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2025 VCE VET Sport and Recreation external assessment report
[bookmark: bookmark=id.emsyxb420c9h]This report provides sample answers or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses. 
The statistics in this report may be subject to rounding, resulting in a total of more or less than 100 per cent.
Section A – Multiple-choice questions
The table indicates the percentage of students who chose each option. Grey shading and bold text indicates the correct response. 
	Question
	Correct answer
	% A
	% B
	% C
	% D
	Comments

	1
	A
	72
	23
	1
	5
	

	2
	D
	19
	1
	2
	77
	

	3
	A
	90
	1
	8
	2
	

	4
	B
	7
	89
	4
	0
	

	5
	B
	1
	95
	4
	0
	

	6
	C
	1
	1
	97
	1
	

	7
	B
	16
	60
	20
	5
	As there would be significant noise at a go-kart venue, visual signs are a vital communication style.

	8
	A
	80
	3
	3
	14
	

	9
	D
	20
	3
	8
	68
	

	10
	C
	7
	41
	46
	6
	The non-dominant hand is irrelevant to the conducting of the session. It would have greater impact for a sport such as hockey, which only uses right-handed sticks.

	11
	D
	2
	1
	0
	97
	

	12
	A
	60
	1
	1
	38
	Modelling sport-specific behaviour more broadly covers participation standards and can be utilised when it may be difficult to hear instructions. Verbally explaining the rules (Option D) is only one aspect of communicating participation standards.

	13
	A
	62
	1
	18
	19
	

	14
	C
	24
	6
	43
	27
	The answer was effectively in the stem of the question, which mentions that students master one component of the skill before moving onto the next (progression).

	15
	B
	3
	86
	1
	10
	


Section B
Question 1a.
	[bookmark: _heading=h.xuhuswwfyqy]Marks
	0
	1
	2
	Average

	%
	1
	8
	91
	1.9


Students should be exposed to a range of activities from which scenarios can be derived.
Students were generally able to identify two items specific to whitewater rafting.
Possible answers were:
helmet
gloves
life jacket (personal flotation device / PFD)
sun protection (sunglasses, sunscreen etc.) *can only be used once*
rash vest
wetsuit
appropriate footwear (e.g. closed-toe shoe)
mouthguard
whistle.
Question 1b.
	Marks
	0
	1
	2
	3
	Average

	%
	44
	15
	11
	29
	1.1


Students should pay particular attention to the command terms within a question. This question required students to list three ways to reduce risks using Level 2 from the Hierarchy of Controls. It did not require a wordy explanation. Wordy answers that did not contain the key words were not awarded marks.
Accepted answers were restricted to the following:
isolation
substitution
engineering controls.


Question 1c.
	Marks
	0
	1
	2
	3
	4
	5
	6
	Average

	%
	14
	8
	11
	17
	19
	18
	13
	3.2


When providing examples of administration controls, students should be able to reference a policy, a procedure, training methods, a sign or warning, or supervision vision protocols.
It was not enough to simply list the controls, for example, ‘wear a helmet’. Students were required to make a statement that ‘enforced the wearing of a helmet’ to identify the administration control that the whitewater company could use.
Possible answers are outlined below.
	Hazard
	Examples of administrative controls

	head injury
	staff deliver safety briefing to participants prior to entering the water
adherence to / enforcement of rules e.g. making sure helmets are worn
ensure participants are seated in appropriate positions in the raft
display rules on signs near the entrance of the rafting company
choose a safe route to raft down, avoiding potential obstacles
enact concussion protocols

	drowning
	conduct a swimming session with participants prior to getting in the raft to check their swimming ability
staff deliver safety briefing to participants prior to entering the water
seek calmer waters to conduct activity
have lifeguards on duty at all times
staff to have up-to-date first aid and CPR training
first aid space with qualified staff provided by rafting company
staff-to-participant ratio meets requirements
conduct staff training for procedures to carry out in a drowning scenario
have access to a defibrillation machine
ensure life jackets are being worn (rules around life jackets)
have access to a mobile phone / communication device to call 000

	heat stroke
	monitor the Bureau of Meteorology website and check weather updates in lead-up to the session; reschedule session if need be
run activity earlier in the day to avoid hottest part of the day
provide participants with sunscreen
provide access to water to fill drink bottles
seek shaded area during rest breaks
staff to have up-to-date first aid and CPR training
first aid provided by qualified staff from rafting company
educate participants on the warning signs of heat stroke
provide warning signs regarding weather conditions


Question 1di.
	Marks
	0
	1
	2
	3
	4
	Average

	%
	3
	5
	17
	36
	39
	3.0


This question was generally well answered, with the majority of students identifying at least three pieces of information. Students were required to pay attention to the question stem, which stated ‘apart from the participant’s personal details’.
Possible answers included:
date of incident
time of incident
description of injury/incident (not diagnosis related)
circle of injured area on diagram of body
details of first aid provided
details/signature of person filling out form
witnesses – who else was involved
location of the incident.
Note: cause or diagnosis of injury was not accepted.
Question 1dii.
	Marks
	0
	1
	2
	3
	Average

	%
	76
	4
	11
	9
	0.5


The majority of students stated that this would be reportable despite the relatively minor nature of the injury.
To attain three marks, students were first required to state ‘No’ and then to provide a justification that related back to the scenario. 
Responses that included one key point related to the criteria for a reportable incident were awarded one mark.
Students had to refer to what is reportable to WorkSafe to obtain full marks.
The following is an example of how a high-scoring response might look:
No, you would not need to report this incident to WorkSafe as the participant was cleared of any serious damage. You would report an incident to WorkSafe if the person had a serious injury, was an in-patient in hospital, they needed medical treatment within 48 hours of being exposed to a substance or they died.


Question 2a.
	Marks
	0
	1
	Average

	%
	70
	30
	0.3


Students who did not use the term ‘foundation’ or ‘foundation level participant’ in their response did not receive any marks. 
Question 2b.
	Marks
	0
	1
	2
	3
	Average

	%
	10
	7
	33
	50
	2.2


Some students were not able to distinguish between technical and tactical aspects or simply got these definitions around the wrong way.
To attain three marks, students were first required to state ‘False’ and then to provide a justification.
The following is an example of how a high-scoring response might look:
False 
Participants learn the technical skills of the sport first as these are the basic skills required to play the sport successfully. Without an understanding of how to perform the fundamental skills, the tactical skills of the sport will not be able to be applied as effectively.
Question 2c.
	Marks
	0
	1
	2
	3
	Average

	%
	4
	2
	28
	67
	2.6


Some students defined ball placement as a technical skill rather than a tactical skill to out-manoeuvre an opponent. Answers are provided below.
	Skill
	Technical or tactical

	serve
	technical

	positioning on court
	tactical

	ball placement
	tactical


Question 2d.
	Marks
	0
	1
	2
	3
	4
	Average

	%
	6
	16
	31
	28
	19
	2.4


The need to read the question carefully was evident in student responses: a number of responses made statements regarding direction of play, when the question stated ‘other than’.
A range of responses were accepted, noting that at least one ‘set-up’ of the activity and one ‘conduct’ of the activity were required to attain full marks.
Examples of accepted responses are provided below.
	Set-up of the activity
	Conduct of the activity

	Four racquets and one ball are required.
Place cones in the corners for participants.
Set the net to an appropriate height.
Provide clear instructions.
Provide demonstrations/walk-throughs.
	Each player stands in their own corner (square) on the court.
Player A or B starts with the ball.
This is a continuous activity and the ball movement pattern is repeated.
The ball must be hit over the net to the opposite team.
The coach provides feedback.
Maintain supervision and safety of participants during the game.


Question 2e. 
	Marks
	0
	1
	2
	Average

	%
	7
	26
	68
	1.6


Students were generally able to provide an example of how to both check for understanding and ensure the safe use of equipment.
Accepted responses included:
Check for understanding 
Ask open-ended questions of participants. 
Thumbs up/down to see how confident they feel about their skill level.
Get participants to demonstrate to confirm their understanding.
Confirm details of the session plan with the head coach.
Ensure the safe use of equipment 
Provide an effective demonstration on how to use equipment.
Ensure equipment is in safe working order.
Monitor use of equipment during the session and intervene if required.
Enable participants to demonstrate their use of equipment.
Question 3a. 
	Marks
	0
	1
	2
	Average

	%
	34
	21
	44
	1.1


There was a range of acceptable responses when describing factors for the orienteering part of the session.
It is important to note that age was not an accepted response as it was already stated in the stem of the question. 
Accepted responses include:
experience / fitness / ability / skill level of participants in the outdoor session, as this will determine difficulty of the walk and intensity at which the activity is conducted
weather report and conditions on the day of the activity. For example, if the weather is too hot, this will require additional rest breaks and hydration during the session, or the timing of the session may need to be changed.
objectives and purpose of the session
medical history of the participants so as to adapt or modify the session accordingly
safety/evacuation concerns – ability to access and evacuate the area
logistics/location/terrain – ability to evacuate the area, time to complete the course if large hills, etc.
human resources – how many staff you may need
finance/budget – consider costs such as set-up, equipment, staffing, etc.
Question 3b.
	Marks
	0
	1
	2
	Average

	%
	30
	35
	35
	1.1


A common misconception is that trust can be established by simply getting to know someone. While this can build personal connection, it does not necessarily form trust. Trust is established through consistent behaviours that create a safe, respectful and reliable environment. As a result, any response regarding ‘icebreakers’ or ‘getting to know you’ style activities was not awarded a mark.
Accepted responses include: 
open and honest communication
being competent and completing the tasks within the timeframe
following through and doing what you say you will do
being honest with participants about risks, allowing them to ask questions 
building/establishing rapport
consistent enforcement of expectations
story-telling of past experience
active listening.
Question 3c.
	Marks
	0
	1
	2
	3
	4
	Average

	%
	22
	2
	50
	1
	26
	2.1


While this question was generally well answered, it is important to note that students did not need to refer to items already listed in the travel pack.
No marks were awarded for medication and personal items, as these should not be included in a standard travel pack.
‘Flares’ were a common answer, but this was not awarded a mark due to the inherent danger a flare can provide in a bushland environment. Flares are a more appropriate rescue device for water-based activities.
A range of items, with an appropriate explanation of their use, was accepted.
Examples include:
jelly beans – in case a diabetic student experiences low blood-sugar levels
sunscreen
heat/foil blankets
whistle
tissues
gauze
bug/insect spray/repellent
batteries / portable phone charger
asthma puffer
sanitiser / alcohol wipes / sterile gloves (or something similar)
ice pack
tweezers
torch.
Question 4a.
	Marks
	0
	1
	2
	Average

	%
	13
	36
	51
	1.4


Acceptable responses for this question fell under the definition of organisational policies and procedures from the unit of competency, ‘Conduct sport coaching session with foundation-level participants’.
Accepted legal requirements include:
working with children check (WWCC)
occupational health and safety (OHS) or work health and safety (WHS)
duty of care
anti-discrimination laws, e.g. the Sex Discrimination Act and Equal Opportunity Act
Privacy Act.
The question considered behaviours expected of an assistant coach in particular, as explicitly stated in the unit of competency.
Behavioural standards include:
promoting positive interaction and participation
using acceptable language
arriving on time
using self-reflection to identify areas for improvement.
Additionally, other responses were accepted that would fit under expected behaviour standards:
respect the rights and worth of every person regardless of their gender, ability, cultural background or religion
treat each person as an individual
operate within the rules and spirit of your sport, promoting fair play
support participation and inclusiveness in all aspects of the sport
avoid being under the influence of drugs or alcohol
use self-reflection to identify areas for improvement.


Question 4b.
	Marks
	0
	1
	2
	3
	4
	Average

	%
	1
	5
	16
	33
	45
	3.1


Students needed to consider two distinct responsibilities for each stage of the session plan, that is, before and during the session. It is to be noted that ‘before the session’ means before the students arrive, so a response of ‘outline of instructions’ for the first stage was deemed incorrect as this would not be delivered before the session.
Possible responsibilities undertaken before the session:
equipment set-up
check for wear and tear
hazard check
drill/activity preparation
collecting attendance
review session plan with the head coach / mentor.
Possible responsibilities undertaken during the session:
running warm-up
running drills/activities
individual assistance to participants
monitor participant safety
monitoring safety / following of the rules. 
Question 4c.
	Marks
	0
	1
	2
	3
	Average

	%
	2
	7
	32
	59
	2.5


The majority of students were able to successfully identify three duties to safely pack up the equipment. No marks were awarded for ‘cleaning up the area’ as this is related to the session, not specifically to the equipment.
Acceptable responses include:
clean and sanitise equipment 
check for wear and tear (damage)
pack away / store equipment appropriately
fill in equipment logbook to confirm all equipment is returned
remove any damaged equipment and notify manager
ask for assistance if moving heavy equipment.
Question 5a.
	Marks
	0
	1
	2
	3
	Average

	%
	21
	19
	30
	30
	1.7


This question required students to identify a barrier to effective group cohesion and to use the terms within the unit of competency ‘Facilitate groups’.
Accepted responses include:
poor communication skills
conflict between individual and group goals 
lack of commitment to goals
poorly defined group boundaries, roles and responsibilities
personality clashes.
The following are possible responses:
Poor communication skills – the children may not be able to communicate effectively with each other to solve the problems and get out of the escape room.
Conflict between individual and group goals – the children may not work as a team but instead try to win the laser tag game individually by trying to score the highest number of shots.
Lack of commitment to goals – in rock climbing, students may not communicate about how much further is required and not work together to help get the climber to the top.
Poorly defined group boundaries, roles and responsibilities – students may not understand what their role is for the rock climbing, escape room or laser tag activities and may get confused about what is required for them to be successful.
Personality clashes – students may not get along during the activities and may fight and argue.
Question 5b.
	Marks
	0
	1
	2
	3
	Average

	%
	31
	20
	27
	22
	1.4


While facilitation techniques to build group cohesion and collaboration are listed within the knowledge evidence of the unit of competency, the majority of students did not use these in their responses, choosing more practical options instead. 
Accepted responses include:
defining objectives of sessions and negotiating group goals
defining group boundaries, roles and responsibilities while allowing for group decision-making
focusing the group on shared activities (team-building activities)
encouraging individuals to assist other group members
encouraging optimum interaction between group members (establishing rapport)
rotating partners and subgroups for different activities
allocating tasks to group participants and rotating tasks
identifying signs, stages and levels of conflict within groups and using techniques to resolve at each stage of escalation.
One mark was awarded for an appropriate facilitation technique, with additional marks awarded for responses that explained how the technique could be implemented and provided the link to the scenario. Students could still be awarded marks for their explanation if they did not get a mark for the technique.
Below is an example of a response worth three marks:
Technique: Conduct a group discussion / brainstorm
Explanation: Kim could hold a group discussion / brainstorm to discuss all the children’s ideas at once and then come to a conclusion. This way, everyone’s ideas are considered, encouraging optimum interaction.
Question 5c.
	Marks
	0
	1
	2
	Average

	%
	23
	26
	51
	1.3


Students were required to simply state a characteristic of each leadership style, noting that friendly and approachable includes two-way communication, where participants are able to ask some questions.
A high number of responses used the term ‘laissez-faire’ as a substitute for ‘friendly and approachable’. However, as these are two different concepts, any reference to ‘laissez-faire’ was not an accepted response. 
A ‘disciplinarian and authoritarian’ style is highly structured and results in the leader having all the control, making all decisions for the group.
Question 5d.
	Marks
	0
	1
	2
	3
	Average

	%
	28
	32
	26
	14
	1.3


Accepted conflict resolution techniques include:
negotiation
compromise
mediation
collaboration
assertiveness.
In stating the considerations that Kim could take into account when implementing this technique, students needed to be aware that this is related to the technique specifically used with James. As a result, common misconceptions centred around trying to find solutions or strategies to get James to comply with expectations.
Considerations could include:
finding out why James does not want to move on and discussing this further
clarifying expectations and reminding James that these were discussed at the beginning of the session
seeking a win-win outcome or ensuring that James gets a positive outcome
ensuring James’s behaviour doesn't impact upon the session or group
considering James’s age.
Question 6a.
	Marks
	0
	1
	2
	3
	4
	5
	6
	Average

	%
	11
	7
	17
	14
	25
	9
	17
	3.3


The use of ‘stage of the activity session’, which was from the elements section of the unit ‘Deliver recreation sessions’, appeared to be unfamiliar terminology for some. Students who considered the aspects that might be covered in each stage, coupled with a relevant explanation, scored well.
Possible responses for each stage (one mark per item in each box) are outlined below.
	Stage of the activity session
	Key component
	Explanation 

	Introduction

	provide clear instructions and encourage questions
explain safety procedures
advise participants of roles and responsibilities
explain session objectives
	ensures that all participants are aware of expectations of the hike
encourages clarification
addresses safety in the introduction to minimise incidents on the hike

	Delivery
	sequence and pace activities appropriately 
provide demonstrations where required
monitor technique
provide corrective instructions / modify activities to suit
be encouraging and motivating
	ensures that participants don’t get bored and become complacent
ensures that the leader is catering for different learning styles / languages
ensures correct technique to minimise potential injuries

	Evaluation
	evaluate group satisfaction
identify areas for improvement
	minimises issues with negative attitude 
minimises issues and addresses any potential hazards, improving participant safety/engagement in the future


Question 6b.
	Marks
	0
	1
	2
	Average

	%
	34
	45
	21
	0.9


Students needed to provide two different methods to address the two different hikers, based on their age, and to explain why the chosen method would be appropriate.
Higher-scoring responses adjusted the language for Chris (eight years old) or provided more incentives or ‘gamified’ the task to motivate him. For Peter (80 years old), providing verbal encouragement, discussion on the benefits or talking about points of interest on the hike were appropriate responses.
Question 6c.
	Marks
	0
	1
	2
	Average

	%
	22
	34
	44
	1.2


High-scoring responses identified a technique that could be adopted to improve group dynamics and linked this technique specifically to the scenario (bushwalk).


Techniques could include:
set clear expectations
create a team challenge
provide a discussion prompt or song
play a game (e.g. ‘I spy’).
When linking to the scenario, responses needed to consider how the technique would assist the group with respect to the participant age range and the activity of bushwalking.
Following is an example of how a high-scoring response might look:
Playing a fun game such as ‘I spy’ could provide a welcome distraction or encourage the group to interact and help pass the time.
Question 7a.
	Marks
	0
	1
	2
	3
	Average

	%
	6
	16
	44
	34
	2.1


Students were required to use the table provided to identify an appropriate demonstration method for five- to 10-year-olds. This was worth one mark. A further one mark was awarded for a description of why the demonstration method was appropriate, and another mark was awarded for a modification of this demonstration method.
A common error was to develop a modification method that was not linked to the identified demonstration method.
[bookmark: bookmark=id.rb0ewmip18f1]Possible responses are outlined below.
	Demonstration method 
	Description of why suitable 
	Modification to demonstration method

	Play an educational video showing the skill
	provides both verbal and visual instructions, caters for children with different learning styles
can use songs, rhymes and analogies to engage the children
commonly used method in schools for children to learn a new skill
more engaging to capture children’s attention
	slow down the video
play the video multiple times
use engaging themes, age-appropriate language and animations

	Demonstrate each component of the skill several times
	helps associate verbal instructions with actions
assists with retention
	have children demonstrate each component
use analogies during demonstration
use minimal verbal instruction points

	Demonstrate the whole range of skills from start to finish
	simple to understand
suitable for attention spans of 5- to 10-year-olds
volleyball skills are short/quick skills
	ask one of the children to do the demonstration
break demonstration of skill into its parts


Question 7b.
	Marks
	0
	1
	2
	3
	Average

	%
	11
	13
	33
	43
	2.1


As this question required students to identify the least suitable instructional method based on the table, the only accepted response was ‘address all participants with the same instructions’.
Students who correctly identified this aspect were typically able to describe why this method would be least appropriate, including how each individual may have different needs and challenges that require a range of instructional methods such as visual, verbal or other adjustments for those who may have mobility impairments.
Modifications should have focused on providing instructions that are tailored to the individual needs of participants. This question was generally well answered.
Question 7c.
	Marks
	0
	1
	2
	3
	Average

	%
	25
	32
	26
	17
	1.4


Some students simply restated what was in the table provided, rather than ‘apart from those in the table’. One mark was given for the demonstration method, one for the instructional method and one for the modified rule.
Possible answers include those listed below.
	User group
	Demonstration method
	Instructional method
	Modified rule

	Adults aged over 65
	slow down the demonstration
use a participant to demonstrate
provide stationary demonstrations
provide demonstration from multiple angles
	explain the skill in more depth
repeat or emphasise key points

	add more players
decrease the court size
allow catching the ball after a serve
seated volleyball
allow serving from closer to the net


Note: Lowering of the net height was not awarded marks as this was referred to in the table provided.
Question 7d.
	Marks
	0
	1
	2
	3
	4
	Average

	%
	26
	14
	26
	9
	25
	1.9


Students were required to identify the environmental factors as listed in the knowledge evidence of the unit of competency ‘Deliver recreation sessions’.


The only acceptable responses were:
noise
indoor venue climate control and ventilation.
Note: simply stating ‘climate control’ or ‘ventilation’ was accepted.
To attain marks, students also needed to describe what they would do to mitigate the impact of the environmental factor, not explain how it impacts the session.
Possible answers include those listed below.
	noise
	turn the sound down on any sirens/buzzers
install court dividers to reduce the noise travelling across the courts
move to a quieter area to deliver instructions

	indoor venue climate control and ventilation
	complete the session early in the morning or at night when the temperature is cooler
install fans to support ventilation and airflow
open any doors and/or windows to allow in fresh air


Question 7ei.
	Marks
	0
	1
	2
	Average

	%
	2
	9
	89
	1.9


This question was quite well done. Students were required to interpret the graph and identify one area of strength and one area for improvement.
Area of strength:
Were my instructions and demonstrations clear?
Did the activities meet your needs?
Area for improvement:
Was the venue accessible?
Was the environment suitable for the session?
Question 7eii.
	Marks
	0
	1
	Average

	%
	25
	75
	0.8


Students were required to link the adjustment to the identified area of improvement.
Responses required more detail than simply ‘make venue more accessible’.


For example:
Environment:	The environment may be too noisy because of other sessions; look to move courts or adjust start/finish time so you don’t clash with the other sessions.
Environment:  	Look to hire a different venue when no one else is booked at the same time.
Venue:   	Make sure venue has accessible parking, ramp access rather than stairs, and accessible bathrooms / change rooms.
Venue:  	Make sure venue is well signposted or close by for participants to access.
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