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VCE Music Inquiry 2023–2027
School-based assessment report
This report is provided for the first year of implementation of this study and is based on the School-based Assessment Audit and VCAA statistical data.
All official communications regarding the Victorian Certificate of Education (VCE) Music Inquiry Study Design are provided in the VCAA Bulletin. It is recommended that teachers subscribe to the VCAA Bulletin to receive updated information regarding the study. Schools are required to alert teachers to information in VCAA Bulletins, especially concerning assessment schedules. Important administrative dates and assessment schedules are published on the School administration page of the VCAA website.
Unit 3: Influence in music
GENERAL COMMENTS
Responses to the Unit 3 School-based Assessment Audit for VCE Music Inquiry indicate that many teachers are successfully navigating this new study design. 
The study provides diverse opportunities for students to demonstrate knowledge and skills by allowing for them to choose both the notation format best suited for them, as well as the format in which to present their knowledge (e.g. oral, written or multimedia). Some schools are already producing excellent assessment tasks that provide balanced assessment and facilitate greater student agency.
Schools audited are often using Unit 3 as an opportunity to provide a guided example of the investigation that students will need to complete in Unit 4. These schools are providing clear scaffolding in Outcomes 1 and 2 that target requisite skills for the investigation in Unit 4. Exemplary scaffolding was seen in the task designs where teachers also completed examples that demonstrated the creative processes necessary for a successful investigation in Unit 4.
The new study describes music elements in a different manner, as seen in the Cross-study specifications (pages 16–19 of the study design). Particular attention should be paid to these, particularly the element of ‘duration’, which now encompasses rhythm, metre, tempo, and beat. This was an area of confusion for some schools in their own use of terminology when setting questions. 
Authentication
Teachers need to be aware of the authentication requirements set out in the VCE Administrative Handbook. While authentication is not usually an issue in tasks that involve live performance, schools should have detailed authentication processes in place in preparation for components of the Externally assessed task (EAT) in Unit 4, as well as tasks surrounding Outcome 2 in Unit 3. As the main concern comes from work undertaken over long periods of time without teacher oversight, some schools have improved authentication concerns by developing regular check-in processes. This is also highly recommended as a practice to support students completing the larger tasks in VCE Music Inquiry, such as the EAT. In some cases, schools are using authentication of work in Unit 3 Outcome 1 as an opportunity to embed practice and reflection processes in students’ work habits. This approach is to be commended.
Specific information
Unit 3 coursework
Outcome 1
This first task contains three components. 
Students perform a short work in the style of a selected work/creator from Area of Study 2.
Students create and/or arrange music and demonstrate the connection to the selected music style and/or creator.
Students explain how their performance relates to the selected music style and/or creator.
This task contributes 35 out of 60 marks allocated to School-assessed Coursework for Unit 3.
Schools have adapted well to the interconnected nature of VCE Music Inquiry by sequencing the connections between Outcome 1 and Outcome 2 in thoughtful ways. Some schools used the connection between Outcome 1 and 2 in Unit 3 to develop processes and practices for students to continue in the Unit 4 Externally assessed task, achieving this through the use of tools such as templates.
Task type options
The audit found that some schools specified a limited range of notation formats in which students were to present their work for Outcome 1. These schools specified Western art five-line staff notation. The study design does not specify the notation method for the composition tasks in Outcome 1, and where possible, students should use the notation formats most appropriate for the genre, style, or context (e.g. tablature, annotated digital audio workstation screenshots, etc.).
A small number of audited schools were prescribing written-only formats for some tasks in Outcome 2. To facilitate balance in VCE assessment processes, schools are encouraged to provide a range of opportunities for students to demonstrate key knowledge and skills. Schools are reminded that the study design specifies that oral and/or multimedia tasks are allowed.
Assessment
While many schools used the performance descriptors provided by VCAA, some schools developed their own rubrics to assess. These were either developed by an individual VCE Music Inquiry teacher or through collaboration in the wider music/arts team.
Schools should be using school-based assessment to rank students as accurately as possible to allow for the fairest determination of their final study scores. Tasks should be accessible to all students, while providing adequate opportunity for the highest-performing students to fully demonstrate their knowledge and skills. A good rule of thumb is to have 25 per cent of the task more easily accessible, about 50 per cent in the middle order of difficulty, and the remaining 25 per cent in the more difficult range. 
Outcome 2
This second task requires students to analyse 2 musical works by discussing how one work has influenced the other. Additionally, students are also required to present a proposal for an area of investigation for Unit 4. 
This task contributes 10 out of 60 marks allocated to School-assessed Coursework for Unit 3.
Task type options
Most schools approached Outcome 2 by giving students options as to the mode in which they would present their analysis: oral, written or multimedia. When these discussions are taking place, it is recommended that teachers engage students in thinking about how they might present their Externally assessed task. In this way, teachers can support students in building confidence in their chosen mode of presentation. While the diversity of task types is to be commended, schools should take note of equity concerns regarding balancing word equivalency between written word and spoken word, and the use of diagrams/figures/visuals.
Some schools paid only brief attention to the investigation proposal component. It is highly recommended that schools use this opportunity to address any potential concerns in the students’ area of investigation prior to the commencement of Unit 4. 
Assessment
Most schools adopted or adapted the performance descriptors provided by VCAA, with some developing rubrics independently. It is not necessary to assess every one of the key knowledge and skills, but a balanced range of knowledge and skills should be assessed. Schools should address the needs of their cohort and adjust assessment processes in alignment with task types and student needs.
Outcome 3
This task requires students to listen and respond to selected unheard music excerpts in order to identify, describe and discuss the musical characteristics of the excerpts. 
Most schools have approached Outcome 3 in a systematic way, choosing to devote a consistent section of their lesson to developing listening skills (e.g. the first 10 minutes of every lesson). Some schools have developed detailed outlines in which elements, devices and concepts are addressed in parts of the school year. Schools are encouraged to extend this level of planning to include a diverse range of genres, styles, and contexts. A helpful sample of the range of concepts that might be considered, depending on the music selected, can be found in the Cross-study specifications on pages 15–19 of the study design. 
This task contributes 15 out of 60 marks allocated to School-assessed Coursework for Unit 3.
Task type options
Schools have broadly approached Outcome 3 as preparation for the external exam. While there are merits in preparing students in this way, it is recommended that teachers use their best judgement to support students in having a diverse range of task/assessment types in their music analysis. It is possible for exam-type questions to be covered as part of the regular teaching and learning program, but an exam-type format based on sample or previous exams may not always be the most appropriate option for the School-assessed Coursework task. 
Assessment
Because most schools approached Outcome 3 in an exam-style task type, broadly, schools eschewed descriptive assessment types (i.e. rubrics) for a more traditional marks-based approach. While the assessment process should align coherently with the task type, it is recommended that schools explore the use of descriptive assessment in Outcome 3 not only as a means of feedback but also as a tool for teachers to rank students.


Unit 4: Project
GENERAL COMMENTS
The Unit 4 School-based Assessment Audit questionnaire responses for VCE Music Inquiry indicate that teachers have transitioned to the new study design efficiently. Schools have broadly recognised the focus on the Externally Assessed Task (EAT) in Unit 4 and have capitalised on the support built into Unit 3 for preparing students for their independent project. 
Most schools are managing class time effectively in Unit 4, balancing time for students preparing for both Outcome 3 and working on the EAT. Schools are to be commended for their efficiency in using resources in preparing students for both Outcome 3 and the end-of-year examination. In general, timelines, outlines and lesson plans for Unit 4 were detailed, well-designed and thoughtful.
The audit found that some schools used a limited range of genres as listening experiences for Outcome 3. While some schools had a diverse range of Western art specific genres, it is recommended that schools include a diverse range of genres, styles, and contexts outside of the Western art tradition (e.g. electronic dance music, rap, hip-hop, etc.). See the Cross-study specifications on pages 15–19 of the study design for a broad range of possible concepts to explore. Students in Unit 4 should be increasingly using the appropriate music terminology and language when responding. 
The audit identified the use of publicly available assets for the Outcome 3 task. It is recommended that either tasks found online or provided by the VCAA are adapted to be significantly modified, or that the school generates unique questions for use in Outcome 3. 
Some schools who were engaged in partnerships with each other struggled to communicate clear processes for how cross-marking and moderation were to be used. Schools who are engaging in partnerships should have clear routines, guides, and processes for collaborating on cross-marking and moderation, so that students within the combined cohort are ranked effectively and fairly.
Some schools needed clearer processes for how students are to achieve satisfactory completion in the subject. Some schools mentioned the use of modified ‘redemption’ tasks. It is recommended that schools should have detailed processes in place surrounding satisfactory completion concerns, and these should apply consistently to all studies.
Authentication
Teachers need to be aware of the authentication requirements set out in the VCE Administrative Handbook. While authentication is not usually an issue in tasks that involve students performing, schools should be aware of the broad range of authentication needs surrounding the EAT. Some schools have approached this challenge through regular check-in procedures. Authentication Record sheets can be found on the Music Inquiry Examination specifications and sample materials page of the VCAA website. It is highly recommended that schools have clear and detailed processes for tracking student documentation throughout work on the EAT.


Specific information
Unit 4 coursework
Outcome 3
Outcome 3 contributes 15 marks (100 per cent) to School-assessed Coursework for Unit 4. 
This task requires students to listen and respond to selected unheard musical excerpts in order to identity, describe and discuss the musical characteristics of the excerpts, and builds on the similar Unit 3 Outcome 3. Expectation should be set for a higher degree of familiarity with music terminology and language. This should be achieved through a consideration of the teaching and learning program and building on the selection of a wide range of styles and genres.
Most schools have approached Outcome 3 in a systematic way, choosing to devote a consistent section of their lesson to developing listening skills. Some schools have developed detailed outlines in which elements, devices and concepts are addressed in a systematic manner across the school year. Schools are also encouraged to extend this level of planning to include the diversity of genres, styles, and contexts. 
Task type options
Schools have broadly approached Outcome 3 as preparation for the external exam. While there are merits in preparing students, it is recommended that teachers use their best judgement to support students in having a diverse range of task/assessment types in their music analysis. It does not always need to be in the same format as the examination. 
Assessment
Because most schools approached Outcome 3 in an exam-style task type, broadly, schools eschewed descriptive assessment types (i.e. rubrics) for a more traditional marks-based approach. While the assessment process should align coherently with the task type, it is recommended that schools explore the use of descriptive assessment in Outcome 3 not only as a means of feedback but also as a tool for teachers to rank students.
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