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Teaching and learning unit: 3.3 Change – Iceberg (Text)	
Teaching and learning unit: 3.3 Change – Iceberg (Text)
English, Level 3
Overview
	Description of the teaching and learning unit
	Cohort considerations (in relation to this teaching and learning unit)

	In this unit, students will engage with Iceberg – a shortlisted CBCA Picture Book of the Year (2022) – and, in exploring the text, will be provided with opportunities to understand the impact of literary devices on the reader, understand that authors use text structures and language features to meet a purpose, describe and experiment with features of voice, and describe the role of texts in learning about the world and how it works.
Duration = 6 weeks

Note: The achievement standards and content descriptions listed in this teaching and learning unit represent the content and skills as the focus of assessment. In the teaching and learning in this unit, students will encounter many more skills and content than listed in this document. Skills and content are interlinked and intertwined through classroom enactment, and students benefit from these multiple encounters and exposures. 
The focus achievement standard extracts and content descriptions are necessarily interdependent, for a student to demonstrate understanding. In the assessment, students will deliver a spoken text (Speaking and Listening). To do this, they will need to create a text (Writing) based on their engagement with the set text (Reading and Viewing). 
	Relevant student data may include teacher judgements, prior units of learning, and any pre-assessments undertaken. 
When differentiating for learners, cognitive and affective considerations will be relevant, including for students who have an individual education plan (IEP) and associated goals. 
Based on knowledge of the cohort, consider the continuum of learning below and subsequently differentiate content, learning environment, resources and learning experiences.  
Through informal peer discussion and regular planning meetings, moderation can occur as an ongoing assessment. Formal moderation can occur and contribute to the summative assessment.
Student moderation of work can be a supportive peer assessment approach.




Continuum of learning – Victorian Curriculum F–10 English links
[bookmark: _Hlk147485956]Achievement standards
	Level 2 (level before focus)
	Level 3 (focus level)
	Level 4 (level after focus)

	Speaking and Listening
When interacting with others, students apply learnt vocabulary and vary language choices depending on context, actively listen to others, and extend their own ideas.
They explore the language of appreciation and provide reasons for preferences. 
When speaking to an audience, students deliver short spoken texts, engaging with topics for a familiar audience and appropriate for purpose, using features of voice.
	Speaking and Listening
When interacting with others, students extend topic-specific and appropriate vocabulary and use cooperation strategies and interaction skills to contribute to discussions.
They explore the language of evaluation and emotion. 
When speaking to an audience, students deliver short spoken texts, exploring topics and text types, including multimodal or digital elements, and using features of voice.
	Speaking and Listening
When interacting with others, students use an expanded vocabulary and language to develop relationships in different contexts. 
They share and extend ideas and information. They differentiate between the language of opinion, facts and feelings. 
When speaking to an audience, students deliver structured spoken texts, exploring topics and text types, including multimodal or digital elements. They use language suitable to context, and appropriate features of voice.

	Reading and Viewing
When reading and viewing, students engage with a range of different types of texts for meaning.
They read using phonic, morphemic and vocabulary knowledge; grammatical knowledge such as compound sentences, noun and verb groups; and knowledge of punctuation.
They read some unfamiliar words and most high-frequency words.
When demonstrating understanding of texts, students discuss and compare connections between characters, settings and events, and draw on their knowledge of context to build literal and inferred meanings. They express personal preferences for particular texts. 
They describe how different types of texts across the curriculum, both print and digital, are organised for purpose and navigation. They understand that elements other than language – such as images and sounds – can multiply meanings in texts.
	Reading and Viewing
When reading and viewing, students engage with a range of different types of texts for meaning.
They read using phonic, morphemic and vocabulary knowledge; grammatical knowledge such as subject–verb agreement and tense; and knowledge of apostrophe use.
They read multisyllabic words with more complex letter patterns.
When demonstrating understanding of texts, they discuss connections between the experiences of characters in texts and their own personal experiences to build literal and inferred meanings. They share personal preferences for texts. 
They explore how different types of texts across the curriculum, both print and digital, use different structures for purpose and navigation. They identify literary devices, such as rhythm and onomatopoeia, and describe how images and sound can extend meaning.
	Reading and Viewing
When reading and viewing, students engage with a range of different types of texts for meaning.
They read by integrating phonic, morphemic and vocabulary knowledge; grammatical knowledge such as the use of clauses and phrases to provide details and indicate relationships; and knowledge of punctuation for dialogue.
When demonstrating understanding of texts, students consider storylines, ideas and relationships between characters to build literal and inferred meanings. They describe the effects of text structures and language features. They share opinions about texts. 
They explore how different types of texts across the curriculum, both print and digital, are organised into characteristic stages for purpose and navigation. They describe how literary devices, such as wordplay, shape meaning. They explore the framing and composition of still images and moving images and the use of sound.

	Writing
When creating short written and spoken texts, including stories to inform, express an opinion, explore an idea or narrate for audiences, students use ideas and details from previously encountered texts, learnt topics or topics of interest, and include appropriate multimodal elements. They re-read their texts and edit for improvement.
They use narrative and informative text structures to organise their own texts, and they use grammar and punctuation to create links. 
They begin to make deliberate choices when applying learnt vocabulary. 
They write words using consistently legible unjoined lower-case and upper-case letters. They spell words with regular spelling patterns and use phonic and morphemic knowledge to attempt to spell words with less common patterns.

	Writing
When creating written and spoken texts to inform, narrate, explain or argue, students use ideas and details from previously encountered texts, learnt topics or topics of interest, and they include appropriate multimodal elements. They re-read their texts and edit for meaning, structure and grammatical choices.
They use text structures to begin to develop paragraphs for different purposes. They use grammar and punctuation to appropriately represent processes and connections, including using modal verbs. 
They extend their use of topic-specific vocabulary, such as technical words, and adopt and adapt language features from texts.
They write texts using letters that are joined, accurately formed and consistent in size. They spell multisyllabic words using phonic and morphemic knowledge, and high-frequency words.
	Writing
When creating written and spoken texts for a small range of purposes and audiences, students adapt ideas and details from texts, learnt topics or topics of interest, and include appropriate multimodal elements. They edit their texts to improve content and structure. 
They use text structures to sequence and connect ideas and to develop paragraphs. They use grammar and punctuation to create relationships, including through the use of tense. 
They expand their vocabulary, such as through using synonyms and antonyms, and they use adverbial phrases to build meaning. They explore language features, including wordplay.
They write texts using clearly formed joined letters with developing fluency. They spell words, including multisyllabic and multimorphemic words with irregular spelling patterns, using phonic, morphemic and grammatical knowledge.


[bookmark: _Hlk147486189]Focus content descriptions 
	Level 2
	Level 3
	Level 4

	identify how different types of texts across the curriculum are organised differently and use language features depending on purposes 
VC2E2LA03
	describe how different types of texts across the curriculum have different language features and structures depending on purposes
VC2E3LA03
	describe how different types of texts across the curriculum have different language features and are typically organised into characteristic stages depending on purposes 
VC2E4LA03

	understand that images and sound add to or multiply the meanings of a text 
VC2E2LA08
	identify how images and sound extend the meaning of a text
VC2E3LA10
	explore how the use of sound and choices in the framing of an image, the placement of elements in the image, and the salience in the image affect the composition of still and moving images and enhance the meaning of a text 
VC2E4LA09

	apply learnt vocabulary and begin to make conscious choices to suit the topic 
VC2E2LA09
	extend topic-specific and technical vocabulary and know that words can have different meanings in different contexts 
VC2E3LA11
	expand vocabulary by exploring a range of synonyms and antonyms, and using words encountered in a range of sources
VC2E4LA10 

	discuss the plots, characters and settings of a range of literary texts and identify how language is used to present these features in different ways 
VC2E2LE03
	discuss how an author uses language and illustrations to build plots and portray characters and settings in literary texts, and explore how mood is created through settings and events
VC2E3LE03
	compare how authors and illustrators make literary texts exciting, moving and absorbing and hold readers’ interest by using plot tension, character and setting 
VC2E4LE03

	identify, reproduce and experiment with rhythmic sound and word patterns in poems, chants, rhymes and songs 
VC2E2LE04
	identify and discuss some literary devices, including rhythm and onomatopoeia in poetry and prose, and discuss the ways that they shape the reader’s reaction
VC2E3LE04
	explore the use of literary devices and deliberate wordplay, including grammar, in prose and poetry, and the ways that they shape meaning 
VC2E4LE04

	create short narrative, informative and persuasive texts for familiar audiences using simple text structures, topic-specific vocabulary and multimodal elements as appropriate
VC2E2LY11
	create texts, using or adapting language features, characters, settings, plot structures and ideas from literary texts they have encountered
VC2E3LE05
	create narrative, informative and persuasive texts, written and spoken, using relevant, linked ideas for a range of audiences and using multimodal elements as appropriate 
VC2E4LY10

	deliver short spoken texts to an audience using features of voice 
VC2E2LY02
	deliver spoken texts to an audience using features of voice 
VC2E3LY02
	deliver structured spoken texts to an audience using features of voice
VC2E4LY02

	discuss how similar topics and information are presented in different types of texts
VC2E2LY08
	discuss how texts with similar purposes can be created for different audiences
VC2E3LY08
	compare how texts from different times, with similar purposes and audiences, depict ideas or events
VC2E4LY07

	re-read and edit texts for spelling, sentence boundary punctuation and text structure 
VC2E2LY12
	re-read and edit texts for meaning, appropriate structure, grammatical choices and punctuation
VC2E3LY12
	re-read and edit texts for meaning by adding, deleting or moving words or word groups to improve content and structure
VC2E4LY11


Other curriculum content
<Links to the Victorian Curriculum F–10 Version 2.0 cross-curriculum priorities and capabilities will be added to this example document in the future.>
Essential questions
	Essential questions to foster inquiry, understanding and transfer of learning

	How does the use of literary devices impact the reader and create meaning in text?
How do authors use text structures and language features to meet a purpose?
How can we experiment with features of voice?


Assessment and learning sequence details
	Assessment task name and type
	Linked achievement standard extract(s)
	Moderation 

	Summative assessment:
Weeks 2-4 – ‘Stories that teach and make us think’ (multimodal informative narrative – written, visual, oral [VCAA Level 3 example assessment task]).


	Speaking and Listening
When speaking to an audience, students deliver short, spoken texts, exploring topics and text types, including multimodal or digital elements, and using features of voice.
Reading and Viewing
They explore how different types of texts across the curriculum, both print and digital, use different structures for purpose and navigation. They identify literary devices, such as rhythm and onomatopoeia, and describe how images and sound can extend meaning.
Writing
When creating written and spoken texts to inform, narrate, explain or argue, students use ideas and details from previously encountered texts, learnt topics or topics of interest, and they include appropriate multimodal elements. They re-read their texts and edit for meaning, structure and grammatical choices.
They extend their use of topic-specific vocabulary, such as technical words, and adopt and adapt language features from texts.
	This task may be moderated by professional learning communities with respect to the Level 3 achievement standard, using a representative selection of student work samples and an accompanying rubric, constructed according to context.

	Summative assessment:
Week 6 – text response (students use digital tools to plan, sequence, compose and edit texts)
	Writing
When creating written and spoken texts to inform, narrate, explain or argue, students use ideas and details from previously encountered texts, learnt topics or topics of interest, and they include appropriate multimodal elements. They re-read their texts and edit for meaning, structure and grammatical choices.
They extend their use of topic-specific vocabulary, such as technical words, and adopt and adapt language features from texts.
	–

	Formative assessment:
Week 1 – check for understanding of video content
	Reading and Viewing
When reading and viewing, students engage with a range of different types of texts for meaning.
When demonstrating understanding of texts, they discuss connections between the experiences of characters in texts and their own personal experiences to build literal and inferred meanings.
	–

	Formative assessment:
Week 2 – review topic-specific vocabulary and peer feedback on descriptions 
	Reading and Viewing
They explore how different types of texts across the curriculum, both print and digital, use different structures for purpose and navigation. They identify literary devices, such as rhythm and onomatopoeia, and describe how images and sound can extend meaning.
Writing
When creating written and spoken texts to inform, narrate, explain or argue, students use ideas and details from previously encountered texts, learnt topics or topics of interest, and they include appropriate multimodal elements. They re-read their texts and edit for meaning, structure and grammatical choices.
They extend their use of topic-specific vocabulary, such as technical words, and adopt and adapt language features from texts.
	–

	Formative assessment:
Week 3 – oral reading of text passages
	Speaking and Listening
When speaking to an audience, students deliver short, spoken texts, exploring topics and text types, including multimodal or digital elements, and using features of voice.
	–

	Formative assessment:
Week 4 – retelling role plays
	Speaking and Listening
When speaking to an audience, students deliver short, spoken texts, exploring topics and text types, including multimodal or digital elements, and using features of voice.
	–

	Formative assessment:
Week 5 – visualising soundscapes
	Reading and Viewing
They explore how different types of texts across the curriculum, both print and digital, use different structures for purpose and navigation. They identify literary devices, such as rhythm and onomatopoeia, and describe how images and sound can extend meaning.
Writing
When creating written and spoken texts to inform, narrate, explain or argue, students use ideas and details from previously encountered texts, learnt topics or topics of interest, and they include appropriate multimodal elements. They re-read their texts and edit for meaning, structure and grammatical choices.
	–

	Formative assessment:
Week 6 – persuasive text
	Reading and Viewing
They explore how different types of texts across the curriculum, both print and digital, use different structures for purpose and navigation. They identify literary devices, such as rhythm and onomatopoeia, and describe how images and sound can extend meaning.
Writing
When creating written and spoken texts to inform, narrate, explain or argue, students use ideas and details from previously encountered texts, learnt topics or topics of interest, and they include appropriate multimodal elements. They re-read their texts and edit for meaning, structure and grammatical choices.
	–



	Week
	Lesson 
	Learning goal (e.g. learning intention and success criteria)
	Lesson elements 
	Differentiation and/or individualisation
	Assessment
	Resources

	1
	1, 2, 3 and 4
	Building background knowledge to help make meaning

	About the author: Read about Claire Saxby on her website, including her interests and her motivations for writing. 
About the illustrator: Explore the website of Jess Racklyeft to learn more about her. What can you infer about Jess from the name of her website, ‘Jesses Mess’? Can you find any additional clues about Jess on her website? 
Building the field: Antarctica Special, a series of stories about Antarctica from ABC’s Behind the News, is a good introduction to the significance of Antarctica and what is being done to protect it. Before watching the videos discuss and record what students know already about icebergs and what they would like to know about them. After watching the videos reflect on and discuss what has been learnt as well as any additional questions that students now have. You may also like to explore the extensive resources offered by the Australian Antarctic Program. 
Background information: Jess Racklyeft mentions ‘Shackleton’ in her dedication at the front of the book. Find out more about Ernest Shackleton to understand his connection to Antarctica as well as the harshness of the environment for humans. Why do you think Antarctica has remained relatively undeveloped?
Author’s purpose: The text is a picture fiction, but it is based on true information, so it can be classified as a ‘faction’ text. Discuss this type of text and the features of Iceberg that show that it is a faction text. Read the final page of the text, which includes information about global warming and its impacts on Antarctica. What does the inclusion of this information tell the reader about the author’s purpose? By narrating the life cycle of an iceberg, what does the author want the reader to think about? Why is it important for us to know this information? What might the author want the reader to do after reading the text?
	Discuss relevant prior knowledge and past experiences to make meaningful connections to the people, places, events, issues and ideas in texts.
	Students make predictions about a text, drawing on knowledge of the topic, subject-specific vocabulary and experience of texts on the same topic.
Students draw inferences, using prior knowledge and experience.

	About the author – Claire Saxby, Children's Author
About the illustrator – Jesses Mess 
Antarctica Special – Behind the News
Life in Antarctica – Antarctic and Southern Ocean Coalition (ASOC)
Australian Antarctic Program

	2
	5, 6, 7 and 8
	Exploring the words that authors use to help create images and emotional responses in the reader’s mind
	Building vocabulary: The text uses a range of scientific and descriptive terms, some of which may be unfamiliar to students. Before reading the text create a ‘word splash’ to support students to have the vocabulary knowledge required to engage with the text and the topic. ‘Splash’ the new words randomly across a whiteboard or write them on individual cards and display on a wall. Ask students to look at all the words and identify any that they know already – ask them to choose a familiar word and explain the meaning to the class. Clarify and extend meaning as required. Read the whole book aloud to students. Explore the meaning of any remaining words during reading using the context clues in the text as a guide. Examples of words that will be encountered include descriptive verbs such as calves, shears, plunges, unshackles and quiver; adjectives such as unfettered, murk-green, outstretched and tropical; and nouns such as orca, glacier, krill, Adélie and meltwater. 
Language for creating images and making connections to a character: The 4 sentences on page 6 of the text are all examples of creating images and making connections, as they give human-like behaviours to non-human objects. Look at each sentence and identify the word or words that suggest human-like behaviour (bobs, quiver, unshackle, know). Discuss these words and observe the effect that this literary device has on the reader. What ‘non-human’ words could you substitute? How would the impact on the reader change? Notice that all the words are verbs and that they are all actions that are normally associated with people rather than objects. Take particular notice of the final sentence – is it possible for ice and water to ‘know’? Find other examples in the text of powerful verb use.
Experimenting with language: Ask students to find a place in the school grounds that they would like to describe. Ask them to follow the text structure on page 6 of Iceberg to create their own descriptive text. Choose 3 non-human parts of the place they have chosen (e.g. trees, windows, footpath) and then choose a verb that could be used to describe human-like behaviour (e.g. trees ‘sigh’, windows ‘groan’, the footpath ‘stretches lazily’). Create 3 sentences using these noun–verb groups. For the final sentence innovate on the text structure ‘They know …’ (e.g. ‘They know school holidays are near’). Students may work in small groups to give and receive peer feedback about the effectiveness of their language use to create an image or emotional response.
Assessment task – session 1: See assessment column.
	
	Session 1 of assessment task ‘Stories that teach and make us think’
Students identify and discuss how the use of descriptive language creates setting, influences atmosphere and draws readers into events that follow.
Students discuss the effects of imagery in texts.
Opportunities for feedback from peers and teacher about effectiveness of language use to create an image or emotional response.
	

	3
	9, 10, 11 and 12
	Exploring how features of voice can be varied to engage with and impact on the audience
	Using features of voice: Re-read the text aloud to students, adjusting your volume, tone, pitch, pace and fluency to support the meaning and mood of the text. Copy the words from page 8 and display so that all students can see them. Highlight the ‘participant’ and ‘process’ in different colours for emphasis.
Read the sentences aloud to students, using volume, tone, pitch and pace to match the meaning of the text and support students to notice the words that are emphasised. Discuss the way that emphasising the process and participant helps to convey meaning, as they are the words that tell us what is happening (process) and who or what it is happening to (participant). This text uses vivid verbs to create an image for readers – point out these vivid verbs and ask students to notice the way that we use features of voice to emphasise these when reading aloud.
Experimenting with features of voice: Read excerpts from the text aloud to students, this time varying features of voice to read in a way that does not match the text. Change one feature of voice at a time (volume, tone, pitch, pace or fluency) and ask students to notice what feature of voice you have changed. As each feature is noticed, name the feature and write it on an anchor chart. Discuss the ways that features of voice can help to engage and have an impact on the listener.
Invite students to work in pairs to experiment with using features of voice when reading aloud. Allocate a page from Iceberg for each group to experiment with. Ask students to prepare 2 oral readings of the text – one using expression that supports meaning and one that does not. As students perform, invite the class to identify the features of voice that each group has used (referring to the anchor chart for support as needed).
Assessment task – session 2: See assessment column.
	
	Session 2 of assessment task ‘Stories that teach and make us think’
Students read different types of texts, using grammatical knowledge to read accurately and fluently for meaning.

	

	4
	13, 14, 15 and 16 
	Understanding that texts are structured in ways that support their purpose
	Text structure using a life cycle: The story of the life cycle of the iceberg, from ‘birth’ to ‘death’, is told through a description of the events that occur in each season – winter, spring, summer, autumn, winter, spring. Together with students, create a circular life cycle diagram to show each of the 4 seasons. As you read the text ask students to notice the changes that occur – from changes to the iceberg, to the environment, the weather and the presence of living things. Record these changes using words or pictures on the life cycle diagram. Discuss the way that life cycles may repeat, year after year. Why do you think the author chose to structure the story using the seasons? What message are they trying to convey? How effective do you think they have been?
Retelling using text structure: As a whole class create a wordless role play to retell the story of the iceberg as it moves through the seasons. Have one student act as the iceberg for the entire role play. Divide the rest of the class into 4 groups – one for each season. (The ‘iceberg’ will need to collaborate with all groups). Working in their groups, students examine the sections of the text that relate to their season (remembering that some seasons appear twice). Using facial expressions and body movement, they act out the events and participants from the text, trying to represent the mood created by the text. Depending on numbers, you might like to have one of the students narrate the text while they perform the role play, or the teacher may perform the role of the narrator. Discuss what has been learnt about the impact of the seasons on the Antarctic environment. How did students feel at the end when the iceberg disappeared? And when a new iceberg emerges? How does this ending support the author’s purpose?
Assessment task – session 3: See assessment column.
	
	Session 3 of assessment task ‘Stories that teach and make us think’
Students have opportunities to describe the typical text structure and language features of information reports and narratives and describe their purpose.
Students have opportunities to discuss how texts with similar purposes can be created for different audiences.
Students have opportunities to discuss how an author uses language and illustrations to build plots and portray characters and settings in literary texts, and explore how mood is created through settings and events.
	

	5
	17, 18, 19 and 20
	Understanding informative narratives helps us to learn about the world and how it works
	Making connections with science: The text features a variety of Antarctic species. Create a card for each species represented (use the name or a picture from the book) and give a card to each student. Referring to the text and a visual food web such as the one found on the Cool Antarctica website, create a 3D food web. Use lengths of string to show the food relationship between each of the living things. For example, on page 10 the text says, ‘penguins dive deep for fish’, so the student holding the fish card would hold one end of a length of string and the student with the penguin card would hold the other end. Once all relationships are established, notice the number of different connections, as well as the species that have more and fewer connections. Notice the number of connections the krill has – is this because they eat a lot of other species, or are they a food source for a lot of species? To help students understand the ‘delicate dance’ in the Antarctic, ask the student holding the krill card to drop all their strings. How many species would be affected by a reduction in krill numbers? Connect these observations back to page 29 of the text, which describes the impact of global warming on the Antarctic.
Representing science connections: Refer back to the 3D food web created. Ask students to create their own representation of the Antarctic food web, with a partner or in small groups. They may like to use drawings, clay models, figurines, building blocks, simple animation, etc. Ensure that the connections between species are shown, to consolidate understanding of the delicate interconnections.
Visualisation
Guided: Re-read the text but this time pause at the following pages – Winter (pages 2–3), Spring (pages 6–7), Summer (pages 8–9), Autumn (pages 20–21).
While paused at each of the seasons, ask students to look closely at the image. Notice the way Jess Racklyeft has used colour to represent the seasonal changes. Also notice the other actions and participants that feature in each scene. After close observation ask students to close their eyes and imagine that they are in the scene depicted. What would they see and feel? What might they hear? How might it smell? What would the air taste like? What would the air feel like on their face?
Collaborative: After completing the guided visualisation, support students to work together to create a soundscape for one of the seasons as shown in the selected scenes in the text. Use any sound creation devices available – voices, body percussion, recorded sounds, musical instruments, etc. Support students to consider the ways that they can use sounds, tempo, silence and volume to create a mood that matches the scene. If the technology is available, the soundscapes may be recorded and shared alongside the images from the text.
	Choice of written response and/or discussion with a peer.
	Students have opportunities to identify important ideas, events or details in texts.
Students have opportunities to learn new content from reading and listening, and ask questions to expand understanding.
Students have opportunities to identify how images extend the meaning of a text.
Students create narrative and informative texts, using multimodal elements as appropriate (see more details in the assessment table).
Students could create an optional short descriptive written piece (whole group or individual). Application of learnt language and skills in response to the text. Could be a developmental contribution to the soundscape.
	Antarctica Food Chains and Food Webs – Cool Antarctica 
Soundscapes – Drama Resource

	6
	21, 22, 23 and 24
	Learning how information can be gathered, structured and presented for an audience in order to meet a purpose
	Text connections – global warming: 
1. Page 29 describes the impact of global warming on the Antarctic habitat. Making connections to the life cycle of the iceberg, discuss what the impact of rising temperatures might be on Antarctica and the rest of the world. Explore a virtual simulation from Google Earth that shows the impact of rising seas due to global warming on cities around the world.
2. Ask students to consider ways that their actions may contribute to global warming. Conduct shared research to explore these ideas (such as looking at the Australian Antarctic Program). Think about what can be done to protect important environments such as Antarctica and create a persuasive text (as a whole class or individually) encouraging people to make a change. Consider texts that can be shared with the school community, such as posters, advertisements, mini-documentaries, letters, news articles or picture books.
	Ideas about a topic in preparation for writing.
Use of digital tools to plan, sequence, compose and edit texts.
	Students select an appropriate text structure for a writing purpose, and sequence content for clarity and to have an impact on an audience.
Students use vocabulary, including topic-specific vocabulary, relevant to the type of text and purpose.
Students use digital tools to plan, sequence, compose and edit texts (summative assessment task – text response). 
	Sea Level Rise and the Fate of Coastal Cities – Google Earth 
Homepage –  Australian Antarctic Program




Unit reflection
	Reflection questions:
How does the teaching and learning unit provide evidence of student learning and progress? 
Does the teaching and learning unit:
specify the achievement standards addressed in the unit
specify the content descriptions addressed in the unit
include the resources and activities used to develop knowledge and skills
provide for a range of student abilities
specify the assessments used to monitor and progress student learning
provide guidance about the approximate time required for the unit?
Considering your responses to the questions above and other relevant reflections, how can the teaching and learning unit be improved? 
How will the evidence of student learning from this teaching and learning unit influence subsequent teaching and learning units?
Responses:
This teaching and learning unit provides evidence of student learning and progress through both formative and summative assessments, including those used to monitor and progress students’ learning. The unit specifies both the relevant achievement standard extracts and linked content descriptions addressed. A rich range of resources is used in combination with engaging learning activities to develop the knowledge and skills of learners. Throughout the unit, suggestions and considerations for students across a range of abilities have been made. The duration and number of lessons is clear within the unit. 
As each cohort of learners is different and has a differing range of needs, reflection on the selection and use of listed resources as well as the duration and/or number of lessons are important considerations when considering what improvements may be made. The potential for moderation within this unit may be an opportunity to influence subsequent teaching and learning. Additionally, formative assessment and feedback will also contribute to future teaching and learning.  
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