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The statistics in this report may be subject to rounding, resulting in a total of more or less than 
100 per cent.
Advice to students	
In the 2025 VCE Music Repertoire Performance examination, students were assessed against eight distinct criteria by two assessors, with a maximum of 10 marks allocated for each criterion. The assessment focused on individual criteria rather than a holistic judgement, ensuring fairness and consistency across all students and instruments. 
In 2025, performances that scored highly demonstrated:
accuracy, fluency and a high level of authenticity
a diverse range of techniques performed with a high level of control
a diverse range of dynamics and nuances to demonstrate expressive communication
an informed interpretation of a range of styles/characters
a diverse tonal range and tone-production techniques 
excellent ensemble techniques, including balance, empathy and synchronisation, responding to and providing real-time cues
a well-developed performance program, demonstrating a high level of performance professionalism.
In 2025, performances that did not score well often demonstrated:
a lack of accuracy and control of rhythms, pitch and time, with some programs beyond the students’ technical capabilities
a program that did not allow for diversity in techniques or tonal qualities
poor ensemble skills, such as not listening and adjusting the balance as required, and/or not interacting with or acknowledging the other live performer(s)
little stylistic variety in the program or demonstration of informed knowledge of the styles and/or characters performed
a lack of dynamics, articulations or phrasing, resulting in poor expressive communication
a program that suffered with unnecessary distractions, lack of focus or inability to manage equipment and/or technologies used.
Students should: 
ensure the examination is treated as a performance and practise performing the full program beforehand. Some may benefit from rehearsing at the same time of day as their scheduled examination.
plan and rehearse how they will use their warm-up / sound check time. Some brass and woodwind students experienced fatigue towards the end of their examination, suggesting that they may have overplayed beforehand.
consider the length of their program. There is no official minimum length of a compliant program, although a 10- or 15-minute program is unlikely to explore as diverse a range of styles and techniques as a 20-minute performance. 
be prepared for contingencies. It is crucial to bring extra leads and cables, extension cords, strings, reeds and sticks, as one would for any important performance.
ensure they understand which instruments are supplied at venues and what they need to bring. In most cases, venues only supply an acoustic piano. This information is available in the advice document on the VCAA website.
inform their accompanists of their role within the program, which is to read the examination specifications and performance advice. 
Equipment notes:
Amplifiers, drum kits and PA systems must be used within health and wellbeing standards and not exceed safe listening levels. Refer to the VCE Music Study Design 2023–2027 for further advice. 
Piano students are encouraged to rehearse and perform on different pianos throughout the year to help them develop the ability to adjust to performance conditions using unfamiliar pianos.
Students who use multiple instruments are examined on each instrument performed. Higher marks were achieved by students who demonstrated equally strong skills across their instruments. Those who received lower scores typically had one or more instruments performed at a noticeably lower standard than their main instrument.
Criterion 1: Compliance with the requirements of the task
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0
	0
	0
	0
	0
	0
	0.8
	0
	99
	10.0


There were few compliance issues; however, some performances were noncompliant because:
a work was selected from outside the Prescribed List of Instruments and Works (published in 2023 for the current study design). If their preferred instrument or piece was not listed in this document, students needed to apply to use an alternative instrument/piece. The required Alternative Instrument and Work Application Form (available on the VCAA website) needed to be submitted for consideration before the examination. 
the selected Australian work did not meet the requirement of being composed by an Australian since 1990. Some works presented were performed by Australian artists but not composed by Australians, and others were written by an Australian composer but prior to 1990.
there was no ensemble work present in the program. A work performed with only a backing track, or a work that is self-accompanied without another live performer, is not an ensemble work.
Criterion 2: Skill in performing a program of works with accuracy and clarity
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0.1
	0.8
	2
	5
	10
	12
	16
	18
	19
	18
	7.5


Accuracy and clarity as notated, at referenced tempi, was an important element of this criterion. 
Higher-scoring performances consisted of a diverse program of complex works where the performance was authentic to the sheet music, style/genre and/or the reference recording.
Some lower-scoring performances consisted of music beyond the student’s ability and did not demonstrate pitch and/or rhythmic accuracy. In some cases, it was clear that the works had not been adequately prepared.
Students are encouraged to listen to sample recordings to develop a deeper understanding of 
each piece.
Criterion 3: Skill in performing a diverse range of techniques with fluency and control
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0.1
	0.8
	3
	7
	11
	11
	17
	16
	13
	22
	7.4


Control and fluency of a diverse range of techniques was an important consideration when developing the performance program. 
Higher-scoring performances demonstrated high-level control and fluency in a diverse range of techniques relevant to their instrument.
Lower-scoring performances consisted of a program that did not include a diverse range of techniques, or the techniques used were not performed fluently. 
Some performances did not show an understanding of how to use a microphone effectively. When using a microphone, vocal students should understand and apply effective microphone techniques, as this plays a crucial role in achieving strong and consistent sound quality.
Criterion 4: Skill in expressive communication through dynamics, articulation and phrase shaping
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0.4
	0.5
	2
	7
	10
	12
	15
	17
	12
	23
	7.4


An important part of this criterion was the performer’s ability to communicate expressively using dynamics, articulation and phrase shaping. 
Higher-scoring performances displayed consistently strong musical expression, supported by nuanced control of dynamics, articulation and phrasing. 
In contrast, lower-scoring performances did not convey clear musical intentions because these elements were not well established.
Criterion 5: Skill in producing a diverse range of tonal qualities as appropriate to the instrument
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0.2
	1
	2
	7
	11
	12
	18
	15
	13
	22
	7.4


Students should be careful in their choice of performance pieces. Not all performance programs provided opportunities for students to demonstrate a diverse range of tone-production techniques or tonal qualities.
In higher-scoring performances, students were able to vary their tone through purposeful manipulation of pitch and dynamics, resulting in a diverse and expressive range of tone colours.
Some lower-scoring performances used a poor quality of tone or could not project their sound adequately throughout their performance.
Guitarists/keyboardists who incorporated effects pedals or other sound-shaping technology had to show informed tone choices that suited the style or character of the work. In some guitar performances, limitations in playing technique affected overall tone quality and contributed to lower scores.
Criterion 6: Skill in performing as part of an ensemble 
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0.2
	0.2
	0.2
	0.8
	5
	11
	10
	16
	15
	14
	26
	7.7


Every work in the program that featured at least one extra live performer was assessed as an ensemble item. 
Higher-scoring performances showed superb balance and effective communication, resulting in highly synchronised ensemble playing. Strong communication between the student and accompanist(s) was evident through purposeful musical cues such as eye contact, arm or body gestures, breath cues and movement of the performer’s instrument. It was clear that these students had invested considerable time in preparing their ensemble pieces.
Lower scores were awarded when students appeared to follow the accompanist(s), and the poor positioning of some students and their accompanist(s) did not allow for effective communication.
While many students satisfied the ensemble requirement by performing with a single accompanist, some performances may have been able to demonstrate more advanced ensemble skills by including a larger ensemble.

Criterion 7: Skill in presenting an informed interpretation of a range of styles and/or characters
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0.2
	0.9
	3
	5
	8
	15
	14
	19
	14
	21
	7.5


Well-constructed programs showcased a diverse range of musical styles and/or characters.
Higher-scoring performances reflected both skillful use of musical elements and thorough research, allowing students to capture the stylistic and character nuances with accuracy and conviction.
Lower-scoring performances used a range of styles/characters but showed limited understanding of the performance practices required for accuracy. 
Students are encouraged to listen to musical examples of the styles and/or characters being studied, as this greatly enhances understanding and accuracy in performance.
Criterion 8: Skill in presenting a musical program with appropriate performance conventions
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0
	0
	0.2
	0.4
	2
	5
	7
	13
	17
	19
	36
	8.4


Given the provision of time for a warm-up / sound check in the examination room prior to the performance, it was expected that the physical space and the use of any equipment and technologies would be managed well to produce a balanced sound in the performance space. During this warm-up / sound check time, equipment could be rearranged to suit the student’s needs, provided this was done in consultation with the venue coordinator.
Higher-scoring performances demonstrated adequate organisation of the space, including placement of all required equipment in the appropriate positions. Successful performances demonstrated thoughtful stage placement, balancing clear visibility for assessors with effective positioning alongside accompanying performers.
However, some students positioned themselves to the side or facing away from the assessors, which impeded clear assessment. 
Higher-scoring performances demonstrated correct set-up of audio backing or other relevant technology or equipment. Controls were operated smoothly and without disruption, resulting in an appropriate tonal balance. 
In some cases, students had not adequately checked the audio balance beforehand, causing their backing to be softer or louder than intended. Students are advised to check sound levels in the warm-up / sound check time.
High-scoring performances featured assured focus and a calm and confident stage presence.
High-scoring performances included minimal page turns and seamless transitions between works.
Inadequate preparation meant that some performers did not have their music in the correct order or interrupted the continuity of the program by removing music from plastic pockets or folders between pieces, resulting in lower scores.
Many brass students handled fluid collection appropriately by draining their water keys discreetly, and used a cloth or towel placed on the floor.
Some performances were affected by the use of water bottles, as frequent hydration breaks after each piece interrupted the continuity of the program. Students who need hydration during their performance should think about how they could do this discreetly.
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