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[bookmark: TemplateOverview]The statistics in this report may be subject to rounding resulting in a total of more or less than 100 per cent.
Each written report is assessed individually against the criteria. Comments regarding performance levels as outlined below are for illustrative purposes only and do not constitute all aspects of student work that may contribute to achievement.
Advice to students and teachers
The 2025 VCE Music Inquiry externally assessed task (EAT) required students to select a musical Area of Investigation and submit a folio comprised of three practical music items and accompanying documentation aligned with their chosen music focus. 
The practical items included both performance and original composition/arrangement, with students submitting either two performances and one original work, or one performance and two original works.
In their documentation, students needed to analyse two works from their chosen Area of Investigation, discuss the connections between the works, and outline clear links between the selected music area and both their own performance(s) and original work(s).
Documentation of original work(s) was also required.
Performance(s) and original work(s) needed to be linked directly to the Area of Investigation. Students are assessed against published criteria on their performance(s) and original work(s). They are also assessed on how well these practical items demonstrate understanding of the area of study as outlined in their documentation.
In the vast majority of cases, folios contained all necessary items, including the VCAA-supplied Cover Sheet that outlined the Area of Investigation and the works performed and created.
The range of music styles and approaches that were investigated was extremely wide. This included big-band jazz, music theatre, contemporary songwriters, funk fusion, digital soundscapes and Schubert lieder. All are legitimate and worthy areas for study.
In some cases, there was only a performance-based focus in a defined Area of Investigation. This often meant that the analysis of representative works focused only on performance techniques, rather than the treatment of music elements, concepts and compositional devices, as required. Students should have a clear understanding of music terminology and strategies for detailed music analysis. This will go beyond performance considerations.
Students generally adhered to the requirement that performance(s) had to be videoed in one take, with a supervisor announcing the student off screen using a provided script. All school identifiers were required to be removed, but this was not always done. Students must not identify themselves by name and should not introduce the piece they are performing, in order to maintain anonymity during the assessment process.
Overall, the quality of the recorded live performances was satisfactory. Greater attention should be given to the audio quality of video recordings. In several cases the performer could not be heard clearly, particularly when backing tracks were used, making assessment difficult.
Original works were mainly submitted as audio files, although some students opted to submit a live videoed performance of their work(s). Either format was acceptable.
In creating the final original work(s), students had the choice of using live recordings, Digital Audio Workstations and/or audio exported from notation-based software. All formats were acceptable, and there was evidence that some students had worked many hours in creating and producing the final file.
Assessment Criterion 3 is based on how well the performance(s) and original work(s) demonstrate an understanding of the Area of Investigation. Students scored highly where clearly observable links to the Area of Investigation were evident in both practical items. If performance(s) and/or original work(s) were not tied directly to the music area outlined in the documentation, high marks could not be awarded.
There were several instances where there was a clear discrepancy between the quality of a performance and that of the original work. In some cases, some exceptional performances sat alongside original works of lesser quality. Similarly, some outstanding original works were submitted alongside some lower-standard performances.  
Students should keep in mind that while the choice of practical items allows them to focus on their strengths, it is equally important to invest time in developing the areas in which they are less confident.
Documentation generally covered expected aspects. Assessors look at documentation first so that assessment of practical items can be framed within the stated Area of Investigation. In some cases, this proved difficult if the documentation was not clear in describing the topic, analysing representative works and their connections to the Area of Investigation, and/or outlining links to the student’s performance(s) and original work(s).
Most students submitted documentation as text. PowerPoint was acceptable, but students were also asked to provide a PDF of the presentation. The following was published last year and remains current:
audio/video that requires any external links (for example, YouTube) will not be considered for assessment
audio/video must be embedded seamlessly into any multimedia presentation rather than linked to another submitted resource
PowerPoint or other presentation software should comply with maximum file size limits and be of equivalent word count (up to 1200 words)
assessors should not need to spend more than 6 minutes on a multimedia presentation.
Areas for improvement
Area of Investigation
Students should take care in formulating their Area of Investigation.
All assessment criteria relate directly to the music area under focus, so the documentation of the Area of Investigation is important as it frames all other assessment criteria. 
Documentation needs to: 
clearly describe the area 
analyse two music works within the area and discuss their connection
outline how the student’s performance(s) and original work(s) are linked to the area. 
In many cases, this was done very well, resulting in a clearly focused folio that showed an in-depth understanding of the music Area of Investigation. Clear and observable links to both the performance(s) and the original work(s) were evident.
In some cases, the Area of Investigation proved either too narrow or too wide to achieve the required focus.
As stated in the study design, students choose their own Area of Investigation. This may be:
a style
a performer
a creator
a musical genre.
Note that this does not include specific performance techniques or require a focus on the influence of one musical approach on any other.
Note the following examples.
	Example Area of Investigation
	Comment
	More appropriate Area of Investigation

	The use of belt voice by female leads in musicals

	Too restrictive and performance focused
How will an analysis of the use of music elements and compositional devices in two works relate to this?
How will the writing of an original work reflect this?

	Signature songs of female leads in musicals from the 21st century
(genre-based)

	The influence of Stevie Ray Vaughan on later guitarists

	No need to discuss influence
Can a focus on influence be discussed by analysing the use of music elements and compositional devices in two works?
	Stevie Ray Vaughan’s approach to the blues
(performer-based)

	The journey of rap and hip-hop from underground to mainstream
	Too big a topic, which would involve a historical chronology
Can a focus on the journey be discussed by analysing the use of music elements and compositional devices in two works?
	Rap and hip-hop in popular music (1990–2000)
(style-based)


In choosing an Area of Investigation, students need to consider all items they will be submitting.
Can my Area of Investigation be clearly described?
Which two works can I use to illustrate the main musical characteristics of this selected music area?
Is my performance instrument an integral part of my selected music area?
In performance, can I exhibit a range of techniques and interpretive aspects linked to the Area of Investigation?
Will I be able to create original music that can be linked to the Area of Investigation?
Do I have the means to produce a satisfactory audio file within the selected music area?
Can I articulate all of the above in my documentation?


Documentation
Documentation should be clear and concise. It is of vital importance within the overall submission as it frames the entire folio. 
Students should aim to inform assessors rather than simply present facts. A good approach might be for students to imagine that the reader knows nothing about the music Area of Investigation. Their job is to explain its essential features and provide evidence through analysis. 
Students are being assessed on how well they:
describe their chosen Area of Investigation
explain the key features of the music area by analysing two representative works
describe the connections between the works
explain how their performance(s) can be linked to the selected music area
explain how their original work(s) can be linked to the selected music area.
Students should ensure that they cover all of the points above clearly and concisely. 
The last two points are essential. In the documentation, both the performance(s) and the original work(s) need to be linked to the selected music area. Some students only described links to their original work. These links must be articulated for all practical items. This allows for high scores to be awarded for Assessment Criterion 3.
Students should also ensure that they provide explicit descriptions of the connections between the two analysed works. The expectation is that the two works are representative of music within the Area of Investigation and thus share similar characteristics. 
Simply providing facts about the harmonic progressions used in two songs does not describe the connections between them. For example, the following only outlines chords used, with no further insight into the connection between the make-up of the two songs:
	Song 1
	Song 2

	Verse progression: G D Em C
Chorus progression: D Em C Am / D Em C G
	Verse progression: Bb Cm F Eb
Chorus progression: Gm F Eb D9 / Gm F Cm F7
Bridge progression: Eb Eb Cm7 Cm7 F F7


In order to provide an actual description of the harmonic approach that connects the two songs, this might be followed by a statement such as:
Both songs feature mainly triadic chords that move in expected progressions. In each, the progression itself helps mark the structural sections. Song 2 does include some extended chords but stays within the tonic or relevant minor key. Harmonically, the songs are quite simple.
Connections between works should not emphasise lyrics. Connections should be musical.
When analysing or describing connections, there is no need to discuss effect. For example, statements such as ‘the melody creates a feeling of loneliness and regret’ are not necessary.
Students need to be clear about the music terminology expected, especially in analysis and discussion. Music elements, concepts and language as well as compositional devices are defined within the VCE Music Study Design. These are common across all music studies. There should be no confusion as to meaning or usage. 


Performance(s)
In general, the performances submitted were compliant with the requirements.
As stated above, care should be taken in the production of the final video so that the individual’s performance can be clearly heard. This is essential if using backing tracks or other musicians.
Some testing of recording methods should occur before final production. There can be as many takes recorded as required to ensure the best quality recording. The requirement is that at least one full live performance is submitted, with no post-production editing.
Students should note that their performance is assessed both on its own merits (Criterion 1) and on how effectively it demonstrates understanding of the Area of Investigation (Criterion 3). 
The performance should be, at least in part, an outcome of the analysis of the works selected for the Area of Investigation.
Original work(s)
Similarly, original work(s) should reflect ideas uncovered in the analysis and discussion of the Area of Investigation.
There should be a clear connection drawn between the studied works and the original work(s). Students should therefore incorporate similar approaches to the treatment of music elements, concepts and compositional devices.
If these are articulated in the accompanying documentation, the work itself can be assessed as a work connected to the works studied, as well as being assessed on understanding of the Area of Investigation. 
Assessment criteria
The four assessment criteria are equally weighted (25%). 
Criterion 1 – Performing
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12
	13
	14
	15

	%
	1
	0
	0
	0
	0
	0
	0
	0
	0
	0.30
	2
	2
	3
	3
	5
	8



	16
	17
	18
	19
	20
	21
	22
	23
	24
	25
	Average

	7
	10
	6
	8
	9
	7
	7
	7
	7
	7
	18.4


There were some outstanding performances submitted. Those that were awarded the highest marks clearly exhibited accuracy and control in performance and demonstrated the appropriate technical skills relevant to the selected Area of Investigation. Intention and interpretation had clearly been considered.
Lower-scoring performances appeared underprepared, demonstrated limited technical control or were not directly linked to the main focus area.
Assessment in this area is dependent on the style and musical approach outlined in the Area of Investigation. There is an expectation that in analysing two works and examining their connections with the Area of Investigation, there will be an understanding of how these or similar works can be best realised in performance. 
Students might ask: What is important or essential to focus on when performing on my chosen instrument within this style or musical approach?
While a solo pianist performing Chopin might focus on clarity of melodic line, integration of harmonic underpinning and interpretive choice of rubato, a funk drummer might need to focus on crisp snare hits, accurate and integrated kick drum playing alongside the bass and overall locked-in groove.
By articulating these ideas in the accompanying documentation, students can demonstrate their understanding of the essentials within the Area of Investigation.
Some performances did not allow students to exhibit a range of skills and/or music element interpretations. The choice of performance pieces should:
be directly related to the Area of Investigation
provide the student with an opportunity to exhibit a range of technical skills
allow the student to play the role expected within the music area selected (for example, a bass player should perform with other musicians or a backing track rather than playing a solo part)
suit the known level of performance of the student.
If performing with other musicians, the student’s musical relationship to the rest of the ensemble will be taken into account.
If performing with a backing track, how the student interacts with the track will be taken into account.
Criterion 2 – Original work
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12
	13
	14
	15

	%
	2
	0
	0
	0
	0
	0
	0
	0.3
	0.3
	0.3
	0.3
	0.9
	2
	4
	3
	5



	16
	17
	18
	19
	20
	21
	22
	23
	24
	25
	Average

	8
	8
	9
	9
	7
	8
	7
	9
	4
	12
	18.9


A number of outstanding original works were submitted, and this criterion recorded the highest average score across the cohort. This outcome aligns with the nature of the task, which provides students with the opportunity to refine and develop their ideas over time prior to final submission.
Through the analysis of two works within the Area of Investigation, students are expected to apply a range of similar compositional approaches within their own creative processes. In most cases, the overall sound, textural treatment and structural design were well suited to the music area being explored.
The highest marks were awarded to original works that demonstrated effective and appropriate use of a wide range of musical elements and concepts, while also standing as cohesive and engaging music works in their own right.
Some original works did not demonstrate direct links to the Area of Investigation, while others showed only a limited use of appropriate music elements or did not exhibit careful or detailed planning. These could not be awarded high marks.


Criterion 3 – Music making
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12
	13
	14
	15

	%
	2
	0
	0
	0
	0
	0.3
	0.6
	0
	0
	2
	0
	2
	4
	2
	4
	4



	16
	17
	18
	19
	20
	21
	22
	23
	24
	25
	Average

	5
	7
	12
	15
	8
	8
	8
	6
	4
	5
	18.2


This criterion links the documentation and the practical music items submitted. It is based on how the student’s music making (both performing and creating) demonstrates an understanding of the chosen Area of Investigation.
Accompanying documentation should articulate direct links from the Area of Investigation to both the performance(s) and the original work(s). 
To achieve high marks, students needed to document exactly how their performance(s), as well as their original work(s), were linked to their selected Area of Investigation. If these were not articulated, high marks were not awarded.
The highest marks were given to those students who had established clear links in their documentation, and those links could be clearly observed in both their performance(s) and original work(s).
Criterion 4 – Documentation
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12
	13
	14
	15

	%
	1
	0.3
	0
	0.3
	0.3
	0
	0.6
	0
	0.3
	2
	2
	1
	2
	4
	5
	9



	16
	17
	18
	19
	20
	21
	22
	23
	24
	25
	Average

	6
	6
	11
	9
	9
	10
	7
	6
	5
	3
	17.8


This criterion produced the widest range in marks and the lowest average score.
The highest marks were awarded to students whose documentation was clear. Documentation was often organised into discrete sections based on the published requirements for this criterion.
There was a range of techniques used in presenting information, including simple headings and text, analysis and/or comparison charts, score extracts, PowerPoint slides and voice-over audio (with transcript provided).
While these are all legitimate approaches, students are reminded that clarity of information should be prioritised over use of images, colour, transitions or backgrounds.
Some students demonstrated knowledge, insight and clear understanding of their selected Area of Investigation as well as articulating how their performance(s) and original work(s) aligned with the analysed musical approach. Others relied on web-based research, included some musical facts, and did not demonstrate clear and detailed understanding of their music area.
The separate documentation of the original work(s) was approached in a variety of ways. Complete stave-based notation, lead sheets and screen shots (with annotations) were acceptable. 
The highest marks for this criterion were given to students who clearly explained how their original work(s) were put together and included detailed musical information that could be followed. Documentation limited to a lyric sheet with some chords could not be awarded high marks.
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