again, so you don't have to use those particular changes when you're considering what might happen when you become a parent, but it's just to give a little bit more guidance to what students might want to consider when they're thinking a little bit more critically about, the changes that might come about when people become parents for the first time. And I didn't put a support material link in there, that's my mistake, but there is suggestions of activities and resources you can use in the support materials for that dot point. That's Once again, the next point factors that influence development during prenatal and early childhood stages of the human lifespan that hasn't changed. But what has changed is we're asking students to analyse those factors. We don't want them to just describe them, we want them to really think a little bit more deeply about what those factors are and how they might impact.
So, you know, it's just a little bit, more critical thinking we will we're using higher order task words throughout to give students the scope and the opportunity to think more critically. So, really you can see there's not much green there, so there's not really much that's changed and you can certainly see that. That should say key skills, that's a mistake, isn't it? The two new key skills have been added in there to support the key knowledge. Moving to the last area of study unit two, area of study two, so the name has been changed. The nu the change of the name here I think really reflects the change in emphasis. It used to be all about healthcare. And really as much as we want our young people to know about healthcare, we want them to be able to do that through that lens of improving their health literacy. So once again, as it says in the study design on page fifteen, there is a lot of information about different kinds of health literacy and different influences, but essentially it's improving young people's skills in accessing, understanding, appraising, and applying health information and health care, and the changes that have been made throughout this area of study have been with that in mind, it's not just about having a young people learn about the healthcare system, we actually want them to be able to improve their health literacy in relation to the healthcare system. So that informed probably this first key knowledge point.
Where it we've changed the aspects of the healthcare system that are in there. I think it used to have private health insurance in there, but we've actually put this the aspects of our healthcare system that we know our young people are more likely to engage with and so therefore it's going to be more realistic. These are the health care services that they are going to know about that they're probably going to have visited. And we want them to really be able to understand what they are. So, we've included Allied Health Services and alternative health services and even the NDIS. You'll notice again, this is as such as list. So, you know, if the conversation from your students is about, oh, what about private health insurance, then you can certainly still talk about that here. It's not saying that you can't, but we've tried to make the list more, to resonate more closely with what our students actually experience and depending on your community, you're going to be able to tweak that list accordingly.
And you'll notice that the skill that correspondence with that key knowledge is that we want students to be able to describe key aspects of the health system and being able to understand how those things are going to impact on their health literacy and their health outcomes. So, we really want them to not only know about aspects of the healthcare system we want to know about how they impact on health outcomes and how they impact on their own ability to access use and understand the healthcare system. And there's of course some links to activities in the support materials. I've put this next point in there. It actually isn't new research youth health services in the local community and explain how they support the airport dimensions of health and wellbeing or health, sorry, can be health status. I just put that in there because I think that really at the end of the day shows us a really living example of how we really want to improve our students health literacy, how we want them to be able to know what health services exist in their community and how they can access them. So, the support material activity says, you know, get it get out in the local area and find out what services are there, and that might be something where you can go out and actually do a walk around the community or it could be more of an online search.
But at the end of the day, we want our students to finish this area of study with a good understanding of the healthcare system and high level of health literacy in relation to their ability to access and use those services. The key skill you'll notice second from the bottom critique sources of health information and health services, that pretty much applies across this whole area of study. We're spending a lot of time with our students exploring aspects of the healthcare system and services that exist in their community, but of course a really important part of their own health literacy is being able to appraise or, think critically about the health care information and health services that they access, whether they are in the community or online. So that skill actually applies probably across the whole, area of study. And you'll see there that there's a lot that's still the same in this area of study and which is great, but we've just applied that health literacy lens to everything and we just want our students to really be improving their own individual health literacy as well as improving their knowledge.
Christopher Clark - Thanks Kym. That is really thorough and I certainly took a lot from it in terms of just the clarity again to hear it around the intent of the changes and also reassuring teachers that a fair amount of the information and content is already embedded in the current study and it's really just about trying to bring it out, make it clearer, explicit and obviously those links from key knowledge to key skills. So, what we're going to do now is just moving into actually the final phase of what we're going to cover the this evening and that's to talk about assessment and particularly with respect to units one and two making the, the very important point that there is quite a significant difference in the structure of assessment for unit one and two studies as there are unit three and four. 
So a lot of the material that I'm going to cover today is really around guidance for the scope of what teachers can select and as much of what Kym has said rings true here that it's really about dialling into your particular school's context and cohort of students to ensure that the assessment program that you're putting in place for your students really meets the needs of them in line with ensuring that it, that it provides still, some regard to assess the, the key knowledge and key skills from units one and two, the first point I've got there, I think so a really important one for, for all of us to keep in mind in the current context is that we obviously have a number of students who complete a non-scored VCE, but even beyond that, that we really need to emphasize that, that the determination of an S or N for the outcome is not directly aligned with some of assessment. So, it's really important in your development of your teaching and learning programs for unit one and two that you've got a real clear mindset around what are those pieces.
Formative assessment or coursework for one of the better phrases that you can lean into that will allow you to determine that S or N grade for the outcome for students. Now, obviously, the formative, sorry, the summative assessment can play a role in that, but it is not the pivotal role, it is not the BI one end all of whether a student receives an S or N grade. We really need to look at holistically, the work that they do right across the area study and make that determination of whether they've, they've met the outcome or not. Obviously, all of our assessment process is underpinned by the VCE assessment principles. So, when you sit down, hopefully with colleagues, those that have the, the privilege of teaching in school where you've got other healthy human development teachers at your school or if you don't, maybe that connection across networks and, and locally with other schools. 
It's really important that you’re having those conversations about whether the assessment that your designing and delivering meets those assessment principles and that is that the assessment is valid and reasonable. It's equitable, it's balanced and it's efficient. And really, it comes down to ensuring a couple of, you know, really important points that we're not over assessing students that the assessment is accessible for all students so that we, we're selecting and using contexts that are not advantaging or disadvantaging certain students within the, within the cohort. It's that the assessment tool itself does what it, what it sets out to do. So, if you're delivering a written report that it is actually a written report that, that, that is being, delivered, and also keeping in mind that the assessment tool that we are using to assess the quality of student responses actually aligns with the task itself. So, in other words, if we're delivering a structured questions tasks then a mark guide is probably most applicable, but if we're delivering a, a digital presentation, then maybe performance descriptors or might be more appropriate and applicable assessment tool. In a moment, I'll click into and I'll we'll have a look at some of the examples of the unit one and two, assessment tasks, but I'll just make it really clear that the support materials that we have recently released are as detailed as they have been in terms of what we expect from certain tasks. 
So, we have a full list of the unit one and two tasks and I'll click into to that now. The scope of unit one and two assessment tasks are here and in the support materials it provides some detail about what we expect these tasks to look like, and then further to that, if you access or look down into the units three and four material, even though the context of the content will be unit three and four, focused, there's an example, there's some material there around developing structured questions tasks, there's some material there around developing extended response, and there is some material around.
A there's one other example as well which just alludes, alludes me. So, when you're looking at it from a unit one and two perspective, also look at the unit three four material cause there's some detailed examples there that you can also benefit from in terms of, of what we expect. Some of that specific information I'll go into in the units three and four, presentation and particularly talk a little bit more about the sac element and particularly around the way in which we engage with commercial products. I'll actually talk in some detail about that in the unit, three and four presentation rather than overlapping. So those that might not have the opportunity to jump into the unit three and four, please make sure you've registered and that you can then catch up with that recording. Just looking at this list here, these, this is straight from the support materials with regards to the examples. Obviously we mentioned earlier that for unit one area study two particularly, you'll notice here that there are really great examples for unit one areas study two. So, a written report in relation to that research investigation, a visual presentation would absolutely work for that Unit three search as well, and also an oral presentation at debate or podcast that would certainly be suitable.
I don't think the extended response will really meet the needs for what we're looking for with that student investigation and certainly structured questions is not the intent that we, that we really want with that unit one area study two, but you can see there are multiple examples of where structured questions could absolutely play a role unit one area study one or unit one area study three, and obviously into unit two. And unit extended response we've left to unit two. So really developing some of the other assessment tasks types in unit one and then introducing extended response the unit two list to then build into Unit three and four, and as I said, there's some detail on what we expect with the extended response in the support materials. 
And just lastly, this slide here is just intended to, just provide a little bit of an overview of the difference between different task types. So, obviously some of the task types have a little bit of overlap, in unit one and two written report is aligned with the research investigation but also a case study. So, if you're choosing to do a case study and in unit one and two, it really should be with respect to a written report and that will allow you to get some really detailed stimulus for the students, it might be multiple stimulus. Please feel free, and this is something that I often have conversations with teachers during the audit process particularly if you've got a large amount of stimulus that, that you want students to engage with, where it is not feasible and, not, not doing students justice to, to give to them with a small amount of reading time to synthesize it, to organize their ideas into a written report. There is actually nothing wrong with providing that stimulus package, if you like, even in the lesson before our students to read it, you might say to them that they can highlight it, not you won't have given them the question yet. You're not certainly asking them to write notes on it, but just to read it to, to think about it and then provide that question when they come in when you see them for the, for the assessment tasks, they'll bring the, bring their highlighted stimulus material in, and that is a more than appropriate way to ensure that students have had an amount of time necessary to synthesize that material to provide them the best opportunity to show their understanding in the written report. The written report obviously has an introduction body and conclusion and that really separates it from.
An extended response and structured questions in many respects the extended response is just, you could view it as the body of the written report, so it's just writing that, that meaty response to a stimulus, so it's almost extended response is almost a written report minus the introduction and conclusion and maybe with a little bit less stimulus material. But we're emphasizing the annotating and planning of the response for that. So, if I was a teacher delivering an extended response, I probably wouldn't give students that stimulus material to take home in the, the lesson prior, but it would be less stimulus material and the students would be given that time to annotate and plan as part of that assessment task, and you can see some ideas on that, on that slide there. The, just a couple of points about the structured questions, just remembering that we're really wanting obviously those scope of different questions. So, the lower order, the middle order, the higher band. Kym really went to efforts tonight to emphasize that a lot of those key skills might have the word analyse in them, but that doesn't mean that you can't assess at the order below analyse.
So, that's where the structured questions really has its role where you can obviously ask questions that have an entry point that lower, that middle, and then we would never ask a question that is above the order of the highest point of that, that, that key skill. And the very last point is just remembering that if you're asking extended response question, it really should be marked holistically using a rubric. So, we wouldn't be encouraging an eight to ten or a twelve mark question to have points sort of allocated to it where it's one for this, one for this one. We're really wanting a rubric to be used and set up, for looking at that response holistically. That's it from the assessment piece as well. I'm just looking at the questions queue.
Kym Willett - But Aaron's just made a comment about the challenge with research tasks, you know, in AI, which I think AI is the challenge in the school setting, but I think that last slide Chris, that you've looked at, providing a little bit of structure around those different assessment types have probably you know put as shown that that the those different assessment types can happen in that environment where ai's not going to be, you're still relying on students perhaps taking on boards some information and using their own knowledge, but just in a slightly different formats. So, I think that kind of responds to Aaron's comment a little bit.
Christopher Clark - It's a really good point and I can reassure Aaron and all the teachers on the call that there is work actively being done actually in the, the VCE double A space at the moment looking at the connectivity of AI with authentication, with, VCEI assessments. So, yeah, there, there is, it's obviously a moving face, if you like, but there is, some work actively being done at the moment to look at what that looks like and obviously supporting schools in ensuring that the integrity of the VCEE is preserved in in this space. But, but the point about AI I think it's a really, it's a good innovation in this revision of the study that where we've introduced the extended response and also provided the ability for students to get credit for their annotation, their planning, their thinking, not just what is written in to, yeah, you know, a particular question or a short answer question where actually, really valuing that skill of connecting ideas, analysing a stimulus and planning, planning and response as well. 
So, we really encourage teachers to, to have a go at that task type and naturally the best way for you to become more comfortable with it is to have a go at, go at it yourself. And obviously, the last few years on the unit three four exam, there is been extended response questions with stimulus material there so there's a, there's some really good examples that are already out there that you might play around with, with your, with your students in unit one and two is a really good place to be able to try new assessment particularly for your unit three and four teacher and, and become comfortable with implementing that.
Kym Willett - But it doesn't look like there's any more questions, but I just I guess I wanted to say Chris, that I would really encourage as you sort of really get into the study design and start unpicking the each of the key knowledge and key skills, if, if you've got any questions in relation to, you know, exactly what's meant by certain skill or by certain piece of knowledge, we'd really encourage you to shoot Chris a question on that because if we think we know what we mean and we think we we've been clear, but people don't always interpret things the way that we've met them or the way that we think, that they're going to be interpreted and if, if you're having some questions or concerns about a, a point, then other people will be as well and we just really like to get any of those, questions I suppose cleared up, in a way that everyone's really consistent about what we want our students to know. 
So, anything that as you're reading through the study design, please shoot Chris a question and, you know, we'd love to really drill down and, and work out exactly what we, you know, we thought we meant. Okay.
Christopher Clark - And I'll reinforce that even more strongly as, as we wrap up Kym, the, the, there'll be features on this call that will have colleagues in there, maybe in their faculty office where we've got three HPE studies in the, in our VCE space if you like, health and human development, PE, and outdoor environmental studies and they're OES is one year further advanced and it was due to teacher dialogue and engagement where teachers provided feedback, asked questions that we became aware of a couple of little tweaks that we needed to make in the way in which we were trying to present the, the, the study from versus as Kym said to how it's actually interpreted. So, we want to make sure that, that, that is as clear for teachers as possible. So, to that end, if we don't know about it at the VCE DOUA, then we're not unable to, to look at it and make those changes. So, I'm absolutely appreciative of the really healthy teacher networks that exist in this study. So, in all of that engagement, it really does need to come back to us so we can, we can action it on, on your behalf and ensure that some of the study is in a really good place for, for when we enter term one 2025. So, we'll leave it there, which is great. We give people back over twenty minutes of their evening, big thanks to Mary in the background in our VCE team at the VCAA and then obviously most importantly to Kym for not only the work and investment that she's had in, helping to shape the revision of the study, but also tonight in the and I hope you agree they're really clear and coherent way in which those changes have been presented and we look forward to having you back again Kym, in a couple of weeks for unit three and four.
Kym Willett - Thanks, thanks Chris, thanks everyone.
Christopher Clark - You enjoy your night, everyone, and we'll catch up soon..
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