Christopher Clark – Welcome to everyone. I'll start by saying that VCE PE continues to offer a body of knowledge and skills that our young people who are very passionate about enhancing their participation and performance in physical activity, exercise, and sport, for themselves and others, that absolutely is continuing as we've revised this study. Today is that beginning point of us unpacking the revised study. And we certainly hope that you are as excited as we are in relation to the work that we have done, as you begin further engaging with the study and helping to shape what that experience looks like for your students. 
We are confident that you'll appreciate the familiarity in the structure, with limited changes to the sequence of study. We hope you support the increased emphasis on practical application, and of particular relevance perhaps to Unit 3 and 4, as an example, in relation to fitness components and fitness testing. And finally, we hope you appreciate that the revisions to the study have certainly sought to reduce content through removing some concepts, again, there's some really good examples for biomechanics in Unit 3 and 4, or an overlap in concepts. And we're going to look at a couple of overlaps tonight, particularly with regards to Unit 1, Ergogenic Aids, and Unit 2, physical activity models. And finally, the efforts made to refine content by providing greater detail to assist with interpreting the scope of knowledge and Unit 2 Area of Study 2, is a really good example of that. 
For those who I haven't directly worked with, my name is Chris Clark, and I'm the Curriculum Manager for Health and Physical Education at the VCAA. It is my pleasure to welcome somebody that many of you may have worked with or certainly engaged with in the past, one of our most experienced physical education teachers at VCE level, who has done an enormous amount, not just in the work to revise the study but beyond that, particularly with regards to examination, in both sides of the work on the exam, both developing and assessing, and that's Monique Sharp. And it's great to have Monique here today because for all of the things that I've just said, the most important aspect of Monique's involvement tonight is she will start to bring perspectives from the teaching aspect of the course. And that is certainly where we are now moving after introducing the study. having some What's New videos, tonight is all about beginning that further deep dive and that extra layer. So welcome, Monique.
Monique Sharp - Thanks, Chris.
Christopher Clark – Before we move into the formal start of the presentation, on behalf of the VCAA and those joining us today, I would like to traditionally, I'd like to respectfully acknowledge the Traditional Owners of Country throughout Victoria that we're meeting from today. I'm coming from the lands of the Wathaurong people of the Kulin Nation, and I'd certainly like to pay my respects to elders past and present, and any Aboriginal and Torres Strait Islander peoples joining us on the call today. We respect the ongoing living cultures of our First Peoples, and particularly recognise the opportunities present in this study for students to develop their understanding of Aboriginal Torres Strait Islander perspectives on health and wellbeing, and the factors that not only help to enhance their health and also their participation in physical activity, but also looking at perspectives on performance as well. And there's some really great opportunities in Unit 2 to look at Aboriginal and Torres Strait Islander perspectives, particularly through contemporary issues in physical activity, exercise, and sport. 
So, what's tonight, with regards to the webinar and just to let you know about how we will take questions today and respond, we ask you that you use the Q&A function located at the bottom of the screen. And Monique and I will be able to see those questions as they come through, and we'll endeavour to respond to those on the fly, or we might interject verbally and respond to them verbally. Anything that we don't get to during the flow of tonight's presentation, we'll certainly clean up at the end of the presentation. And the questions are really important for us because they will guide the development of a frequently asked questions document. And some of those questions are just starting to take shape now, that we've received already, just through some incidental conversations. And we'd certainly encourage you tonight, if you've got any questions about your interpretation of the study design, that please ask them, because I'm sure they will be of great benefit to others as well. 
So this journey of revising VCE PE began back in 2022, and there'll be some people on this call, or either watching at a later time, who played a pivotal role in getting to where we are today, and that is those who put forward and volunteered their involvement in the Curriculum Area Reference Panel meetings, and those meetings really guided the work of the writing team, and they really took those perspectives that were shared at those meetings on board. So now we're at the point where, just a reminder that at the bottom of the VCE PE Study page is a 2025 Implementation tab. That tab contains all of the material that we have published about the study design to date, so the study design itself, the on-demand videos, of which there are five. We recently published the support materials. And importantly, if you looked at those support materials maybe a week and a half ago when they were published, just in the last 48 hours, one of the last documents was added to that. And that's particularly relevant to tonight. And that is one on functional movement assessment. That's in there, and I know Monique will refer to that tonight as well. 
So, we're at the point of our webinars, tonight, the Unit 1 and 2, and then next week, our Unit 3 and 4 webinar. And then just a heads-up, if you like, we are planning to hold one further webinar in the first week or early in December, post the examination period. And that will be designed to clean up any outstanding questions that we might have received through this process, drill down on any tension points for teachers. And importantly, it will also provide an opportunity for those teachers that may not even know that they're teaching this study yet, and later in the year, when they get their loads for next year, may want to engage in some professional learning. So, we will be holding one further webinar. So today, the purpose is beginning to look in a more detailed planning, coming from a planning perspective, if you like. Tonight, there will be a form of assumption that teachers have had some engagement with the previous materials. And we'll be looking a little bit more detailed tonight, and you'll see that the structure of the slides tonight are really looking at what do the changes mean in a teaching and learning sense. 
So, we're really tonight looking at that third oval, if you like, and it's on the screen. And that's now around the understanding of the study design, so really getting to that stage of now being able to look at and visualise, what does it look like for my teaching and learning for next year? So, we tried this the other night in Health and Human Development, and we found that it worked okay, so we're going to back it up again tonight. I'm going to put a Slido on the screen, and I'm just going to ask you to respond to two questions. And those two questions are actually on the screen at the moment. So, what I'm going to do is just set up the first of those in the Slido. And we're going to ask you to put your thoughts in. 
So, I'm going to add that first one in, I'm going to put it like that, open text. So, can you begin by sharing what excites you the most about delivering VCE Units 1 and 2 of the revised study? And I know our VCE PE educators won't let us down. Mon, the health teachers jumped on board this the other day. So, can you see that on your screen now, Mon? That's come up. Excellent. So hopefully we can get some teachers to share what they're looking forward to most with Units 1 and 2. I hate the waiting for votes part. Just, hopefully, we might get one or two people that... We certainly did for health. Come on, PE. Here we go. I've got four people who are... Oh, somebody thought better of it. We're down to three. Now we're back up to four, good. Yeah, excellent. Thanks, Michelle. If I had a virtual prize, it is going to you. Yeah, good. I'm glad overtraining got acknowledged there, Mon. I know that was something we discussed, about bringing that in. Yeah, good. Let's give it one more... Yeah, that person, yeah, good. And the application part is always a big-ticket item of any revision to the study, just looking at what are the contemporary lenses that we can place on the study. And obviously, tonight, we've got a really good space for that with Unit 2, Area of Study 2. Thank you to those teachers. 
So, I'm going to move on to the second one, and that is, what challenges you the most about Unit 1 and 2, VCE PE, of the revised study? The English there is a little bit all over the place, just trying to get that up and going. So that one should be up now as well. So, if you wouldn't mind maybe sharing what you... Concerns is a strong word, but what are those tension points for you, after you've engaged with some initial thoughts about Unit 1 and 2? What are you hoping, in wording it a different way, what are you hoping to have resolved in your mind about teaching the revised study, Unit 1 and 2 particularly? Thank you to those couple of people that are going to share their perspectives. Let's give it another moment or so, just, okay. 
Yeah, I'm really glad that that comment is brought up. Mon, I'm not sure what your initial thoughts are. Unit 2's always been a... It certainly divides opinion, I guess, is the psychosocial elements of the course.
Monique Sharp - Yeah, I hope that the refinement of the course and developing some throughlines, with Unit 4 in particular in mind, will really have some buy-in from teachers and students, and it's something that they can really get excited about.
Christopher Clark - Yep, there's some interesting ones there around some elements, some there around... Yeah, teaching the physiological benefits of performance enhancement in Unit 1, yeah, yep. And yeah, the connectivity, it's a really good point about that crossover in the fact that some of those ergogenic aids require some level of understanding around chronic adaptation. So that is something that, it's a really good point and something to keep in mind as we delve into that. Might let you ponder on that one, Mon, when we get to it. Just, I think that's a really good one. All right, thank you to those handful of teachers. I'm not going to as confidently declare that'll see the light of day, that concept, again. I was really confident after Health, but less so now. But that's okay. Thank you. It's great to just get those initial thoughts. 
So, what I'm going to do just quickly, as I said, we have released a number of videos prior to now. So, I really urge you to reconnect with those What's New videos. There's one particularly about the foundational information of the study that you can engage with. I'm just going to touch really quickly on a couple of key points, and that is in relation particularly to the characteristics of study. These are important because they've been designed to provide an overview of the themes of the study design that are evident throughout the course, so particularly relevant to PE, the key concepts, contexts, and skills. You may have seen that we have defined what we mean in a VCE PE sense by movement, physical activity, sport, exercise, and practical activity. So that is in the front end of the study design and is important when you then look at the way in which we've used those terms throughout the study design, and we'll actually reference a couple of those today. The context for learning certainly hasn't changed, but we have explicitly mentioned this here in the characteristics of study. 
We have two key contexts for learning in this study, and that is participatory and performance based. The propositions of health, this is a new connection, if you like. We responded really strongly to the responses from teachers on the survey, the monitoring responses of teachers, who wanted to see greater connectivity to the F-10 curriculum, and the propositions of health and PE allow that, and that's the obvious connection. So, we've focused in on three of the most specific to VCE PE. That is adopting a strengths-based approach in our teaching of the course, critical inquiry, and there's lots of opportunities for that, particularly in Unit 2, Area of Study 2, and our value of movement, and that is going to obviously be really obvious throughout the way in which we have refined and structured the course.
And data analysis has always been a present skill, if you like, in this study. The approaches to learning in PE, those that have watched the videos will note that there's some time spent talking about integration and an interdisciplinary approach. We'll probably touch on that a little bit tonight. There'll be more focus on that when we look at Unit 3 and 4 next week. The Reflective Folio is a pivotal addition across the whole scope of the study, and that's why it features in the characteristics of study. The Reflective Folio is no longer just a requirement in Unit 4. It is a requirement of all our students across Units 1 to 4 in this study, the expectation that they will keep a folio of their practical experiences. And we'll highlight the access to some support materials which actually has an example. I've touched on the interdisciplinary approach in Unit 4, Area of Study 3, not relevant for this evening. So that's enough from me at this point in time. I'm going to pass it over to Monique, and we'll start to get into looking at the specific implications of our changes across Units 1 and 2.
Monique Sharp - Thanks very much, Chris. Thanks for having me along today. So, over the next few slides, I'm going to be talking about some of the implications. I'm going to go through Unit 1 and Unit 2. It's all going to be structured in the similar table, where we're looking at the key skills, that's listed with the KS, and the key knowledge points, whether we think that it's a reduction, a refinement, or a reordering, and then the implication that that has in the teaching and learning programme. 
So, Chris just spoke about it before, but just a reminder that the What's New videos, which are up on the VCAA website, provide foundational detail on the specific changes across all four units of the VCE PE study design. These next few slides provide some more guidance about what some of the changes might mean and might look like for a teaching and learning programme, and hopefully they help with the interpretation of the intent of the changes. So, when we're looking at the first key skill, the current study design relies heavily on the command term perform, and this has been refined for the term participate, as a more active and really a clear direction of the intended application. As Chris said with the propositions, the idea of valuing movement has been front and centre in the design of this particular course. And teachers should really be using movement as the context for development of knowledge and understandings. So rather than teaching theory, theory, theory, and then prac, or prac and then theory, theory, theory, in terms of classes which might be in a more traditional silo-based approach, teachers are really encouraged to explore movement as a way to deliver the content. 
So, undertaking small pracs often in and around the learning environment might be one way of making movement front and centre. Learning through movement is a really central point to this new study design. You'll note, if you've looked at the study design, which I know everyone will have, which you've interrogated, the videos, that there's been some slight changes to the content, some refinements, but you'll see that lever systems has been brought into Unit 1. This is really to emphasise the interaction between the body systems, so the muscular system and the skeletal system, and then linked more to performance, which is the focus when we move into Unit 4. There's been a refinement in the type of muscle contractions. 
So, we've got isometric, and we've got eccentric and concentric muscle contraction now. The example that's provided in the support material regarding force production, so that's motor unit recruitment, really allows that knowledge related to the lever systems, reciprocal inhibition, and muscle contractions, to be developed through one movement context. So that idea of integration with the prac and almost interdisciplinary with the different topics coming in to one movement context is a really clever way to deliver rather than siloed information when you're exploring movement. There's lots of movement examples, not just hitting a line drive, but all the areas of knowledge can be applied to each of the movement examples. You'll note that there's been a language change from the study design. 
This current study design uses illegal and legal substances and methods, but this now reflects a better real world application and a wider application, using permitted and prohibited substances and methods. And you'll note as well that the ethical and sociocultural considerations have been removed as a key knowledge point from Area of Study 1, but they've stayed in Area of Study 2, and that's to try and limit the overlapping and the reteaching. So, there's a variety of ways that you could deliver it, but teachers might consider covering permitted and prohibited substances and methods in Unit 2 as a case study approach, but also making sure that they're reflecting back on the muscular and skeletal system when they're looking at the substances and the methods.
Christopher Clark - And sorry, Mon, just to clarify, and I know what you meant, but just clarity, as per the slide referencing Area of Study 2 rather than Unit 2, so teachers might hold off. Yeah, teachers might hold off covering these prohibited substances for both cardio, respiratory, and musculoskeletal to Area of Study 2, which is timely, because I know there was a comment about that right at the start, in terms of that level of overlap. So that's one way to alleviate that.
Monique Sharp - Yep, thanks. Yep, Area of Study 2. So, reminder of the change and now the consistent use of the terms physical activity, sport, and exercise as the context for practical activities, it's consistent throughout the whole study design and really reiterates that need for a broad range of activities that have both a performance and/or participation context. And I think that it really allows the teachers to be a little bit more creative with the movement experiences that they prescribe for the students by having some broad terms there, not just traditional sport. It allows teachers to pull down on what the cohort is interested in, and we'll talk a little bit about the concept of formal and informal sport in the next couple of slides. 
The introduction of the reference to primary data to analyse the changes to the cardiorespiratory system at rest and during different intensities and different movement experiences communicates that the students need to be using information and data that they've collected themselves, so primary data. 
So, it can be on themselves, or it can be other people, but it must be primary data, so information that they've collected. And to that above point, there has been a change to thermoregulation, now focuses on the process of thermoregulation through participation in movement, so physical activity and/or exercise. And this provides an opportunity for an integrated, lab-based potentially, activity that explores the acute responses of the change, and also connecting to the content related to thermoregulation. So, you can just see this building of different concepts and bringing them in together and integrating them to a practical experience, and you'll see that reiterated throughout the points that we're discussing today. And just to note that thermoregulation is focused on the process, which is the blood vessel response rather than the outcomes. So, in the current study design, it might mean hypothermia or hyperthermia, but it's looking at the blood response now and the process.
Christopher Clark - And that's a good emphasis, Mon, because I know I've already had a question prior to today about whether hypo and hyperthermia are now part of the scope of this study design. You've made that pretty clear. It doesn't mean that you can't necessarily raise it, but it's not the emphasis or the focus, given that it refers to the process and not the outcome.
Monique Sharp - So when we're looking at some key knowledge, there's some refinement and some reduction, or maybe a lean towards the strengths-based approach in the next few dot points. So, the specific components of the blood have not been listed in the new study design, but they're still required to be delivered as the structure and function of the blood has joined with the heart and blood vessels in that first key knowledge point. It makes sense to include this development of knowledge, again, through practical activities that explore acute responses. And it's to try and change up the previous model of teaching the components of blood quite separately, rather teaching them together than dissociated knowledge. 
The new key skill allows scope for the coverage of previous key skills that looked at the relationship between cardiac output, stroke volume, and heart rate on exercise, and also then the enablers and the barriers of the health of the cardiorespiratory system. So, the use of the language, and it's quite specific, the impacts of regular aerobic exercise can target a strengths-based approach, which we know is really important in this study design, rather than perhaps like a deficit model that might focus on cardiorespiratory system and disease. And just note the ethical and sociocultural consideration change.
Christopher Clark - And, Mon, I'd make the point that because it's been framed as evaluate the impact, and it's from a strengths-based approach, so looking at the benefits, reducing risks, not just looking at disease, that's the obvious opportunity if teachers, with their cohorts, want to introduce, at a really basic level, the concept of chronic adaptations, 'cause that's obviously a positive impact of regular aerobic exercise, and that then might have just that really base information that might help support that next point when we're looking at prohibited or permitted substances.
Monique Sharp - Yeah, definitely, and teachers are always looking for a little opportunity to drop in a few little nuggets as well from Unit 3 and Unit 4, and that provides a really nice space to be able to do that, scaffolded down as well, then can build on that in terms of, like, adaptations, but definitely heading towards that strengths-based approach of the impact of regular aerobic exercise.
Christopher Clark - So if we're going to have-
Monique Sharp - So-
Christopher Clark - a look at Unit 2-
Christopher Clark - Yes, sorry, Mon, I was just-
Monique Sharp - That's okay.
Christopher Clark - I was just going to say that there's no questions at the moment for Unit 1, so yep, you can move straight into Unit 2.
Monique Sharp - Okay, so Unit 2, Area of Study 1, so how so physical activity, sport, and exercise, so those three different types of movement coming into the name of the study, contribute to healthy lifestyles, and someone spoke about Unit 2 in the messages before. So hopefully this can demonstrate the changes successfully to Unit 2, and you can start to think about some throughlines to Unit 3 and Unit 4, but also the care that's being taken to bring in some specific issues that are front of mind at the moment. And the Olympics has been a great chance to see some of those issues. And I'll talk to that shortly when we get to Area of Study 2. I'm getting ahead of myself. In this unit, there's a large... I'm excited about it. In this unit there's a large focus on the psychosocial element of the course. And just like all the course that we've got, participation in physical activity is really important for student understandings, for their development of knowledge. 
So, what we've got here is, we've got participate in and explain different types of movement. So, this first key skill is a change from the previous study design, where students were asked to define different types of movement. We're going a little bit further now. We need to explain those different types of movement. And they can be covered together through the participation in different types of physical activity. And you'll see that spiritual, which is in italics there, has been an addition. That's from the World Health Organisation. That's added in there. This also provides a really good opportunity, as do all practical sessions, to use the Reflective Folio. And you'll note there's some specific language that's been put into this table about formal and informal sport. 
So informal sport, that there's a rise in informal sport, as we would know, and that this is a really great one to talk about with your students in the teaching and learning programme, about their particular interests or what's around in the community to support informal sport. So, we're talking about involvement in sport that might have some rules that might be used, but there's no structured competition. It might be something that's run by a group. It might be something that's just run casually with friends. There's no ladders, or there's no commitment. And there's lots of different types of activity that are offered in this particular space. Walking basketball is one that's offered. Walking netball is another one that's offered. And these sorts of activities with students participating in it are quite different from a traditional sport that you might do in class, again, just having a wider breadth of activities that can be drawn on. 
And it also has some really great links to Unit 2, Area of Study 2, when we're talking about issues, and we're talking about ability diversity and how some traditional sports have had some modifications perhaps to suit perhaps some older people who might not have the opportunities to engage in competitive sport as much and some modifications to the way in which the sport is played so that it is a more informal sport and targets the diverse ability of the community. With the sociocultural factors, just note that those factors are going to be the same as Unit 3. So, it doesn't have to be taught in Unit 2. And then in Unit 3, there needs to be some changes for things that are going to be accepted. It's going to mirror the sociocultural factors that are able to be used in Unit 3. 
So, when we're looking at the first row, the essence of this part is quite similar to what it has been previously, some refinement in the language. Students do still need to be able to describe the different guidelines, the physical activity, sedentary behaviour guidelines, for different population groups. And they need to be able to have a target person or a target group, and they need to be able to justify an appropriate method that enables them to collect and analyse data. They also need to have practised using those particular methods, so, again, just that engagement with actually participating in something and using movement, or not movement, if you're gathering sedentary behaviour information, but actually using that. And we also have the opportunity for students to analyse data that it might come from a primary setting, but you can use secondary data analysis about physical activity outcomes. 
Some support material I've just noted there, there's a wearable device. There's a little bit of a language refinement to wearable device to really put an umbrella term around all those many devices that are available now. And no doubt, this will keep currency, as there'll be many different types of devices that will come out over the entirety of the study design. Note that the SEM is the only model that's going to be used to critique and create initiatives designed to increase physical activity or reduce sedentary behaviour. And there's also the overlap of the SEM has been removed, so that is no longer within the scope for Unit 2. Students do need to, as you can see from the key skill, critique and create initiatives. That's really important, that creation of it, so really targeting a higher level of thinking and higher skill level to increase sedentary behaviour and... Oh, we probably don't want to do that. Increase physical activity, and reduce sedentary behaviour. You know that there's some general wording, a range of population-based initiatives. 
So, while the language might not be there specifically, it can still include a settings-based approach, which you'll see when you engage with the support materials. And I'm sure lots of teachers in their teaching and learning programme do this already, but it's a really successful way to look at the SEM model is to have students create and then implement their own initiative in a school-based setting and then have peers critique the implementation of that initiative.
Christopher Clark - It's one of our biggest changes of Unit 2, Mon.
Monique Sharp - This one here?
Christopher Clark - Yep.
Monique Sharp - I can see. Right, let's talk about it. All right. So, to create some change between Unit 2, teachers have expressed that they would like Unit 2 to have some alterations, some connectiveness, and hopeful that this will provide some of that in a minor study design change. So, the defined, we're looking at a personalised programme, and we're looking at a functional movement assessment. So, let's talk about that a little bit more. So, the outcome one assessment task requires students to design a written plan, or they might do a presentation for someone that either increases physical activity levels and/or, hopefully and, reduces sedentary behaviour. And that can be for an individual, or it might be for a selected group, which is based on reflections from their own participation in physical strategies or programmes designed to promote physical activity and limit sedentary behaviour. 
So, again, the use of that Reflective Folio will be really beneficial here, because students will need to create a programme or a strategy and then undertake that, and they can use their Reflective Folio to critique, which then can be built into part of the assessment. So, the bones of the task still remain the same as what it is. The process of devising that plan has significantly changed. So, students are asked to gather data to inform the specific personalised plan that they are making. 
So, what they need to do is, students need to use a series of tools and conduct a functional movement assessment, so we'll call it an FMA, which targets the health-related fitness components. So, health-related fitness components has been brought into Unit 2. So, we're looking at aerobic power. We're looking at flexibility, muscular strength, and muscular endurance. And just note as well that these are differentiated from skill-related fitness components in Unit 2. So, we're not looking at skill-related, because we're talking about participation, so it's health-related. But when we get to Unit 4, they're not differentiated, it's just, because they're just going to be called fitness components. So, there's no change to that for Unit 4. 
So, students will need to select a series of tools, and some of them will be different to fitness testing. In fact, most will be different to the fitness testing of Unit 4. Lots of the concepts are the same. So, students will need to apply this to their selection of the tools that they will undertake on a person. They might undertake it on someone else in the class. They might undertake it on someone that I'll call a client. So, you can see drawing on some industry links there. And they'll need to look at a series of different tools and select an appropriate tool to facilitate the FMA. And tools have to be selected that are appropriate for their client, and they have to be appropriate from a physiological, psychological, and sociocultural perspective. 
So, you can see some pull-down on some of the language that's been used in the current study design in Unit 4. They'll also need to undertake a health screen with their clients, and they'll need to have informed consent. So, you'll see that there's some real throughlines to Unit 4, Fitness Testing, but it's not fitness testing. While some of the tools might be the same, it's more of an assessment from which they can use to design a programme that will benefit their client from a participatory perspective. When they're undertaking their functional movement assessment, they'll also need to use the correct protocols to do that. 
They'll need to make sure that the tools they're using are as accurate as possible within the constraints of their learning environment, that they're focusing on reliability and validity so they can justify it as well. And that remains really important to gather the data on their client and on their person. And once the plan has been devised, they need to incorporate the use of self-management skills to optimise the adherence of their person or their client to the programme that they've designed. So that self-management skills is a contemporary term, and that encompasses many of the familiar psychological skills such as goal setting, rewards, social support, not limited to those, but include those. And I think Chris just mentioned that their FMA assessment or the information is just up on the VCAA website. Is that right, Chris?
Christopher Clark - Yep, we've got a document that's already there that just outlines the process. There's some material in the support materials. There's an additional theoretical document that's hyperlinked at the bottom of this slide as well. And there's some material, also, that we're absolutely aware of has gone into both of the most commonly available textbooks. So, there is already a wealth of information on this. We're probably also looking at just providing access to one other work example just to show what it might look like from an implemented perspective. So, there's absolutely nothing to sort of be concerned about in terms of it being quite new to many people. There is a lot of information that you're going to have access to. And once you start having a bit of a read about it, as Mon said, you can see the links to some of the concepts in Unit 4. But, also, hopefully, you'll be able to see that it is a really, it compliments that personalised programme.
Monique Sharp - Yeah, absolutely, and there's absolutely, also, not going to be a one size fits all approach. There's going to be lots of tools that'll be available. I'm sure both textbooks will have a variety of tools that can be drawn on. But students could also consult with their teacher about appropriate tools, and that might be technique-based as well. So, you might look at more a qualitative analysis. It might be a timed base, if you're looking at a performance to failure for a particular common movement pattern, so for example, without being too prescriptive, a push up. Or it might be a ranking of score in terms of, yeah, in terms of like a technique linked back to a movement analysis. 
So, there'll be lots of options available for students, but also it'll be quite prescriptive and helpful, and really guide them step by step through. And teachers can also use that Unit 4 information as well and draw down on that and feel confident that they're going to be delivering how to conduct an assessment if they're using those protocols and the concept of the methodology for the tools that they're using in Unit 2. So, Unit 2, Area of Study 2, it hasn't changed, the title of it, but there's a lot more detail, and a lot of thought has gone into contemporary issues that students can explore. So, the title is still "What Are the Contemporary Issues Associated with Physical Activity and Sport?" So, the essence has remained the same, but there's quite a bit of additional detail in the key knowledge points, which gives teachers more direction to the many different types of contemporary issues that they explore, which means that the delivery of this particular area of study will change. 
So, this detailed slide indicates which key skills are applied to which of the key knowledge points. And the idea is, with Unit 2, Area of Study 2, that teachers should, as a way of introducing this particular unit and exploring this unit, expose students to a really wide range of intrapersonal, so that's individual, and interpersonal there, external factors. And just note, I think it's really important, just note the use of that language, "such as." So "such as" means that not all issues need to be covered every single year, which gives really great flexibility in the teaching of this programme, again, linked to what the cohort's interested in or linked to contemporary issues that are happening right here and right now. It makes it really meaningful if students have seen something, as you'd know, have seen something the day before, and then you can tie it into a concept the next day, or it's front of mind, and it's really meaningful. 
So that "such as" gives teachers flexibility to target the different topics that they want to target, they have experience with, their cohort want to target, and that are available and interesting in the moment. So as per all the units in the study design, where possible, the issues should be explored through participation. So, the idea is that you should be using or in the teaching learning programme should be using practical activities that really highlight or draw focus on the issue for students to connect with and students to consider. And many teachers would still be using this in the current study design. They'd be using relevant practical activities, and these are going to hold currency here. 
So, these initial opportunities for students to experience movement allow students the chance to practise their ability, to explain a range of different issues, and also to propose ethical strategies within the issue to enhance access, inclusion, participation, and performance. And, again, we're using terms physical activity and sport in this particular concept. So just really importantly, in summary, the Area of Study, it's not just an investigation project where you hit this dot point, and then students select one issue, go about, and then come back with a presentation. The intent of the way the Unit 2, Area of Study 2, has been written is that teachers would guide students through a range of different issues before students settle on one that they then go away and explore in detail. 
So, the first two key knowledge points and accompanying three key skills provide scope for further assessment of this area of study, and that's if schools are choosing to do a unit based examination, which lots of schools do. And then the final three key knowledge points, and then you can see the two connected key skills, that's when students will investigate a chosen issue in more detail. And that includes now the ability to prescribe and participate in and then reflect on a movement experience that is linked to the issue that they have selected. There's lots of support material that has been provided for this, and issues can be explored practically really well. And just a really simple, straightforward example is to create a resistance training programme that works to target muscular strength for an older adult. And that's a way of undertaking a movement experience to guide the intended scope related to hormonal considerations for physical activity prescription. Another avenue of exploration for that particular area would be the impact of hormonal changes, menstrual cycle for female athletic performance, just for clarity on that particular one.
Christopher Clark - Just before we transition into assessment, thanks for that, Mon, and we're biassed, but we really think that the changes to Unit 2, Area of Study 2, will be well received because not only is there further detail provided in there that really helps teachers see what the scope of potential contemporary issues, but as you just made that point, there's greater clarity in the way in which the intended implementation of the unit, so as you said, that opportunity for students to engage with multiple contemporary issues, that also, as you said allows for further assessment. 
And that was always a common question that I would receive, about, how do we go about assessing Unit 2, Area of Study 2, beyond what is an investigation project? And that, obviously, investigative piece is still there, but now we think there's further clarity there of being able to provide further assessment on that, those first two key knowledge points and the three key skills. No questions at the moment, Mon, so we might jump to assessment. 
So, I'm just going to quickly talk through the assessment scope for Unit 1 and 2. Just firstly, it's important, this first dot point on the slide here is really important at the moment with respect to obviously an increasing number of students who undertake an unscored VCE. It's just, in your teaching and learning plans, and when you start looking at how you're going to deliver any of the units in the course, it's important that you're really clear on, what are those pieces of formative assessment, if you like, that are going to help you determine an S or N grade for students outside of that summative assessment? So obviously, the summative assessment can play a role, but it's not the only opportunity for students to be able to demonstrate their achievement of the outcome. 
So, it's just a question there to keep in the front of mind about, what are you going to utilise to be able to make those determinations for an S or N grade? Regardless of the development of any assessment task, whether it be Unit 1 or in Unit 4, we really encourage teachers to make sure that their assessment is underpinned by the VCE assessment principles. That is validity, and that assessment is reasonable, so essentially that the assessment task is what it says on the packet, that you're providing an assessment task that offers students the opportunity to be able to display a range of different levels of achievement, that the assessment has clear connectivity to the key knowledge and key skills. So that's really what we mean by valid and reasonable. That it's equitable, so just that the assessment that you're providing doesn't unnecessarily or unintentionally advantage or disadvantage students in your cohort. 
So, we want to make sure that any of the context that we select to place in our assessment, that there's enough background information, or students have been exposed to that knowledge and that they can access it. The balance piece is really important. And obviously, Unit 1 and 2, there's less direction on what particular assessment needs to be delivered or what types of assessment need to be delivered at certain points of the course. However, we really encourage teachers, particularly for Unit 1 and 2, to really experiment with a range of different assessment task types. Unit 1 and 2 offers a great opportunity, if you're a Unit 3 and 4 teacher, to be able to experiment with a different task type and be able to do that and gain some confidence with that. 
A great example is the use of the extended response task type. That is a great opportunity if you're a Unit 1 and 2 teacher to have a go at that new task type and maybe, you know, develop some confidence before applying it in Unit 3 and 4, if you're not going to be teaching Unit 3 and 4 next year. We will go through some more specific information in the Unit 3 and 4 presentation next week, and particularly around the use of commercial tasks. I'll talk more about that next week. So, the next two slides just are taken from the support materials. It's really important to note that the support materials are as detailed as they have ever been in relation to what we expect for task types to look like, and some guidance around their implementation. 
So please, when you have that moment, engage with them, interrogate them, ask questions about them, but the information is there to help you have real clarity about what a task type should look like. So naturally, then, with that, coming from that informed position should hopefully really equip teachers to develop tasks that are unique and have a less reliance on commercial products. So, I won't go through each of these examples. You can see the right-hand column just offers some ideas around how the task options might be implemented. Worth acknowledging that the task, the designated Unit 1 task, is essentially the same as it is for the current study, and that is that written report that analyses the participation in those four physical activities across that early aspect of the course, with cardio, respiratory, musculoskeletal. The practical report is a great lab report, obvious great opportunity to engage with that material, and there is a detailed example on that of what's expected for a lab report in the Unit 3 information. 
So that might sound a little bit weird, but the Unit 3 and 4 information has some detailed examples. There's one there for a Unit 3 lab report. I would recommend Unit 1 and 2 teachers to actually have a read of that, 'cause it goes into some detail about what a lab report should look like. As we move to Unit 2 assessment, which essentially is much the same, oh, as I jump between, there's some highlighted text on this slide, and that is just reinforcing the types of assessment tasks that would lend themselves to that investigative report for Unit 2, Area of Study 2. So, an extended response question probably wouldn't suit the Unit 2, Area of Study 2 assessment, mainly because it's a little bit narrow in its ability to richly assess an investigative report. 
So, we'd really be looking for one of those three task types at the bottom there to allow students to share their findings from the issue that they select. So that's, look, right on the hour, Mon. I've just got one, which I... I'm going to stop sharing my screen for a moment and see if I can bring up... I just want to share with people the example of the Reflective Folio. So, I will do that. I will do that now, if you just bear with me one second, 'cause I do want teachers to just see where that is and be able to get an example of what it looks like. So, I will share my screen now that I've got into here. And we will just have a look at where that is. So, I'm going to share that screen. So, when you are in... If I go back for a moment, obviously our Study page has what I was referring to, the implementation tool. And if you go to Teaching and Learning and down, oh, not Teaching and Learning, we'll go to Planning. 
Sorry, I was just in there. In Planning, if you go down to the bottom, and I'll open this up... Actually, I won't open that, 'cause that'll open up in Word, but this... And I'll see if I've got that Reflective Folio open. I think I do. So, I do, so I will share that. This is not good radio at the moment, so I'll just press Stop, and I will share what the Reflective Folio looks like. And it looks just like this. It should come up on the screen. Mon, is that showing now?
Monique Sharp - Yes.
Christopher Clark - Brilliant, so this is what the sample Reflective Folio offering on our website looks like. You don't have to use this. You might have your own example that you wish to use, but because this is a Word document, it might be a great starting point, and you can adjust it. There's quite a bit of detail in here. And for Unit 1 and 2, you might choose to dilute this down a little bit. Because as you can see, there is a fair bit of detail. There's a sample entry as well. But you might wish to just maybe focus on the post-activity questions there, which really hone in on the dimensions of health, obviously, what the activity was. 
And then this bit's really important, that having students start to think about how that activity connected, particularly if you're going to really emphasise that development of knowledge in and through the practical activity, here is a great opportunity at the end of the lesson for students, or as they're going through the lesson even potentially, in that practical activity, to actually document that knowledge that you're developing. And really, I guess, as I stop sharing that, try and limit the amount of time required back in the classroom to just be going over those concepts again. So, I just wanted to share that Reflective Folio. It is there. The expectation is that we are delivering that across Units 1 to 4.
Monique Sharp - And, Chris, just on that Reflective Folio, I love that last box that you showed there. I think just, as a teacher, when I just, when I look at that, I think that I'd be revisiting that frequently, all the pracs throughout the year, and having students in a moment of reflection to go back and sort of backtrack and actually insert topics as you teach it back into there, maybe even in a different colour, just to try and build that connection between different topic areas rather than just turn page, next one. I'd be going back to that as often as possible.
Christopher Clark - And it's a great point, and that develops that skill that's actually connected to the extended response task as well, the planning tool, which is, for all intents and purposes, it's suggested as a concept map or a mind map. So that skill that that Mon's talking about, in terms of being able to add layers, add layers, add layers, will really help students when it comes to completing that task type, which is actually a designated task type in Unit 3 and 4. It's in Unit 4, Area of Study 3. All right. We will wrap things up there, because we don't have any questions. 
I will acknowledge, thank you, Michelle, for sharing your question. I will follow that up, as it doesn't have relation to Unit 1 and 2, but really important, all the same, and I just wanted to acknowledge that. So, thank you. A big thanks to Monique for sharing her expertise tonight in relation to Units 1 and 2, and we look forward to hearing from her in regarding Unit 3 and 4 next week. Naturally, those are opportunities that hopefully prompt further discussion in your faculty offices, with colleagues, through networking. So please reach out if you've got questions that come up through those, that interaction. That will really benefit us in ensuring that teachers are really well supported in interpreting the study design the way we intend it to. So, thanks for your engagement tonight. Thanks to Mary in the background, in our VCE team, for supporting this, this evening. And we look forward to hopefully seeing you next week at our Unit 3 and 4 webinar. Thanks a lot.
Monique Sharp - Thanks.
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