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2025 VCE VET Music: Sound Production external assessment report
All students were able to complete the 2025 examination, and while many questions were answered well, students would benefit from more exposure to the following areas:
what an audio interface actually does
the physics of acoustics and electricity
what aspects of an instrument are captured during the recording process and how this relates to bit depth and file size
practical issues when using microphones for recording or live sound
exposure to developing technologies in audio for live and recorded sound 
identifying and practising multiple ways of setting up equipment when recording groups of musicians, then analysing advantages/disadvantages of the various set-ups and signal chain routing
regular analysis of the visual presentation of musical data in a DAW
spending significant time listening to various processing FX, describing/naming the effect and then identifying the relevant parameters associated with these effects.

Note: The statistics in this report may be subject to rounding resulting in a total more or less than 100 per cent.
Section A
In Section A of the examination, students generally fared well. Most students demonstrated an understanding of how standard audio equipment affects sound. However, only students who scored highly were able to interpret the impact of less common controls on the audio.
There are still areas for improvement, particularly around critical listening and learning to separate sounds, frequencies and processes. Students would also benefit from a revision of the underpinning knowledge from Units 1 and 2, and then further revision closer to the examination date. Students need more exposure to a range of different sound systems and to have access to small and large systems so that they can hear and feel the differences in presence and processes. More practical experience in a recording studio would help them to fully understand recording workflows. Exposure to more complex recording scenarios would help them grasp the overall process and learn how to resolve issues as they arise.


Question 1
	[bookmark: _Hlk219974209]Mark
	0
	1
	Average

	%
	33
	67
	0.7


Ground lift / GND LIFT
Many students incorrectly answered ‘In/Out button’. Students would benefit from exposure to actual hardware.
Question 2
	Mark
	0
	1
	Average

	%
	29
	71
	0.7


HPF / high pass filter / rumble filter / low cut
Question 3a.
	Mark
	0
	1
	Average

	%
	0.8
	99
	1.0


Piano/keyboard
Question 3b.
	Mark
	0
	1
	Average

	%
	11
	89
	0.9


Bass / double bass / upright bass
Question 3c.
	Mark
	0
	1
	Average

	%
	10
	90
	0.9


Reverb
Note that ‘echo’ was not an acceptable response.


Question 3d.
	Mark
	0
	1
	Average

	%
	14
	86
	0.9


Delay
Question 3e.
	Mark
	0
	1
	Average

	%
	2
	98
	1.0


Sax/saxophone
Question 3 was generally answered well. Students who had difficulty identifying the difference between delay/echo and reverb would benefit from more exposure to processors.
Question 4a. 
	Mark
	0
	1
	Average

	%
	65
	35
	0.3


Speed / speed set to fast / fast speed
Question 4bi. 
	Mark
	0
	1
	Average

	%
	75
	25
	0.3


Mix
Question 4bii. 
	Mark
	0
	1
	Average

	%
	68
	32
	0.3


Decreased / turned down / reduced
Students would benefit from more exposure to the different types of processors.


Question 4ci. 
	Mark
	0
	1
	Average

	%
	71
	29
	0.3


Feedback
Question 4cii. 
	Mark
	0
	1
	Average

	%
	36
	64
	0.6


Increased / turned up
Question 4di. 
	Mark
	0
	1
	Average

	%
	31
	69
	0.7


Hi pass / HPF
Question 4dii. 
	Mark
	0
	1
	Average

	%
	34
	66
	0.7


Increased / higher cut-off frequency selected / turned up
Question 5 
	Mark
	0
	1
	2
	Average

	%
	29
	45
	27
	1.0


Type 1: EQ
Type 2: Compression/limiting
Students would benefit from more exposure to the different types of processors.


Question 6a.
	Mark
	0
	1
	Average

	%
	27
	73
	0.7


Keyboard is not in time with loop
Question 6b.
	Mark
	0
	1
	Average

	%
	38
	62
	0.6


Editing / cut and nudge/move / move / drag until in time / audio quantise 
Note that ‘editing loop’ was not an acceptable answer.
Question 6c.
	Mark
	0
	1
	Average

	%
	38
	62
	0.6


Click track / review monitor levels / improve balance of loop and keyboards in headphones/monitors / provide additional monitoring
Question 7a. 
	Mark
	0
	1
	Average

	%
	75
	25
	0.3


Side-chain compression / ducking
Many responses gave ‘compression’ as the answer. The differences between compression and side chain compression are not always easy to hear, especially on smaller sound systems, and students would benefit from more exposure to both sounds.
Question 7bi. 
	Mark
	0
	1
	Average

	%
	29
	71
	0.7


Horn / high frequency / HF


Question 7bii. 
	Mark
	0
	1
	Average

	%
	69
	31
	0.3


1000 or 1k
Since many students did not answer this question correctly, it is recommended that students spend more time on analytical listening during the course of the program.
Question 8a.
	Mark
	0
	1
	Average

	%
	66
	34
	0.3


It is not in time
Question 8b.
	Mark
	0
	1
	2
	Average

	%
	37
	53
	10
	0.7


Editing action 1: Trim the start to the beginning of the waveform
Editing action 2: Trim the fragment at the end / trim and re-loop/duplicate
Most students were not able to suggest two actions to correct the issue in part a.
Section B
In Section B of the examination, students seemed to struggle with basic principles without the stimulus of the audio samples. Students would benefit from spending more time with equipment – both hardware and software. The students appeared to be in two separate groups – studio or live audio – whereas the Units of Competency cover the full gamut of live audio and studio audio, including the setting up and the operation and understanding of both, as well as the safety and electrical implications of studio and live audio.
Students should study the basics of sound production and complement this with practical live and studio mixing. They should be able to recognise common terms and understand how they apply in practical contexts. More hands-on activities would help students understand concepts such as phasing, microphone positioning, and common technical issues.
It is important that students develop a solid understanding of widely used sound-processing devices and effects units, including reverb, delay, EQ, compressor and gate, as well as standard editing tools found in most DAWs. 
Many students were unable to demonstrate a clear understanding of the correct use of common input devices such as dynamic microphones, condenser microphones and DIs. Students need to understand both the purpose and context for using each piece of equipment. This is best achieved in a practical setting where they can experiment and explore the differences.
Question 1
	Mark
	0
	1
	Average

	%
	20
	80
	0.8


1000 / 1024 (either answer was correct)
Question 2
	Mark
	0
	1
	Average

	%
	52
	48
	0.5


Different waveform / wave shape / harmonics / overtones / resonance / timbre
This question required critical listening. Students would benefit from listening more to acoustics (real instruments), which would help them to understand waveforms and harmonics – a very important element of sound engineering.
Question 3
	Mark
	0
	1
	Average

	%
	32
	68
	0.7


It increases / goes faster
Question 4
	Mark
	0
	1
	Average

	%
	61
	39
	0.4


1000
Question 5a.
	Mark
	0
	1
	Average

	%
	55
	45
	0.5


Analogue/analog
Some of the units of competency in this study require students to work with analog and digital systems; this should include a basic knowledge of analog to digital and digital to analog conversion.


Question 5b.
	Mark
	0
	1
	Average

	%
	44
	56
	0.6


Digital
Question 6
	Mark
	0
	1
	Average

	%
	65
	35
	0.4


96 dB
Question 7
	Mark
	0
	1
	2
	Average

	%
	37
	42
	21
	0.8


Any two of:
inaccurate perception of low and high frequencies
ear fatigue
hearing damage
equipment damage
Students would benefit from listening more to different scenarios on different equipment.
Question 8a.
	Mark
	0
	1
	Average

	%
	24
	76
	0.8


Phase time alignment error / phasing / phase cancellation / comb filtering
Question 8b.
	Mark
	0
	1
	2
	Average

	%
	16
	43
	40
	1.2


Any two of: 
reverse/flip/invert phase of one mic
move mics as per 3:1 rule
move one mic
delay one channel
While most students were able to identify the audio issue in part a, not many were able to provide two solutions. 
Many students had a theoretical knowledge of phase but were less confident in applying practical solutions to phase problems. They appeared to know only one reason to correct the problem.
Question 8c.
	Mark
	0
	1
	Average

	%
	68
	32
	0.3


Can hear phase cancellation more clearly
Question 9a.
	Mark
	0
	1
	2
	3
	4
	Average

	%
	4
	5
	21
	36
	35
	2.9


Advantages (any two of): 
presenter/performer/user free to roam
reduce trip hazards and cabling hassles
neat stage
consistent distance from sound source
hands-free
visually pleasing
no need for mic stand
neater stage presence
Disadvantages (any two of): 
RF/wireless channel allocation may be complex
other shows nearby may use similar channels
batteries could go flat
dropouts
interference
prone to feedback
noise caused by movement of clothes/jewellery/body
more complex set-up
Students would benefit from more exposure to radio microphone technology.
Question 10
	Mark
	0
	1
	Average

	%
	15
	85
	0.9


Tune guitars / replace strings / bring guitars to performers / repair / pack guitars away / change/swap guitars during performance
Question 11
	Mark
	0
	1
	Average

	%
	50
	50
	0.5


Bury it / cable tray / suspend it
Question 12a.
	Mark
	0
	1
	2
	Average

	%
	10
	36
	54
	1.5


Any two of: 
hard to hear FOH properly 
band stage levels may impact ability to hear the mix
need to keep going into audience to check sound
Question 12b.
	Mark
	0
	1
	2
	3
	Average

	%
	46
	6
	23
	25
	1.3


Item of equipment: iPad / tablet / phone / Wi-Fi controller
Reasons (any two of): 
can mix from audience locations 
can check monitor levels on stage
can save or recall mixer settings
desk can be locked
Question 13
	Mark
	0
	1
	2
	Average

	%
	26
	46
	28
	1.0


Any two of:
send to the plug-in on aux
increase the buffer size
shut down other applications on the computer
Not many students were able to provide the correct response to this question. Incorrect responses included ‘decrease the buffer size’ and ‘decrease bit depth’. 


Question 14
	Mark
	0
	1
	2
	3
	4
	Average

	%
	0.6
	0.6
	2
	6
	91
	3.9


In any order: B, C, E and G
Question 15a.
	Mark
	0
	1
	Average

	%
	8
	92
	0.9


No pops / no loud sounds / avoid damaging equipment / avoid hearing damage/feedback
Question 15b.
	Mark
	0
	1
	Average

	%
	5
	95
	5.0


Avoid tripping hazards
Question 15c.
	Mark
	0
	1
	2
	Average

	%
	8
	45
	47
	1.4


Any two of: 
can reposition the mic and stand if required
allows for mic to be handheld
stops cable tangle at stage box
easier to replace cable later if it is faulty
Responses that mentioned ‘noise issues’ or ‘leaving excess at the stage box’ suggested that students may have not fully understood the question.
Question 16a.
	Mark
	0
	1
	Average

	%
	55
	45
	0.5


No delayed sound / no latency / can always hear what is being played / performers can hear each other better
Responses that mentioned ‘monitoring input being individual’ or ‘not hearing other instruments’ indicated that students may have been unsure and hesitant with this question.
Question 16b.
	Mark
	0
	1
	Average

	%
	40
	60
	0.6


They can hear the click track / they could record an overdub / drop in
Question 17
	Mark
	0
	1
	Average

	%
	19
	81
	0.8


C
Question 18
	Mark
	0
	1
	Average

	%
	65
	34
	0.4


Connection to a monitor/amp on the stage
Question 19a.
	Mark
	0
	1
	Average

	%
	81
	19
	0.2


Circuit overload / trip circuit breakers / blown fuses / overheating / dangerously low impedance
Question 19b.
	Mark
	0
	1
	Average

	%
	78
	22
	0.2


2 Ohms (Ω) / 2
Question 19c.
	Mark
	0
	1
	Average

	%
	58
	42
	0.4


8 Ohms (Ω) / 8
Question 20a.
	Mark
	0
	1
	2
	3
	4
	5
	6
	Average

	%
	1
	0
	1
	5
	20
	49
	23
	4.8


The correct responses are indicated in bold in the table below. 
	Connector label
	Connector name
	 Internal wiring label

	D
	TS/jack/phono
	I or B

	A
	XLR/Cannon
	F

	H
	HDMI
	C

	G
	Speakon/NL4/NL2
	B







A significant number of students seemed confused with the TS/jack/phono connector; more study time could be spent on cable identification.
Question 20b.
	Mark
	0
	1
	2
	Average

	%
	40
	40
	20
	0.8


Any two of: 
can have longer cable runs
phantom power
better rejection of interference
less loss of signal 
Note that ‘stronger’ was not an acceptable response.
As with the theoretical versus practical knowledge of phase in Question 8b., it is possible that students know what a balanced cable is but are less familiar with its benefits.
Question 21a.
	Mark
	0
	1
	Average

	%
	88
	12
	0.1


Four
Students would benefit from more work in understanding electrical concepts as they relate to radio.


Question 21b.
	Mark
	0
	1
	Average

	%
	69
	31
	0.3


84 dB / 84
Question 21c.
	Mark
	0
	1
	Average

	%
	60
	40
	0.4


80 dB / 80
Question 22
	Mark
	0
	1
	2
	3
	4
	Average

	%
	4
	7
	12
	23
	54
	3.2


Any four from the following five general categories:
secure gigs / live performance opportunities – submit to venues/bookers
submit to industry professionals – publishers, record labels, producers, music agents or managers
promote an artist to fans – social media, web/media
present a song to band / ensemble members / collaborator
to experiment with, or document arrangements/songwriting/instrumentation, or production.
Question 23
	Mark
	0
	1
	2
	3
	Average

	%
	8.1
	32
	54
	6
	1.6


Any three of:
use a compressor to control dynamic range / reduce volume inconsistencies
ride the fader / adjust track level using the fader
apply automation to manually control volume changes where necessary
name a specialised specific plug-in (for example, Waves Vocal rider)


Question 24
	Mark
	0
	1
	Average

	%
	76
	24
	0.2


Audio – FLAC / FLAC
With increased audio being delivered across networks, knowledge of file types and their specifications and performance is fundamental.
Question 25a.
	Mark
	0
	1
	2
	3
	Average

	%
	4
	7
	14
	76
	2.6


A, D and F (in any order and no repeats)
Question 25b.
	Mark
	0
	1
	2
	3
	4
	5
	6
	Average

	%
	1
	0
	10
	21
	36
	9
	23
	4.1



	DAW input
	Sound source
	Input device label
	Reason for choice

	1
	Double bass
	B
	The large diaphragm will capture low frequencies well

	2
	Acoustic guitar 
	F
	It has a pick-up / less spill 

	3
	Vocals 
	C
	Built-in pop shield and it is cardioid / less spill

	4
	Laptop
	F
	Any one of: 
to convert the line out to a balanced input
cleanest sound / no spill (if compared to micing the laptop speakers)












Incorrect responses included that the pair of condensers would work on either the acoustic guitar or the double bass, or that a mic could be placed near the speaker on the laptop.



Question 25c.
	Mark
	0
	1
	2
	3
	Average

	%
	2
	8
	23
	67
	2.6


compressor
de-esser
reverb
Question 25d.
	Mark
	0
	1
	2
	Average

	%
	7
	41
	53
	1.5


gate / automation / ride the fader / edit/delete sections with no vocals / expander
EQ / LPF / stem / splitter
Question 25e.
	Mark
	0
	1
	Average

	%
	61
	39
	0.4


20 GB / 20
Students would benefit from more work with DAWs and their capabilities.
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