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Student responses reproduced in this report have not been corrected for grammar, spelling or factual information.
This report provides sample answers or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses. 
The statistics in this report may be subject to rounding resulting in a total more or less than 100 per cent.
Question 1a.
	Marks
	0
	1
	2
	3
	4
	5
	6
	Average

	%
	0
	0
	0
	0
	4
	21
	76
	5.7


This question called for the correct identification of six instruments or sound sources. Examples of acceptable answers included:
shaker
timbale
guiro
congas
drums or drum kit
solo voice
backing vocals
electric bass
guitar
piano
synth, keys or electronic piano
alto saxophone
trumpet or horns.
Only the first six student responses were considered; additional responses were not marked. The most common six instruments that students identified were drums or drum kit; solo voice; backing vocals; guitar; synth, keys or electric piano; and horns.


Question 1b.
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	2
	3
	7
	16
	20
	16
	16
	11
	6
	2
	5.7


In this question, few students achieved full marks. In many instances, lower-scoring marks resulted from a lack of detail in one or more of the three required components: tone colour, texture and musical character. Students and teachers should refer to the cross-study specifications in the study design for the relevant definitions.
Higher-scoring responses:
articulated a clear contention, identifying moods or ideas evoked by the excerpt
provided a detailed analysis of tone colour with reference to specific instruments
explained textural changes across the excerpt and their musical significance
justified how tone colour and texture contributed to the musical character.
The following student response clearly achieved many of the points outlined above. This is a cogent and detailed response that included many relevant observations. Of particular note are the references to instrumentation and tone colour. The response also included a concise and insightful description of texture. Notably, the response featured an integrated explanation of how the two elements of music contributed to the suggested musical character. 
The character is playful, lively, ceremonious.
Tone colour of vocals = warm, bright, velvety. Lies in the foreground, with a melody, jagged contour = lively, playful.
The bongos in the background = booming, penetrating, hollow and resonant à gives lively rhythmic accompaniment, quick notes ostinato = ceremonious.
The piano = metallic, ringing, resonant, pure in the midground plays harmonic accompaniment and a bassline for the melody. Occasionally interjects in the foreground when no vocals = playful, lively also blends with vocals = lively, ceremonious.
Saxophone = reedy, sharp, pure, warm in the midground = ceremonious. Harmonic accompaniment with some interjections in the foreground with a running melody of quick notes = playful, lively and improvised feel = ceremonious. Blends with piano = ceremonious and positive and lively. Blends with vocals = lively and ceremonious.
The full fore-mid and background = thick, busy texture with movement in the mid and foreground between vocal melody and the piano and saxophone lines = lively, ceremonious, playful.
Question 2a.
	Mark
	0
	1
	Average

	%
	66
	34
	0.3


This question required the identification of the instrument used in the excerpt. The correct answer was clarinet.


Question 2b.
	Marks
	0
	1
	2
	3
	4
	Average

	%
	0
	15
	34
	37
	15
	2.5


This question provided students flexibility in their answers. Responses that addressed any accurate aspects of the piano part were rewarded with marks. Higher-scoring responses included examples of elements of music and concepts such as melodic contour, tone colour, rhythm, the harmony outlined, and the instrumental techniques employed.
The following student response described the piano part in Section B of the excerpt in detail.
Melancholic slow chords are played in an ascending melodic pattern that is very repetitious. Each time the melodic phrase is repeated it grows in ascension reaching higher and higher each time. The final note of each phrase is played more each time it is repeated. The material at times feels rubato as the performer creates a wave-like pattern with the dynamics in with the melodic contour.
Question 2c.
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12
	13
	14
	Average

	%
	0.3
	1
	2
	7
	8
	7
	15
	16
	13
	10
	9
	5
	5
	1
	1
	7.3


This question required students to discuss how the composer created contrast. Students were asked to refer to duration and either tone colour, articulation or pitch. A clear understanding of the elements of music was important for a successful response. Only a small percentage of students were awarded 11 or more marks. 
Students and teachers are advised to read the cross-study specifications in the study design. The sections on compositional devices (pages 15–16) and music elements, concepts and language (pages 16–19) are vital. The compositional devices, music elements, concepts and language are at the core of this study and should be the basis of all teaching and learning, as they underpin many of the study’s key skills and knowledge.
Higher-scoring responses:
discussed the use of duration and one other element of music from the list
demonstrated a clear understanding of contrast
used specialised terminology relating to the compositional device contrast and the required elements of music.
Lower-scoring responses: 
included misunderstandings, particularly in relation to the elements of music duration and pitch
lacked detail and therefore did not adequately discuss how contrast between Sections A and B was created
made extraneous references to other elements of music. Any extraneous references, despite the merit of these comments, were unable to receive marks.
The following student response demonstrated many high-scoring characteristics, and discussed contrast through duration and tone colour.
The first section creates a very strong, clear and rigid pulse, which is greatly contrasted by the second section’s lack of a clear defined pulse with sparse rubato feeling moments. Additionally, the first section creates a much faster feeling tempo, contrasting the slow tempo of the second section. The fast constant repeating rhythms of the first section contrast the slow, sparse and open, changing rhythm of the second section in the first section, there are several very short, deliberate moment silence surrounded by fast rhythms, whereas in the second section, there are extended moments of silence, and the overall feel is more flowy, causing less intensity to be made during these break. The strings in the first section have a very harsh, sharp tone colour, while the piano in the second section is very soft and gentle. The strings all play relatively low to mid ranges, and do not have much variation in tone colour, contrasting to the second section in which the piano itself plays up a much larger range, and there are much higher strings present as well, providing a clear difference to the first section. The strings played in the second section are played much softer, achieving a gentler sound rather than the fast, harsh bowing of the first section. Likewise, the piano is played softly, achieving a gentle, soothing sound. The higher notes also have a very soft, delicate tone colour as they are in the highest register of the piano and played with little force, and a muffled sounding piano. 
Question 3a.
	Marks
	0
	1
	2
	3
	4
	Average

	%
	3
	25
	43
	24
	5
	2.0


This question asked students to describe the use of repetition in the first section of the work. This description required students to refer to melody and duration. The excerpt provided opportunities for students to refer to many concepts related to both melody and duration. 
For melody, examples of repetition that students cited included the following:
The use of one-bar and two-bar ascending and descending melodic patterns, which are based on A Major and D Major chords. Repetition of pitch was evident.
The first 12 bars used the same melodic phrase three times (repeating the four-bar phrase), presenting a melodic sequence, which contributed to repetition. The fourth phrase outlined a new chord and featured a different melodic shape. This whole pattern was then repeated. 
Throughout Section A, the melodic shape was repeated, and the accompanying guitar supported these melodic patterns. 
The same four-bar melodic phrase structure was repeated throughout. 
The continued use of ascending, stepwise and descending material contributed to the repetition presented.
For duration, examples of repetition that students cited included the following:
This section used compound duple meter which included groups of three quavers. Each group had an accent falling on the first note in each three-quaver grouping. This was repeated throughout. 
Consistent rhythms featured dotted quavers and semiquavers, which contributed to the repetition. In high-scoring responses, these rhythms were sometimes notated. 
Section A featured a fast, sustained tempo. 
In higher-scoring responses, students aptly described these or other characteristics of repetition in Section A of the excerpt. Some students chose to make comments that combined both melody and duration, while others were equally successful in making discrete references to these elements of music.


Question 3b.
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	Average

	%
	1
	6
	16
	23
	19
	19
	12
	4
	1
	3.8


This question required students to explain how two elements of music were used in Section B to create transition between Sections A and C. Students were required to focus their explanation to two elements of music. References to any subsequent element of music were disregarded by assessors and not considered in marking.
To achieve full marks, there needed to be an explanation of transition based on any two elements of music. Most students chose to refer to pitch (including melody and harmony), dynamics and duration. The two most significant characteristics of Section B were: 
a metric modulation from compound duple to simple duple
significant melodic and harmonic sequences featuring ascending chromatic motion.
Some higher-scoring responses included observations on affective outcomes. This was a valid approach and tended to add cohesion and detail to responses.
The following student response featured several characteristics that were correctly described.
Element 1 Duration: the shuffle feel of the first section abruptly stops, replaced by a straight, constant drive. The rhythms now played by the instruments repeat for the entire section, however the tempo increases gradually throughout the section. The sudden change in time feel and gradual increase of speed builds a lost of tension that leads into the third section.
Element 2 Pitch: the melody no longer repeats in the same tonality, but rises one semitone after each repetition, builds lots of tension. Additionally to this, a backing line is now strongly present that simply holds one note per bar, rising one semitone each time like the melody creating a very gradual build up to the end of the section.
Question 3c.
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	Average

	%
	5
	11
	16
	23
	20
	14
	7
	4
	0.6
	3.3


With over 50 per cent of students receiving three or fewer marks, this question about variation offered valuable insight into areas of the study where students may benefit from further learning opportunities. 
Higher-scoring responses:
demonstrated an understanding of the definition and nature of variation
justified and substantiated the use of variation through accurate references to elements of music
used clear language and inclusion of specialised music terminology.
Lower-scoring responses:
showed a misunderstanding of variation. In many instances, students referred to repetition instead of variation and were awarded no marks
lacked specific examples. To demonstrate their knowledge and aural analysis skills, students could have cited structural features or specific points within the work
lacked clarity in communication and relevant vocabulary in the discussion of variation.


Question 4
The four components of Question 4 required identification and description based on comparative analysis. Despite being based on Version A of the song, Version B constituted a significant departure from the original. Version B featured differences in texture, instrumentation, structure, tempo, melody and articulation. 
Question 4a.
	Marks
	0
	1
	2
	Average

	%
	10
	25
	65
	1.5


Question 4b.
	Marks
	0
	1
	2
	Average

	%
	14
	22
	64
	1.5


In Questions 4a and 4b, most students identified two aspects of articulation in each of the excerpts. Examples of articulation included plucked, strummed, short/detached, emphasis/accent, down bow, along with accurate descriptions of attack, decay and sustain in each of the excerpts.
Question 4c.
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	Average

	%
	1
	5
	11
	19
	21
	21
	15
	7
	0.3
	4.1


This question called for students to describe two differences between the use of compositional devices or elements of music. Responses to this question suggested that this was an area where students could further develop their skills and knowledge. Students would benefit from developing their strategies and skills in comparative analysis. 
In higher-scoring responses, students chose to refer to tone colour, texture, melody, articulation, contrast and transition, as well as the clear differences in instrumentation. In some instances, students enhanced the clarity of their responses by presenting their description in columns; this approach had merit. 
Lower-scoring responses generally lacked accuracy and detail. These responses showed misunderstandings about the elements of music chosen.
The following student response described the differences in the use of texture and tone colour with detail and clarity.
Compositional device or elements of music 1: The thick texture of Excerpt A is created through the use of guitar and bass playing together in the beginning that is then joined by the other instruments to create a thicker texture before the vocalist joins creating a homophony. This is different to the sparse texture created in the beginning of Excerpt B due to the stringed instrument joined only by the bird-like sound source before the vocalist joins and even though it is homophonic there is a lot of empty space in each bar as well as many times where only one layer is present creating a sparser texture. 
Compositional device or elements of music 2: The bright yet rustic timbre of the guitars and other accompanying instruments in version A along with the clear tonne of the make vocalist in a comfortable range contrasts Version b’s mellow and rich strings in the beginning that are joined by a supported yet breathy female vocalist.
Question 4d.
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	Average

	%
	3
	4
	15
	20
	22
	20
	12
	4
	0.3
	3.8


Like Question 4c, responses to this question suggested that this was an area where students could further develop their skills and knowledge. This question required a description of similarities with the use of melody and duration in the two versions. Any of the concepts related to melody and duration could have been used as a point of comparison. There were extensive similarities in relation to these two elements of music that were evident.
For melody, similarities included:
contour
intervals
range
melodic patterns
relative register
instrumentation.
For duration, similarities included:
rhythm
tempo
meter
ostinati
pulse
beat
rhythmic feel.
It is strongly advised that student and teachers are thoroughly acquainted with the elements of music and their associated concepts and vocabulary. These should be addressed and referred to in all practical and theoretical teaching and learning activities across this study. This will ensure that aural analysis is taught in a purposeful and integrated manner.
The following student response provided a clear description of the characteristics shared between Versions A and B.
Melody
The melodic phrasing of the verse’s lyrics stay rather similar.
Follos similar dipping melodic contours within the verse.
The verse’s bass line is similar in melodic contour in both pieces.
Both sections feature similar chorus melodic contours, reaching upward and ascending.
The ‘doo doos’ follow the same contour at the end of the piece.
Duration
The rhythmic phrasing of the verse’s lyrics are also similar.
The tempo of both pieces does not differ greatly, the sparsity of version B’s strings deceiving the perception of tempo.
The accompaniment follows the same harmonic rhythm in both excerpts.
Both pieces feature ‘doo doos’ which follow the same rhythmic packing, starting at the start of every two bars.
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