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2025 VCE Drama Solo Performance external assessment report
[bookmark: TemplateOverview]General comments
In the 2025 examination, students could choose from any of 10 prescribed structures. Three of the structures had additional choices:
Structure 1: The Villain – Captain Hook, Cruella de Vil, Hades or Ursula
Structure 5:  Agent 99 and/or Agent 86
Structure 10: Professor Filius Flitwick or Professor Pomona Sprout. 
All structures begin with opening sentences that provide background to the character and usually indicate when or where the performance takes place, establish the audience and provide additional information about the structure. Higher-scoring performances took note of the adjectives used to describe the character in these sentences and clearly demonstrated them (Criterion 2). Students are advised to pay attention to everything written in the prescribed structures, especially where plurals indicate that more than one thing is needed for that aspect (Criterion 1).
Students who went beyond the suggested resources in their research (Criterion 3) more often created era-appropriate and in-depth characters.
Many performances indicated that scripts had not been edited sufficiently (Criterion 4). Several performances felt underprepared, rushed or cluttered. Students have seven minutes to perform their solo performance, and most were between six and seven minutes. Performances that take less than six minutes can indicate insufficient research and play-making skills.
As part of the examination, students must choose one convention and one dramatic element from the list provided. A suggested convention and dramatic element for each structure was provided to support students. Some students did not select an appropriate convention or dramatic element for their character, or selected conventions ad hoc or used them superficially (for example, via a token song or dance). Some students listed a convention that they demonstrated insufficiently, and this impacted their score. Many students used the suggestions, so there were very few conventions (Criterion 6) or dramatic elements (Criterion 7) selected that were not on the prescribed list.
In 2025, students could choose a performance style for five of the structures. The other five structures were allocated a performance style. Low-scoring performances did not show the performance style clearly or consistently throughout the performance (Criterion 5).
Students are reminded that four expressive skills (Criterion 8) are used when creating and realising a character: voice, movement, gesture and facial expressions. Since all four are equally assessed, students are advised that describing or narrating what is happening should not take precedence over movement, gesture and facial expressions that show what is happening.
High-scoring performances created clearly defined characters that were maintained throughout the performance. The actor–audience relationship was particularly strong when students made eye contact that connected the audience more deeply with the character’s world (Criterion 9).
Costumes, set pieces and properties support characterisation and demonstrate an understanding of the prescribed structure and performance style(s). Students should ensure that all set pieces are used purposefully. Costumes should be used in rehearsals so that students have practised their movements and transformations under performance conditions. Hair should be tied up or pinned away from faces so that students do not have to break character to move it off their faces during a performance. 
Many students chose to use soundtracks. When used well, these can enhance the mood of a performance and control timing. Students are advised to think about where the speaker is placed in the examination room, and to be aware of sound from the perspective of assessors. Sometimes the speaker may be best placed behind the performer or to the side rather than in front. Prior to the examination, students should test their sound in various spaces and perform a sound check in the room. Assessors cannot advise on volume, placement or balance (Criterion 10).
There is no need to rewrite the prescribed structure on the Statement of Intention. This is a poor use of the word limit. Instead, the Statement of Intention should be used as a guide for assessors about specific aspects of performances that may not otherwise be clear. 
Specific information
The statistics in this report may be subject to rounding, resulting in a total of more or less than 100 per cent.
Criterion 1
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0.2
	0.0
	0.0
	0.2
	0.0
	0.3
	0.3
	0.4
	3
	8
	88
	9.8


Criterion 2
	[bookmark: _Hlk32510465]Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0.2
	0.2
	0.5
	3
	6
	13
	19
	20
	17
	12
	10
	6.9



Criterion 3
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0.2
	0.3
	0.5
	2
	6
	11
	19
	20
	18
	11
	12
	7.0


Criterion 4
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0.2
	0.2
	0.4
	2
	6
	14
	20
	22
	16
	11
	9
	6.8




Criterion 5
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0.3
	0.1
	0.6
	3
	9
	13
	20
	18
	16
	11
	9
	6.7


Criterion 6
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0.3
	0.0
	0.2
	3
	8
	14
	20
	18
	15
	11
	10
	6.8


Criterion 7
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0.2
	0.2
	0.3
	3
	8
	15
	22
	20
	15
	9
	8
	6.7


Criterion 8
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0.2
	0.2
	0.0
	2
	6
	12
	22
	22
	18
	11
	8
	6.9


Criterion 9
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0.2
	0.2
	0.2
	2
	7
	12
	21
	22
	17
	11
	8
	6.9


Criterion 10
	Marks
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0.2
	0.1
	0.3
	1
	6
	11
	20
	20
	17
	12
	11
	7.1





Prescribed structure 1: The Villain (Captain Hook, Cruella de Vil, Hades or Ursula)
This was the most popular structure. The most common choices of villains were Cruella followed by Ursula.
High-scoring performances demonstrated:
strong understanding of the villain archetype, and subverted this idea with intentional choices to shift the narrative to make the villain seem heroic or unfairly treated
sophisticated use of caricature to enhance the cartoonish nature of the stimulus, and often had a clear moral message embedded in their work
clever and appropriate costume choices to create characters
strong expressive skills, especially in character transformations.
Melodrama or Musical Theatre were popular choices of performance style. These were good choices given the stimulus and prescribed structure.
Low-scoring performances:
demonstrated understanding of the Disney character, but not necessarily why their chosen character was seeking to be presented in a new light 
did not link well to the second villain character from the prescribed list, and often simply presented scenes from the film with no clear throughline or reasoning
relied on voice and lacked light and shade in vocal tone, pace and volume
did not have appropriate costumes (for example, wore theatre blacks or street clothes), and were careless in their use of props (for example, throwing them to the ground after use).
Prescribed structure 2: Marie Antoinette
High-scoring performances demonstrated:
a strong understanding of the historical context of Marie Antoinette and the French Revolution, and embedded a strong political message
an insight into the character’s background and their perception by the public
sophisticated inclusion of and parallels to modern references
clear and creative manipulation of costume, prop or sound.
Low-scoring performances:
did not demonstrate an understanding of history, and suffered from a lack of research
tended to perform a caricature of French people without clear purpose or justification
did not convey a sense of scheming or an increase in Marie Antoinette’s popularity at Louis’s expense
used props that did not suit the character or time and had difficulty manipulating costumes.

Prescribed structure 3: The Children’s Book Character
High-scoring performances demonstrated:
the style of children’s theatre in engaging and innovative ways through the use of bright colours, opportunities for the audience to participate, and conventions such as song, dance and asides
a clear understanding of the message that their character was presenting to a young audience about technology, and made this a key part of their performance
strong understanding of the stimulus material, as well as children’s literature as a whole, which was central to their work
strong character differentiation in movement and vocals, including the use of rhyme in language used as character. 
Low-scoring performances:
showed insufficient research and relied on tropes from children’s TV shows
did not effectively communicate the character’s purpose from the stimulus material in the modern day
did not engage with the audience (for example, lacking eye contact and looking over the heads of the audience)
did not adequately portray words in the opening sentences (for example, ‘frustrated’, ‘ripped’ and ‘pounce’).
Prescribed structure 4: Frederick Federici
High-scoring performances demonstrated:
informed choices about performance style, often choosing Musical Theatre, Comedy and Gothic Horror. While different, all were manipulated skilfully by students
a clear understanding of how to create symbolic meaning for the audience, often through atmospheric storytelling
thoughtful references to Melbourne, creating iconic theatre experiences
excellent applications of production areas, including the use of lighting and soundtracks.
Low-scoring performances:
showed insufficient research into the other theatre ghosts and did not focus sufficiently on the opening sentences to establish time and place, or the purpose of the character
were inconsistent in mood, with tension lost due to pacing or under-rehearsed sound cues
lacked contrast in energy due to monotonous or repetitive delivery
underused, under-rehearsed or poorly integrated props and costumes.
Prescribed structure 5: Agent 99 and/or Agent 86
High-scoring performances demonstrated:
a clear understanding of comedy, in particular the style of comedy featured in Get Smart. They skilfully wove verbal jokes into fast-paced and heightened physical situations 
an ability to manipulate climax and anticlimax very well to mirror the stimulus material and put the agent(s) into new situations that the structure required
a clear understanding of the era through costume, hair and make-up, music/sound, dance and references to the times. They used one or two simple props imaginatively
excellent timing to a backing track and chose and cleverly used music well from Get Smart, James Bond and Austin Powers.
Low-scoring performances:
relied heavily on mimicking Agent 99 or Agent 86
tended to be rushed and breathless
poorly differentiated characters through the use of similar accents and physicalisation
relied on spy tropes without necessarily understanding the context of the stimulus, and were unable to demonstrate research satisfactorily.
Prescribed structure 6: The Director
This was the least popular structure. 
High-scoring performances demonstrated:
strong intertwining of the original story with the information from the #MirandaMustGo campaign
clear characterisation of the director and others in the workshop
strong vocal characterisation and movement to differentiate characters.
Low-scoring performances:
tended to talk rather than show
used the performance to offer a strong political stance regardless of the dot points and opening sentences.
Prescribed structure 7: Captain Haddock
High-scoring performances demonstrated:
excellent physical theatre to present the larger-than-life characters from the Tintin story stimulus
skilful use of caricature and tableaux, and created the cartoonish comic style through the use of their voices, movements and gestures
understanding of the character of Captain Haddock as a pirate and potentially problematic character, while weaving this into their interpretation of the performance structure through intentional choices and symbols
inventive utilisation of a range of physical theatre elements and props when recreating scenes from the comic.
Low-scoring performances:
had difficulty navigating between the dot points and performance focus, creating a sense of confusion and lack of precision
did not demonstrate the clear sense of storytelling that the structure required
needed further exploration and development in their presentation of Captain Haddock
relied on yelling and exaggeration, often making it hard to hear what was being said.


Prescribed structure 8: The Advertising Executive
This was the second most popular structure. 
High-scoring performances demonstrated:
clear and intentional choices with caricature and comedy while playing up the overly showy advertising executive to satirise and/or make a statement about capitalism, consumerism or the advertising industry 
a well-researched interpretation of how advertising distorts reality, and presented this in creative and entertaining ways
well-considered choices for their underappreciated aspect of Australia, and used satire to make this clear in their advertisement
inventive costuming and use of production areas.
Low-scoring performances:
did not go beyond the surface level of the advertising executive and their campaign, and relied on two-dimensional characters
simply recreated advertisements that students had seen or researched, and did not demonstrate a clear purpose or message
played the advertising executive as an ‘ocker’ rather than as someone ‘flashy and pretentious’, and tended to be loud, rushed and breathless
demonstrated a poor use of space, with the student staying in a very limited area of the stage, wandering purposelessly, or presenting to the back or side instead of to the assessors.
Prescribed structure 9: Oiwa (The Onryo or Vengeful Ghost)
High-scoring performances demonstrated:
deep research into the style of Butoh, and presented the character of Oiwa through stylised movement 
excellent use of production areas, often using soundtracks to enhance their work and timing this to perfection
costume and make-up that enhanced the style of Butoh in ways that were appropriate for the character
clear connections between the stimulus story and the performance structure
amazing physicality that enhanced the mood of creepiness and scariness.
Low-scoring performances:
did not show the main character of Oiwa enough, resulting in an insufficient sense of who she was and where she was
underdeveloped the performance style of Butoh, with it tending to not be sufficiently grotesque
did not use production areas well, such as using soundtracks with only one sound (which was repetitive and off-putting) or a costume that was touched so often that it was distracting
tended to show emotion through lots of heavy breathing, which affected the dramatic element of mood.


Prescribed structure 10: Professor Filius Flitwick or Professor Pomona Sprout
Professor Sprout was chosen considerably more often than Professor Flitwick.
High-scoring performances demonstrated:
a clear understanding of the character that went beyond the books or movies, and presented their professor as having progressed since their time at Hogwarts 
the Australian Wizarding school in clever and creative ways that made it clearly distinct from Hogwarts
a strong understanding of the chosen performance style (often Magic Realism), its conventions and effect on the audience
vocal clarity and differentiation of characters through pace, tone, volume and accent.
Low-scoring performances:
relied on the stimulus material too much, and often simply recreated moments from Harry Potter without clear purpose or intention
relied on dialogue at the expense of action
employed weak voice projection and articulation
did not convey a sense of magic.
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