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The Intercultural Capability project
This unit is based on material developed with schools participating in the 2018 Intercultural Capability project. The project was conducted by the Victorian Curriculum and Assessment Authority in partnership with the International Education Division at the Department of Education and Training. The units of work target the explicit teaching of the Victorian Curriculum: F-10 Intercultural Capability. They include formative assessment rubrics that the teachers designed to describe progression of student learning in Intercultural Capability and to provide guidance to students on how to make progress in their learning. This unit provides one example of how a school might plan for the explicit teaching of Intercultural Capability. It is not published as an exemplar. 
[bookmark: _Toc1745219]Safety and wellbeing
Teachers must exercise their duty of care in ensuring that the safety and wellbeing of students is maintained during the study of this Intercultural Capability unit. In addition to the usual pastoral care and health needs of students, teachers should bear in mind cultural sensitivities and the potential for disagreement or conflict over cultural/racial issues. Students should be given the opportunity to provide depersonalised responses or exempt themselves from activities of a potentially sensitive nature and should not be asked to speak on behalf of others. Harmful language or behaviour towards others on the basis of culture or race should not be tolerated. Where appropriate students should be counselled and/or debriefed. For further advice on navigating race and culture issues in the classroom, see the VCAA’s Teacher Guide.
     




[bookmark: _Toc530044905][bookmark: _Toc1745220]About this unit 
Unit title:	How intercultural experiences can influence our beliefs and behaviours
Band:	Levels 3 and 4 towards Levels 5 and 6
Teaching time:	Approx. 6 hours
[bookmark: _Toc1745221]Context
This unit was developed in a culturally diverse primary school in the inner suburbs of Melbourne. The teacher used resources from the school library and www.harmony.gov.au to create a sequence of lessons.
The unit was developed for a multi-age year 4/5/6 class. It was developed to aid progress in student learning. Some students needed scaffolding to meet the requirements of Levels 3 and 4, while the majority extended their learning into Levels 5 and 6. 
The multicultural school setting helped students to learn about the various cultural backgrounds of their peers and recognise this learning as an intercultural experience. They already had an understanding of the concepts of intercultural experiences, stereotyping and critical thinking. The students’ prior understanding of the concept of stereotyping enabled them to identify the negative consequences of stereotyping and make links to the importance of intercultural experiences. The students’ prior understanding of critical thinking (i.e. managing and applying thinking processes to support logical, strategic, flexible and adventurous thinking) enabled them to use this concept to understand and explain its importance for intercultural experience.  
[bookmark: _Toc1745222]Overview
The unit was created in association with a formative assessment rubric (see below) which was used to plan lessons to facilitate progress in student learning. The lessons address the two actions in the rubric:
1. Explores reasons why intercultural experiences are important for themselves and others 
2. Explores connections between culture and identity.
In the sequence of six lessons, students begin by considering what the characteristics of culture and identity have in common in terms of their own experience. They go on to:
· develop an understanding of others’ experiences and the importance of cultural awareness through using texts as a stimulus
· think critically about why there are stereotypes and the effect of stereotyping.
The rubric and associated unit target the following part of the Victorian Curriculum: F–10 Intercultural Capability curriculum:



Band: 					Levels 3 and 4
Strand: 				Cultural Practices
Content descriptions:	Describe what they have learnt about themselves and others from intercultural experiences including a critical perspective on and respect for their own and others cultures (VCICCB006)
Achievement Standards:	By the end of Level 4, students are able to compare a range of cultural practices and explain their influence on people’s relationships. They explain what they have learnt about themselves and others from intercultural experiences.
Students explain the role of cultural traditions in the development of various identities. They develop critical perspective on and respect for their own and others’ cultures.


Band: 					Levels 5 and 6
Strand: 				Cultural Practices
Content descriptions:	Explain how intercultural experiences can influence beliefs and behaviours, including developing a critical perspective on and respect for their own and others cultures (VCICCB010)
Achievement Standards:	By the end of Level 6, students demonstrate an understanding how beliefs and practices can be influenced by culture and explain how intercultural experiences can influence beliefs and behaviours.
Students identify the barriers to and means of reaching understandings within and between culturally diverse groups and the ways in which effective engagement with those groups is promoted or inhibited.



[bookmark: _Toc530643721][bookmark: _Toc1745223][bookmark: _Toc530044906]Formative assessment rubric
The formative assessment rubric below was used to help identify the steps in learning, to collect evidence of learning and as a basis for providing feedback. The lesson plans that follow specify which part of the rubric was targeted in each lesson. 
The rubric was developed using the relevant Intercultural Capability achievement standard/s and the Guide to Formative Assessment Rubrics. More information about the terminology and structure of the rubric can be found in the Guide.

	
	
	
	Intercultural Capability, Levels 3 and 4 to Levels 5 and 6

	
	
	
	Phase 1
	Phase 2
	Phase 3
	Phase 4

	
	
	
	Students in this phase can explain what they know about themselves from intercultural experiences 
	Students in this phase can think critically about intercultural experiences and how they influence beliefs and behaviours, and explain what they know about others from intercultural experiences  
	Students in this phase can think critically about how limited understanding can influence intercultural beliefs and behaviours
	Students in this phase develop a holistic understanding of how intercultural experiences can influence cultural awareness and respect

	
	
	
	
	

	Organising Element/s
	Action
	
	Quality Criteria

	Cultural Practices strand
	1.Explores reasons why intercultural experiences are important for themselves and others
	Insufficient evidence
	
	1.1 Explains reasons why intercultural experiences are important for the individual
	
	1.2 Evaluates the importance of intercultural experiences to developing greater cultural awareness and respect

	
	2. Explores connections between culture and identity 
	Insufficient evidence
	2.1 Explains the relationship between culture and identity using examples of own intercultural experiences
	2.2 Identifies links between culture and identity in the lives of others
	2.3 Explains how the concept of ‘stereotyping’ can negatively affect an individual or group
	


[bookmark: _Toc1745224]Unit lesson plans
The following lessons were created to facilitate progress in student learning. Each lesson was linked to a particular action/s in the formative assessment rubric above and the associated quality criteria. Teachers should give students ongoing feedback on the next steps in their learning and provide opportunities to make progress in their understanding of the targeted area of the curriculum.  
The following lessons focus primarily on the Intercultural Capability curriculum. Where they involve the study of texts (e.g. The Name Jar), they should be integrated appropriately into the English curriculum.

[bookmark: _Toc1745225]Lesson 1 – Defining culture and identity  

Rubric area targeted: 	
2.1 Explains the relationship between culture and identity using examples of own intercultural experiences

Introduction:	
Write the words ‘culture’ and ‘identity’ on the board.
Students turn and talk to the person next to them about their understanding of these terms.

Body of lesson:	
Create two spaces in the classroom for two Word Walls, one for ‘culture’ and one for ‘identity’. Provide students with a number of sticky notes. 
Students reflect on the following questions:
What are the features or characteristics of a culture?
What are the characteristics that influence identity?
Students write their ideas on sticky notes and stick on the Word Wall. Students might identify cultural characteristics such as traditions, food, celebrations, language, religion and characteristics of identity such as gender, age, likes and dislikes, language, personality, nationality, values.

Reflection:	
As a class, look at the results. Identify with the class which characteristics within culture and identity are similar. During class discussion, provide feedback for students on their understanding of the terms ‘characteristics of culture’ and ‘characteristics of identity’ and how they relate to each other.

Resources:			
Butcher paper
Sticky notes
Pens
Whiteboard and markers

[bookmark: _Toc1745226]Lesson 2 – Connections between people, culture and identity

Rubric areas targeted: 	
1.2 Evaluates the importance of intercultural experiences to developing greater cultural awareness and respect
2.2 Identifies links between culture and identity in the lives of others

Introduction:	
Reflecting on the Venn diagram from the previous lesson and using words that overlap in the diagram, students respond to the following question: What is your own cultural identity? Students write down their response. Choose some students to share with the class, helping all students understand the strengths of their responses.

Body of lesson:	
Briefly discuss with the class the following question: How can your name reflect part of your cultural identity? 
Read the picture story book The Name Jar with the class.
After reading, students respond in groups to the following questions: 
Why did Unhei want another name? 
Why did Unhei eventually decide to keep her own name? 
How do you think moving to America changed Unhei’s attitude to her culture? 
Why was it important for the children in Unhei’s class to meet a child from another culture? 
How do you think Unhei’s culture might change as she continues to live in America? 
How does Unhei’s name connect her culture and her identity? 
How do you think your own name connects to or reflects your culture and your identity? 

Reflection:	
Have the class share and discuss their responses. During the discussion, ask students to watch for what they are learning from listening to others. Students then share what they have learnt from listening to their peers about the link between culture and identity for others. They revisit the reasons why it was important to meet a child from another culture from The Name Jar and reflect on whether further reasons could be added.

Resources:			
Exercise books/paper/pencils or digital device
The Name Jar by Yangsook Choi

[bookmark: _Toc1745227]Lesson 3 – Stereotypes and their effects

Rubric area targeted: 	
2.3 Explains how the concept of ‘stereotyping’ can negatively affect an individual or group

Introduction:
To review prior learning, brainstorm as a class ‘What is a stereotype?’ After brainstorming a few ideas, ask a student to look up the definition in the dictionary and compare to student ideas. Discuss how a stereotype is different from a generalisation. For example: 
A cultural stereotype is a claim about what a member of that culture is typically like, which can have negative effects when applied to an individual or small group, who may not be like that at all. A cultural generalisation is when a claim about a whole culture is made based only on observing an individual or small group.
Students think of examples of stereotypes that people from other countries might have about Australia or other cultural stereotypes they might be aware of. 

Body of lesson:
Provide groups of students with a few images that collectively suggest a cultural stereotype, e.g. ‘the Aussie man’ (see examples in Resources).  
In their groups, students discuss possible stereotypes associated with the images and record responses to the questions: 
Do the images suggest a certain stereotype? Explain your answer.
Why do stereotypes exist? 
How can stereotypes be harmful or unhelpful? 
How can we challenge stereotypes in our everyday lives? 
If necessary, prompt students to think about how stereotypes can be harmful, either in an obvious way (e.g. assuming certain groups are lazy or uneducated), in a way that seems positive (e.g. assuming certain groups are athletic or courageous), or in a neutral way (e.g. assuming all group members eat certain foods or have certain interests). 
However, point out that all stereotypes can be harmful as they can cause people to make judgments or decisions based on the stereotype rather than the individual. This can affect the person’s social interactions, educational experience or ability to get a job, and could lead to incidents of prejudice and racism. 

Reflection: 
Groups share their images and reflections with the class. The teacher checks for understanding and ensures that students have shared ideas which reflect the conclusions above; or, if not, the teacher guides students to form these conclusions.

Resources:			
Examples of a traditional stereotype (‘the Aussie man’):
Example 1 
Example 2 
Example 3 
Whiteboard and markers
Paper
Pens

[bookmark: _Toc1745228]Lessons 4 and 5 – Responding to unfamiliar people

Rubric area targeted: 	
2.3 Explains how the concept of ‘stereotyping’ can negatively affect an individual or group

Introduction:
Give each student one Post-it note. Read the book The Island to the class. While reading, ask students to write down words or questions that come to mind as they listen. 

Body of lesson:
Discuss the words or questions students wrote on their sticky notes and collect to display on the board to form an understanding of the various messages the author might be trying to convey. (See the English curriculum.)
During or after reading, discuss the following questions with the class:
How did the stranger affect the villagers? Why do you think they felt this way? 
How did their feelings cause them to behave? What did the stranger do to cause this reaction? 
What do you think is the message that the author is trying to express?
Did the villagers have a stereotype about outsiders that affected their view of the stranger? What assumptions did the villagers make about the stranger and how did they form these assumptions? 
How do you think the villagers’ reaction to the stranger would have been different if they had met people from outside the Island before? 
The stranger does not speak throughout the story. Students think about what it would be like to be the stranger in the story and write a short narrative, re-telling the story from the stranger’s perspective.
Use the following questions as prompts for their story: 
What is the stranger’s background story? 
What would the stranger be thinking and feeling at different points in the story? 
What would it be like to be an outsider and unable to communicate in his new home? 
How do you think this experience affected the outsider? 
What would the outsider say to the villagers if they could communicate? 

Reflection:
Students share their stories with classmates. Reflect on this question together: If the villagers had knowledge of stereotypes and had thought critically, how might their response to the stranger have been different? How might this have changed the stranger’s experience on the Island?

Resources:			
The Island by Armin Greder
Sticky notes
Pencils/exercise books or digital device


[bookmark: _Toc1745229]Lesson 6 – Our diverse classroom

Rubric areas targeted: 	
1.1 Explains reasons why intercultural experiences are important for the individual
1.2 Evaluates the importance of intercultural experiences to developing greater cultural awareness and respect
group

Introduction: 
Complete the ‘Our diverse classroom’ scavenger hunt. Students should spread out around the room and find others who match the criteria on their list, writing down each student’s name. Ask students to share their findings and, if needed, prompt them to think about how we all have different intercultural experiences and that these can enrich our lives.

Body of lesson:
Continue the discussion of The Island from the previous lesson: 
The villagers on the Island didn’t have any intercultural experiences before the stranger arrived. Discuss the following:
How do you think this affected their daily lives, behaviours and beliefs?
How did this affect the way they reacted to the stranger? 
How will the wall around the Island affect their lives in the future? 
Why do you think the fisherman responded differently to the other villagers?
Students should respond to the following in groups:
The villagers’ fear and lack of intercultural experiences meant that they did not think critically about the stranger. 
If the villagers had thought in a critical way, what conclusions might they make about the stranger? What positive impact could the stranger have had on the Island if they had been welcomed and accepted? What could the villagers have done to help the stranger? 
Ask students to share their responses as a class.

Reflection:
Individually, students reflect on and write down their ideas on the following:
Considering your own experiences with different cultures and your ability to think in a critical way, how would you have reacted if you were on the Island when the stranger arrived? What would you have done to help the stranger? Overall, what can people gain by getting to know people who are different from them?     
Students share their responses with the class. Guide them to draw on their understanding of stereotypes and the importance of being respectful to others and open to intercultural experiences in their reflection.

Resources:			
‘Our Diverse Classroom’ activity sheet
The Island by Armin Greder
Whiteboard/markers/pencils/paper/exercise books or digital device

[bookmark: _Toc1745230]Work samples
[image: ]Samples have not been corrected for expression or accuracy. 
[bookmark: _Toc1745231]Sample 1
Writing reads: 
‘[The villagers] would have welcomed [the stranger] and gave him food and things to wear.’
‘He could of helped them get more food and look after people.’
‘I would have given him food & a place to stay and things to wear on his body and feet.’

This sample demonstrated the following actions in the rubric:
1.2 Evaluates the importance of intercultural experiences to developing greater cultural awareness and respect 
 
Progression: 
The next step for the student would be to show greater understanding of what could be done to reach out to the stranger, not just by providing concrete things but by trying to communicate with him, helping him adjust to life on the Island or challenging the villagers’ stereotyped views.












	
	
	Sample 1
	Intercultural Capability, Levels 3 and 4 to Levels 5 and 6

	
	
	
	Phase 1
	Phase 2
	Phase 3
	Phase 4

	
	
	
	Students in this phase can explain what they know about themselves from intercultural experiences 
	Students in this phase can think critically about intercultural experiences and how they influence beliefs and behaviours, and explain what they have learnt about others from intercultural experiences 
	Students in this phase can think critically about how limited understanding can influence intercultural beliefs and behaviours
	Students in this phase develop a holistic understanding of how intercultural experiences can influence cultural awareness and respect

	
	
	
	
	

	Organising Element/s
	Action
	
	Quality Criteria

	Cultural Practices strand
	1.Explores reasons why intercultural experiences are important for themselves and others
	Insufficient evidence
	
	1.1 Explains reasons why intercultural experiences are important for the individual
	
	1.2 Evaluates the importance of intercultural experiences to developing greater cultural awareness and respect


	
	2. Explores connections between culture and identity 
	Insufficient evidence
	2.1 Explains the relationship between culture and identity using examples of own intercultural experiences
	2.2 Identifies links between culture and identity in the lives of others
	2.3 Explains how the concept of ‘stereotyping’ can negatively affect an individual or group
	





[bookmark: _Toc1745232]Sample 2 
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This sample demonstrated the following actions in the rubric:

Progress towards 2.3 Explains how the concept of ‘stereotyping’ can negatively affect an individual or group

Progression: The next step for the student would be to give an example of a ‘racist’, ‘sexist’ or ‘mean’ stereotype and how it might negatively affect someone’s life or opportunities.
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	Sample 2
	Intercultural Capability, Levels 3 and 4 to Levels 5 and 6

	
	
	
	Phase 1
	Phase 2
	Phase 3
	Phase 4

	
	
	
	Students in this phase can explain what they know about themselves from intercultural experiences 
	Students in this phase can think critically about intercultural experiences and how they influence beliefs and behaviours, and explain what they know about others from intercultural experiences
	Students in this phase can think critically about how limited understanding can influence intercultural beliefs and behaviours
	Students in this phase develop a holistic understanding of how intercultural experiences can influence cultural awareness and respect

	
	
	
	
	

	Organising Element/s
	Action
	
	Quality Criteria

	Cultural Practices strand
	1.Explores reasons why intercultural experiences are important for themselves and others
	Insufficient evidence
	
	1.1 Explains reasons why intercultural experiences are important for the individual
	
	1.2 Evaluates the importance of intercultural experiences to developing greater cultural awareness and respect


	
	2. Explores connections between culture and identity 
	Insufficient evidence
	2.1 Explains the relationship between culture and identity using examples of own intercultural experiences
	2.2 Identifies links between culture and identity in the lives of others
	2.3 Explains how the concept of ‘stereotyping’ can negatively affect an individual or group
	



[bookmark: _Toc530044908][bookmark: _Toc1745233]Teacher reflections
Teachers involved in the Intercultural Capability Project were invited to reflect on their curriculum planning and teaching experience. 
The teacher of this unit stated:
In future I would work with another teacher from the same year level to deliver the unit, in order to teach/assess the material more quickly. However, the students were very engaged with the unit. They learnt that interpretations and misinterpretations can have a significant effect on people’s beliefs.
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