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2025 VCE Religion and Society external assessment report
Note: Student responses reproduced in this report have not been corrected for grammar, spelling or factual information.
This report provides sample answers, or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses. 
The statistics in this report may be subject to rounding resulting in a total more or less than 100 per cent.
Section A
Question 1
	Mark
	0
	1
	2
	3
	4
	Average

	%
	3
	14
	34
	29
	20
	2.5


In this question, students were required to address both sides of the relationship between significant life experiences and religious beliefs. To achieve full marks, students needed to explain at least once how significant life experiences affect beliefs and at least once how religious beliefs affect significant life experiences. High-scoring responses demonstrated variety and depth, with lower-scoring responses typically using binaries, such as stating in one sentence that experiences strengthen beliefs and in the following sentence that they weaken beliefs.
Points that could have been used include:
Religious beliefs offer a lens through which experiences are interpreted.
Religious beliefs may explain the reasons why an experience occurs, such as those of great suffering.
Significant life experiences cause a person to re-examine their beliefs.
Significant life experiences may cause a person to abandon their beliefs entirely.
Significant life experiences may confirm beliefs and may lead to increased faith and commitment. 
Significant life experiences may be interpreted as punishment or abandonment by the ultimate reality and so previous understanding of beliefs could be negated.
Even challenging significant life experiences may be interpreted positively, leading a person to become inspired by beliefs to a new way of life, expressed in greater involvement in the social structure of the religious tradition and the passing on of lessons learnt.


Question 2a.
	Mark
	0
	1
	2
	3
	Average

	%
	4
	25
	38
	33
	2.0


Students were required to offer two to three clear ways in which symbols assist in the search for meaning. A definition was not required. High-scoring responses used three short and precise statements related to the search for meaning without overexplaining.
Points that could have been used include:
Symbols make complex beliefs easier to understand by displaying them visually.
Worn symbols offer a sense of belonging and community when publicly displayed.
Symbols act as a focal point for individual or communal prayer and worship.
Symbols act as a visible reminder of the beliefs in a tradition and its associated moral conduct.
Symbols provide resources for education, allowing meaning to be communicated to others.
Symbols are reminders of the presence of the ultimate reality.
Question 2b.
	Mark
	0
	1
	2
	3
	4
	Average

	%
	7
	13
	33
	30
	17
	2.4


The focus of this question was on how symbols assist in the expression of religious belief. It required the naming of one belief in a religious tradition or denomination. Responses that did not clearly indicate the religious belief could not be awarded marks. At least one symbol needed to be named, with responses focusing on how that symbol, or symbols, expressed the chosen belief. High-scoring responses gave details or descriptions of the symbol itself and clearly articulated the link between this description and the selected religious belief. Lower-scoring responses typically implied that the symbol expressed the belief without giving precise reasons why it did so, or the link between the belief and the symbol in these responses was tenuous.
The following is an example of a high-scoring response:
In the Catholic Christian Tradition, the symbol of the Crucifix expresses the belief in the Incarnation as it depicts “redemptive suffering” (Pope John Paul II) of the Incarnate God Jesus Christ. Further, the symbol of the candle used in the Holy Mass expresses the belief in Incarnation as it depicts Jesus Christ being the “light of the world” (John 8:12). The symbol of the crozier, the staff of the bishop, also expresses the belief in the Incarnation as it symbolises Christ being the shepherd of his flock, Christians. Further, the symbol of the sign of the cross, a hand gesture performed by Catholics, also expresses belief in the Incarnation as it symbolises the Trinity, which contains the Incarnate God, God the Son.
Question 3
	Mark
	0
	1
	2
	3
	4
	5
	6
	Average

	%
	10
	3
	8
	12
	24
	19
	23
	3.9


This question required students to identify two precise stances adopted by religion and explain why they were adopted. The majority of the marks available in the question were awarded for the explanation of the reasons why the stances were adopted. Some responses provided unnecessary detail of the stance itself, when the question required they only identify the stances. High-scoring responses briefly identified the stance and then gave two reasons, or one reason with additional explanation, for why the stance was taken. Reasons included reference to the basis of the stance, such as in other aspects like texts and beliefs, or the intended outcomes associated with adopting the stance.
Points that could have been used include:
A stance adopted to judge new theology as unorthodox, because it contradicts established books of doctrine in the tradition. This stance is adopted to retain the fundamental beliefs of the tradition unchanged.
A stance to accept the need for change, as during a challenge, there may be a significant loss of participation or adherence from members who are attracted away from the tradition. This stance is adopted to protect against further losses from the tradition’s membership and ensure its continued existence. 
A stance judging the challenge as irrelevant, to remain indifferent, as the situation may still be developing with limited current impact on the tradition. In addition, the tradition may not wish to engage with the situation out of concern for societal or public backlash.
Question 4a.
	Mark
	0
	1
	2
	3
	Average

	%
	3
	21
	40
	36
	2.1


This question required students to explain the purpose of religious beliefs – that is, what they are meant to do, or are supposed to do, as opposed to what they might subsequently do. One incorrect idea was that beliefs are meant to set or outline the distinctive identity of a religion, to distinguish it from other religions. While religious beliefs can be used to do this, that is not their purpose. No definition of religious beliefs was required.
Points that could have been used include:
Beliefs are meant to explain ideas about the world and how it came to be, which are held as truths that inform religious traditions.
Beliefs are meant to respond to the big questions in life: Why are we here? What happens when we die?
Beliefs are supposed to outline or describe the ultimate reality of a religion.
Beliefs are meant to set moral and ethical standards of human behaviour for how people relate to other humans, the natural world, or the ultimate reality.
Question 4b.
	Mark
	0
	1
	2
	3
	4
	Average

	%
	5
	17
	34
	31
	13
	2.3


This question required naming one belief from a religious tradition or denomination and responding to the prompt provided. Careful selection of the belief was important, as both elements of the prompt, the ultimate reality and the meaning of human existence, needed to be addressed. High-scoring responses made direct reference to both elements of the prompt. Responses that did not refer to both elements could not be awarded full marks. Responses that contained a belief but no reference to the prompt could not receive full marks. Responses that addressed the prompt without stating a belief could not receive full marks.


The following is an example of a high-scoring response:
In the Jewish tradition, the belief that God created humans “in his own image” (Genesis 1:27) is certainly related to the above statement, as it is Judaism’s fundamental and distinct belief which simultaneously explains its primary ideas about ultimate reality as well as the meaning of human existence. Because Judaism holds that humans are God-like, Judaism emphasises how individuals must use their attributes akin to ultimate reality if they desire meaning in their life. As such, humans must use their God-given intelligence, creativity and divine knowledge to find meaning through establishing peace, justice and leadership in the world, and thus “because God is kind and compassionate, so should you be kind and compassionate” (Psalms).
Question 5
	Mark
	0
	1
	2
	3
	4
	5
	6
	Average

	%
	4
	6
	16
	20
	24
	17
	13
	3.6


This question required students to discuss the relationship between religion and society in a broad sense. Responses to this question could be drawn from a whole-study approach as well as from individual areas of study, such as ‘challenge and response’. The question required more than a description of how religious traditions interact with society; responses needed to provide the reasoning why religious traditions interact with society. Successful responses often drew on the benefits that religions can receive when interacting with society, or the dangers that they attempt to avert, especially in challenging situations. Low-scoring responses tended to state that religions do interact with society, occasionally providing examples of how they do this, without clarifying the reasons for them doing so.
Points that could have been used include:
Religions interact with society because they wish to spread their beliefs or teachings in an attempt to attract new members to the tradition.
Religions interact with society to influence governments and state institutions, typically with the intention of promoting a moral or ethical standard for human life.
Religions interact with society to mitigate the suffering of humans through charitable work and social justice organisations because of their ethical or moral codes, which obligate them to do so.


Section B
Question 1
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	6
	5
	9
	11
	14
	13
	14
	11
	9
	5
	2
	4.8


In this tradition-specific question, students needed to clearly establish beliefs relating to the ultimate reality and beliefs relating to death before detailing the connection between them. Responses that contained material about an afterlife needed to carefully explain its relationship to death. Where there was a logical extension of the belief in death to the afterlife responses were awarded marks – typical examples explained that the tradition believes that death is not the end but rather a transition to the next life.
Many responses were able to detail the beliefs about ultimate reality or death with some additional source material, which needed to be accurate and relevant. High-scoring responses typically did not repeat sources  and provided accurate citations – including some numerical chapter, verse or paragraph information for scriptural or doctrinal texts.
The primary intention of the question was the explanation of the connections between the established beliefs. Students were required to establish why beliefs about death logically flow from the beliefs about ultimate reality, or why there is a common shared basis for the two. High-scoring responses typically used phrases that enabled this discussion of the connection: ‘as a result of’, ‘due to the belief that’, ‘as a consequence of’. When using structured phrases such as these, students were more likely to provide some logical reasoning as to why the two beliefs were connected, instead of simply claiming that they were connected or requiring the assessor to infer the connection.
Marks were allocated as follows:
two marks for the clear, concise and theologically accurate statement of at least two beliefs about ultimate reality
two marks for the clear, concise and theologically accurate statement of at least two beliefs relating to death
four marks for the analysis of connections between the stated beliefs 
two marks for the relevant and accurate inclusion of source material.

The following is an extract from a high-scoring response:
However, the Jewish tradition also holds that death is a natural and inevitable occurrence, and therefore sin may not be an explanation for the death of a righteous person. The Jewish tradition therefore believes that God is a righteous judge, and that He is the architect of life and death. Therefore, according to the Jewish tradition, death is the final and just judgement of God, which is reflected in the sacred response to death, “Baruch Dayan Haemet” (Blessed be the True Judge). This also connects to the belief that God is benevolent, as the Jewish tradition holds that God’s judgement is tempered with mercy, and He therefore judges who will live and die in a merciful fashion.


Question 2a.
	Mark
	0
	1
	2
	3
	4
	5
	6
	Average

	%
	3
	4
	11
	17
	28
	19
	19
	4.0


This tradition-specific question required students to describe two challenges faced by a religious tradition, along with the stance(s) and response(s) taken by this religion in addressing the challenges. Each of the two challenges were allocated three of the six available marks: one mark for the description of the challenge, one mark for the description of the stance(s) adopted and one mark for the description of the response(s) adopted. To be awarded the available mark for the description of the challenge students needed to:
name the religious tradition and the challenge
give the date, or some historical detail, for when the challenge occurred (e.g. 16th century, 587 BCE, since 1750)
give some indication of why it is a situation that requires a response from the religion.
The remaining marks for each challenge were awarded for precise descriptions of the stance(s) and response(s) adopted by the religious tradition. Simple statements that the tradition ‘rejected’ the challenge and ‘wrote letters’ were insufficient. High-scoring responses described in detail both the stance, typically drawing on texts or other aspects, and the response, typically including the names of significant people who acted and describing precisely what they did.
There was no requirement for responses to include source material and hence no marks were awarded for its inclusion.
The requirements of the question indicated that students must not use the same challenges in Question 2 and Question 4 of Section B. Students who did not follow this instruction forfeited the marks available for the repeated challenge in Question 2, but retained their ability to be awarded marks in Question 4.
The following is an extract from a high-scoring response:
The Christological Crisis (313-381 AD) was an internal theological challenge to Catholic Christianity regarding debates on the divinity of Christ, most notably, Arius claims that “the word is not truly God” (Thalia of Arius). Theologically, Bishop Alexander of Alexandria view Arianism to be deeply heretical. As a result, he used his authority to “excommunicate Arius and a dozen of his followers” (Alexander)
Question 2b.
	Mark
	0
	1
	2
	3
	4
	5
	6
	Average

	%
	7
	6
	14
	19
	26
	18
	11
	3.5


This question required students to explain why the stance(s) and response(s) named in part a were taken. High-scoring responses typically referred to the basis of the stance in terms of the texts of the religion, or the beliefs of the religion, which underpin the stance itself. In other cases, the reason given relied on the attitudes or opinions of leaders in the tradition, often referring to the retention of power or the status quo in the tradition. When discussing responses, high-scoring answers typically referred to the intended outcomes of the responses, or the way in which they were utilised to enact the stance in attempting to address the challenge.
If students did not sufficiently describe the stance(s) and/or response(s) in part a, they could still be awarded marks in part b for explaining why the stance or response was taken. Where stance(s) or response(s) were so vaguely described in part a that no logical continuation of the question was possible, marks were not awarded.
The following is an extract from a high-scoring response:
The stance taken by the Pharisees was taken in order to ensure the continued existence of Judaism, as urgent action was required to save the Jewish tradition. Their responses that involved changing Jewish expression as done to make sure that Judaism became a “portable religion” (Norman Cantor), that was not reliant on the temple. The stance taken by the Sadducees was taken to demonstrate that Judaism could not exist without the temple. Their responses reflected that, as they held firm and did not adapt to new Judaism.
Question 3
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	4
	5
	8
	12
	14
	14
	13
	12
	9
	5
	2
	5.0


This tradition-specific question focused on the way in which beliefs held by a person were used to interpret a significant life experience. High-scoring responses typically addressed two ideas regarding the interpretation of the significant life experience:
What is happening – explaining the situation beyond the material or physical realm, e.g. that it is a test from the ultimate reality.
Why it is happening – applying reasoning to experience for a higher purpose, e.g. connecting the death of a friend to the higher plan for life held by the ultimate reality.
Students needed to provide:
a clear, concise and accurate statement of the adherent and their tradition, and the what, when and where of their significant life experience
a clear and accurate statement of two or more religious beliefs of the individual that were relevant to the significant life experience.
Most of the response needed to be directed towards the interpretation of the experience from the perspective of the stated religious beliefs to be awarded marks in this criterion. High-scoring responses utilised the individual’s established beliefs to explain how the individual interpreted their experience. Lower-scoring responses tended to amalgamate the beliefs into one and use general phrases such as ‘these beliefs helped them to realise that’ and ‘their belief made them interpret this experience as’.
The question required an explanation of the interpretation of the significant life experience both during and after the experience. It was recognised that not all experiences are equal in length or have the same opportunity for reflection on the experience after the event. Students needed to attend to both dimensions, during and after, but not in equal measure. 
Where students detailed multiple significant life experiences, only the first was considered.
The source material used when responding to questions needed to be accurate and relevant. High-scoring responses typically did not repeat sources and provided accurate citations – including the author of the text the source was drawn from.
Marks were allocated as follows:
two marks for clear, concise and accurate statement of the adherent and their tradition and of the what, when, where of their significant life experience
two marks for clear and accurate statement of two or more religious beliefs of the individual that were relevant to the significant life experience
four marks for clear and accurate explanation of the way their beliefs influenced the interpretation of their significant life experience, both during and after the experience
two marks for the relevant and accurate inclusion of source material.
The following is an extract from a high-scoring response:
Initially St Teresa resisted the call, bargaining with Christ, offering to be a “victim of his love” (St Teresa) inside the Loreto Order. However St Teresa’s belief in the “Apostolic” (Nicene Creed 325 AD) nature of the Church, that Catholics are “sent out” (CCC 863) to be ambassadors of Christ in the world, helped her to interpret this experience as a “call within a call” (St Teresa) that she must respond to. St Teresa’s belief that Christ was her “model of holiness” (CC 456) helped her to realise that she must imitate Jesus during her experience. This led her to interpret the experience as an opportunity to “do the same work Jesus was doing when he was on Earth” (St Teresa) after her experience, by serving the poor. Similarly, during her experience, St Teresa’s belief in Christ’s crucifixion, how he “suffered much” (St Teresa) for “[humanity’s] sake” (Nicene Creed) helped her interpret the experience as a call to see Christ in the “distressing disguise of the poor” (St Teresa).
Question 4a.
	Mark
	0
	1
	2
	Average

	%
	6
	43
	51
	1.5


This question required students to precisely describe one significant challenge faced by a religious tradition. Responses needed to:
name the religious tradition and the challenge
give the date, or some historical detail, for when the challenge occurred (e.g. 16th century, 587 BCE, since 1750)
give a precise indication of why the situation required a response from the religion.
Question 4b.
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	Average

	%
	8
	6
	10
	15
	18
	15
	15
	9
	5
	4.1


The focus of this question was on the intended outcomes of the stances and responses adopted by a religious tradition towards the challenge stated in part a. High-scoring responses described the stances and responses precisely and succinctly, which enabled them to move on to the intended outcomes without unnecessary detail.
To earn marks, students needed to discuss the intended, not the actual, outcomes of the stance and responses. In some cases, students used the actual outcomes of the stance and responses to build a connection to the next phase of stances and responses. This was an acceptable approach, but marks were awarded only for the subsequent intended outcomes of the new stances and responses when they were described.
The question asked students to detail the intended outcomes beyond the resolution of the challenge. This could be interpreted as:
intended outcomes that do not necessarily seek to end the challenge, such as to maintain continuity of beliefs or continuity of the tradition
intended outcomes beyond the initial scope of the challenge, attempting to continue to engage the challenge many years after the initial situation.
Both approaches were appropriate, with some students addressing the stances and responses of tens or hundreds of years after the initial challenge, while others detailed intended outcomes that were aimed at retaining the integrity of the tradition and its beliefs.
Marks were allocated as follows:
two marks for the clear, concise and accurate statement of stances and responses
four marks for accurate and detailed discussion of the aims of the stances and responses beyond resolution of the challenge
two marks for relevant source material being appropriately used at least twice within the response.
The following is an extract from a high-scoring response:
The most radical response to modernity was that taken by the Reform movement, led by Abraham Gieger (1810–1874). The stance of this movement was that the Jewish tradition was outdated, old­fashioned and obscurantist – that the Jewish tradition required adaptation now more than ever if it were to survive modernity. Beyond simply resolving the tension of taking advantage of the Jews’ new ability for social freedom, the intended outcome was the stop the efflux of Jewish people from the tradition, which was to such an extent that, as noted by Jewish historian Heinrich Gaetz, that “nearly half of Berlin’s Jews” had either converted to Christianity or simply rejected the Jewish tradition and left it …
Another response to modernity was that of the Ultra-Orthodox movement, whose spiritual leader was rabbi Moses Sofer. His stance was that modernity was catastrophic or the Jewish tradition, and that Judaism could not in any way compromise with it. Here, the intended outcome was to maintain the authenticity and integrity of Judaism, and beyond resolving the tension and thus the challenge itself, they wanted to re-establish the Jewish way of life that had been practiced in the Ghettos. Thus, the movement’s supporting response was the motto “Chadash asur min Hatorah”, meaning “that which is new is forbidden by the Torah”. This included the rejection of any introduction or abandonment of Jewish rituals, the reinterpretation of sacred texts and teachings, or any changes which could compromise the Jewish tradition whatsoever. Through their fundamentalist stances and supporting responses, the Ultra-Orthodox movement were able to “protect the integrity of their ancient faith” (Louis Jacobs), and by advocating for Jewish isolation, they effectively brought back the ghetto life of Judaism’s past.
Question 5a.
	Mark
	0
	1
	2
	Average

	%
	6
	28
	66
	1.6


This question required a tradition-specific response and the naming of one belief in that religious tradition or denomination. The belief needed to be described in a precise manner and extended beyond the initial naming of the belief to be awarded full marks. Many responses named a belief but failed to provide sufficient detail to be awarded full marks, with some responses repeating the idea of the belief in their attempt at providing further detail.
Question 5b.
	Mark
	0
	1
	2
	3
	4
	5
	6
	Average

	%
	11
	10
	21
	28
	16
	8
	5
	2.7


This question required the description of multiple sacred stories and their associated contribution to supporting the meaning of the religious traditions. High-scoring responses named the stories and provided details on how these stories expressed the belief stated in part a. They then indicated how the stories supported meaning for adherents who read these stories. Common ideas included:
stories that help to provide ethics or morals to imitate for leading a meaningful life
stories that help to create avenues for understanding beliefs in a human or personal way
stories that help to explain the big questions of life
stories that help to draw adherents into a deeper relationship with the ultimate reality.
The question referred to sacred stories, and as such there was a requirement for students to deal with more than one story. Students who detailed only one story, despite the level of engagement with that story, could only be awarded half marks. There was no requirement for responses to include source material and hence no marks were awarded for the inclusion of this material.
Marks were allocated as follows:
three marks for the clear explanation of how specific sacred stories express the belief stated in part a.
three marks for the clear explanation of how specific sacred stories support meaning for the belief stated in part a.
The following is an extract from a high-scoring response:
The sacred story of Creation, expressed the belief in this One Triune and Incarnate God as this God created humanity in his image and likeness (Gen 1:27). This expression supports meaning in Catholic’s lives by boosting their emotional wellbeing as they recognize that by being made in the image of God, their lives are precious. The sacred story of Christ’s crucifixion expresses the belief in this God, as God the Son came down from heaven and laid down his life for humanity so that “whoever believes in Him may not perish” (John 3:16). This expression assists Catholics find meaning by providing answers to the existential question such as ‘why do I suffer’ as they recognize that even Christ who was “infinitely good” (CCC 385) had to “suffer much” (St Teresa of Calcutta), reminding Catholics that they are never alone. The sacred story of Christ’s baptism, expresses the belief in this Trinitarian God as during the baptism, all three persons of the Trinity “the Father, the Son, and the Holy Spirit” (Mt 28:19) were present. This assists Catholics in supporting meaning as they realise that in their lives too, this Trinitarian God is “fully present” (Pennsylvania Bishop’s Conference), strengthening their relationship with God through recognizing His real and immanent presence in their lives.
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