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Advice to students and teachers
In 2025, students submitted a wide range of styles and genres for assessment. Compositions ranged from techno, DAW and midi submissions to singer songwriters, quartets, chamber groups and full orchestral scores. 
Students are advised to consider the assessment criteria, expected qualities and requirements of the task when choosing to create their final work for submission. While creativity was evident across a broad range of styles and genres, some submissions did not fully address the assessment criteria or demonstrate an understanding of the required task, and therefore did not score highly. 
Students are encouraged to maintain composer journals or folios that log all decisions made throughout the creative process. This practice may help students to collate and collect information for their final presentation of documentation explaining, describing and discussing the development of their creative work, including decisions made throughout the creative process. It may also assist students to remain on task, ensuring weekly productivity and ongoing reflection of the adjustments made to the creative work. 
Since annotations are included in the 1100-word count, students are advised that any annotations included in the documentation should be concise and directly support their explanation of intention, the creative process and published outcomes. Care should be taken that the documentation does not become a comparison analysis, and that it addresses all listed areas of the criteria. Some submissions used colour highlights excessively, which did not always provide insight or clarity to the area being highlighted in the documentation. 
Students are reminded to provide a detailed visual representation of their music in a format that is relevant to the style or genre being composed. Students are advised to be careful when submitting electronic scores, and to consider how best to represent the reproduction and understanding of the music.
Most submissions included an audio recording. While the audio is not assessed as part of the criteria, care should be taken that the recording, composition and notation submitted are of the same creative work to enable authentication. 

Areas for improvement
Students are advised that compositions that do not follow traditional structure, form or tonal centres, or that deliberately use random tones, repetitive loops or samples, need to clearly articulate these ideas and explain the creative choices in the documentation.This is an important part of the documentation as it supports and validates the creative choices made. Students should clearly link documentation to the creative work by discussing the creative process, including trials and decisions made, accompanied by a clear explanation of the compositional intention. 
All annotated analysis is considered part of the documentation and is included in the total word count. Therefore, students should consider the relevance of any additional annotations to the creative process and avoid including unfocused commentary or visuals and unnecessary work. Students are advised to consider the structure of the documentation so that analytical commentary describes and supports, rather than duplicates, the creative process. 
Submissions that provided lyrics and/or chord symbols did not score highly for notation. High-scoring submissions provided a detailed lead sheet or elaborate soundscapes, allowing for accurate reproduction and greater understanding of the creative work. 
Assessment criteria
The student folio was assessed against three criteria:
[bookmark: OLE_LINK12][bookmark: OLE_LINK11]the extent to which the student manipulated the elements of music and used appropriate compositional devices, including repetition, variation, contrast and transition, to develop music ideas and material
the extent to which the student documented and described the creative process by
including an outline of the intention and, if appropriate, references to stimulus material
including an explanation of the development and refinement of the compositional process from conception through to final realisation, including decisions made at different stages of the creative process to achieve unity and diversity
using appropriate music terminology and language
the extent to which the student notated and/or represented the original musical work in an appropriate format.
Criterion 1 – Original work
Original works varied from well-structured and developed melodic ideas that progressed throughout the work to less considered or complex works. High-scoring compositions demonstrated a clear understanding of the task, and creatively manipulated music elements and compositional devices. Motives, cells and rhythmic patterns consistently worked and developed across the entire composition, transitioned logically, and sequenced climaxes and pacing, demonstrating an understanding of the task and assessment criteria. 
Most compositions demonstrated a knowledge of scalic or triadic lines, with high-scoring works extending beyond these rudimentary skills by seamlessly incorporating extended chords, non‑diatonic progressions, modal mixture, pedal points, or shifting tonal centres to create tension, colour and expressive nuance. High-scoring compositions demonstrated rhythmic complexities through the use of displacement; mixed, polyrhythmic or changing metres; and contrasting rhythmic roles between parts to support momentum through clear sections, movements or themes. 
The use of dynamics varied across the cohort. Some students chose not to vary dynamic range intentionally, which was explained in the documentation, while others did not include dynamics as an apparent omission. High-scoring works shaped dynamics artfully, with nuance across phrases and sections highlighting key musical moments. Contrast, variation, repetition and transition were evident at multiple levels.
High-scoring works clearly developed and built upon musical ideas. Lower-scoring works did not demonstrate an understanding of how to manipulate and develop the devices or elements. 
High-scoring creative works linked explicitly to the documentation, ranging from local changes within phrases to larger‑scale sectional differences including tempo, tonality/key, texture, dynamics, instrument range and tone colour. 	
Criterion 2 – Documentation
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Overall, most students provided an appropriate outline of the creative intention with reference to the stimulus material. Students who received higher marks provided documentation that was explicit, precise and thorough, and this clarity was consistently evident in the original work. These written accounts provided a direct and observable connection between stated intentions, key decisions, references, revisions and refinements at different stages, making specific references to how structural, melodic, rhythmic, harmonic, textural and timbral decisions were used to balance unity and diversity in the work. Indications of where material was repeated, varied or contrasted, and where transitions were employed to connect sections smoothly while maintaining the overall integrity of the musical intention, were also highlighted through the use of well-articulated music terminology. This made it straightforward to see how compositional thinking was inspired and realised in the final original work. Some submissions provided additional analytical annotations or irrelevant comparisons in excess to the word count, often duplicating what had been stated previously. 
Criterion 3 – Notation
	Marks
	0
	1
	2
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	Average

	%
	0
	2
	3
	7
	4
	8
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	12
	14
	17
	17
	7.0



Overall, notation was in an appropriate format for the styles and genres presented. High-scoring works provided notational scores and other visual representations that clearly conveyed music elements such as pitch, rhythm, dynamics, articulation and expressive detail that was specific to instruments and sound sources. This demonstrated a high level of technical control and clearly established the musical intentions and verified claims made in the documentation. Notation in lower-scoring work was limited to chord symbols or screenshots, and did not provide instructions or visual representations of how to interpret or reproduce the work. 
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