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2025 VCE Music Composition external assessment report
[bookmark: TemplateOverview]Note: student responses reproduced in this report have not been corrected for grammar, spelling or factual information.
This report provides sample answers, or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses. 
The statistics in this report may be subject to rounding resulting in a total more or less than 100 per cent.
Question 1a.
	Mark
	0
	1
	2
	3
	Average

	%
	1
	4
	14
	81
	2.8


This question required students to identify the first three instruments / sound sources in the order in which they entered. 
The correct responses were:
vocals / harmonised vocals
electronic drums / percussion
electronic synthesiser using bass register (bass was also accepted).
Question 1b.
	Mark
	0
	1
	2
	3
	4
	5
	6
	Average

	%
	0.9
	0.9
	6
	18
	29
	30
	16
	4.3


This question required students to describe three ways repetition was used throughout the excerpt, incorporating points such as the following:
Short motifs are repeated throughout the excerpt in different layers.
The opening motif performed by backing vocals is repeated throughout the intro, verse and chorus as a melodic ostinato while other layers are added.
As each layer is added to the texture, it repeats to create either a melodic or rhythmic ostinato, increasing the overall rhythmic and melodic complexity.
There is considerable evidence of repetition in almost every layer – percussion and synthesiser / bass line repeat a chord progression; lead and backing vocals all have short motifs that repeat throughout the excerpt.
To be awarded full marks, responses needed to describe three specific examples of repetition with reference to the details of each specific layer, such as the layer’s tempo, time signature, note values and/or intervals.
Students are reminded that describing the repetition of the same instrumentation, tone colour or dynamic throughout an excerpt is not a valid description of repetition; it is a description of consistency, not repetition.
The following is an example of a high-scoring response:
Repetition is achieved through the repeated female vocal ostinato:
· Sings lyric ‘ah-ah’ on repeating alternating pitches (harmonised)
· Recurring ostinato in each bar
· Repeats on beats 1 & 2 – outlines pulse in opening.
Question 1c. 
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Average

	%
	0.9
	1
	4
	10
	11
	14
	17
	20
	13
	6
	2
	5.8


This question required students to select two elements of music and explain how each was used to create variation.
Students needed to provide a detailed account of two or more aspects of each element of music and clearly explain how each element was used to create variation. Responses needed to include: 
detailed examples from the excerpt
a clear link between each element and how it created variation
a clear explanation of how layers developed or changed as the excerpt unfolded.
Some responses confused the elements of texture and tone colour, or used language that was not relevant to the selected element. Lower-scoring responses tended to be general descriptions of the selected elements, with no clear link to how the elements were used to create variation. 
The following is an example of a high-scoring response:
The texture of the work continuously builds in density. The female vocal chordal figure, consisting of short syllables on off beats, is texturally built upon through the addition of numerous independent layers of sound, beginning with a percussion layer, then a synthesizer comping. This creates an increasingly dense texture with three independent interlocking parts, which is a variation of the opening texture. There is further variation in the chorus as the percussion and comping briefly drops out, varying the 4 bar repeating groove in a sudden drop in texture.
Question 2a.i 
	Mark
	0
	1
	Average

	%
	13
	88
	0.9


Students were required to identify featured instrument 1 in Sections 1, 2 and 3. 
Answer: Organ.


Question 2a.ii
	Mark
	0
	1
	Average

	%
	59
	41
	0.4


Students were required to identify featured instrument 2 in Section 2.
Answer: Piano (keyboard was also accepted). 
A number of responses did not successfully identify the piano in this section.
Question 2a.iii 
	Mark
	0
	1
	Average

	%
	38
	62
	0.6


Students were required to identify one instrument in Section 4. This could not be an instrument that had already been identified in part a.i or part a.ii. 
Possible answers were:
violin
viola
cello
double bass.
Question 2b. 
	Mark
	0
	1
	2
	3
	4
	Average

	%
	5
	13
	31
	29
	21
	2.5


This question required students to describe the string melody in Section 2.
The question included scaffolded suggestions of intervals, contour, tonality, range, phrasing and register.
High-scoring responses described a number of melodic characteristics of the string melody. 
The following is an example of a high-scoring response:
· The string melody includes a variety of mostly small (2nd and 3rd) ascending and descending intervals. Uses passing notes
· Contour – initially mostly ascends, then descends. This alternation then repeats
· Major tonality. It does move to a G# which indicates A minor, but this is mainly used to create chromaticism.
· Range – major 6th 
· Phrasing – long/extended. Even phrases.
· Register – high/upper
· Cantabile, singing melody
· Structure follows a question/answer pattern (A B A1B1)
Lower-scoring responses often contained: 
fewer melodic characteristics
observations that did not describe the melody, such as ‘The melody has the main role’ or ‘The melody’s range is interesting’. 
Students are reminded to take note of suggestions included in the question when forming their response.
Students would also benefit from building an appropriate vocabulary for each element of music. Mnemonics can be useful for recalling the main components of an element. 
Question 2c. 
	Mark
	0
	1
	2
	3
	4
	Average

	%
	6
	18
	36
	27
	14
	2.3


This question required students to describe the texture in Section 4. 
Students needed to accurately describe aspects such as:
the number of layers at the opening of Section 4
how and where the number of layers increased
the instruments performing the layers
the role of each layer and how the layers interacted.
Responses needed to use accurate music terminology (such as ‘polyphonic/contrapuntal texture’).
The following is an example of a high-scoring response:
The texture is polyphonic with the higher strings and lower strings playing four different voices. Each voice repeats the same subject, with the alto voice entering first, then tenor, then bass, then soprano.
The following is a further example of a high-scoring response:
The texture starts thin and uses counterpoint to add voices which imitate the same subject in independent layers. The melody is passed in canon from the lower strings to the upper strings, resulting in the sounding of three or more independent playings of the melody. This creates a dense and complex texture.
Lower-scoring responses tended to:
be brief
include statements that lacked accuracy
use incorrect terminology or terminology not relevant to texture 
describe changes in dynamics but not texture.
Fewer responses gave an adequate description of texture in Question 2c. than melody in Question 2b. Students would benefit from practising how to describe texture, including a range of aspects such as:
whether the texture is thick or thin
the roles of instruments
changes in the texture
accurate textural definitions (homophonic, polyphonic, monophonic)
the importance of describing ‘who does what when’.


Question 2d. 
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	Average

	%
	1
	3
	10
	6
	9
	18
	20
	18
	11
	3
	5.3


Using the table provided, students were required to select three elements of music and discuss how each element was used to create contrast between Section 3 and one other section. 
For each selected element, three marks were available for the discussion of contrast between the selected section and Section 3.
Higher-scoring responses demonstrated clear, detailed and accurate points on how the selected element was treated in the selected section and how this contrasted with the treatment of this element in Section 3. 
The following is an example of a high-scoring response on the contrast in tone colour between Section 2 and Section 3:
The cymbal crashes in Section 3 are piercing and metallic, and the brass calls are rich and lush. 
This contrasts with Section 2 where the higher strings are more silky and glistening, using less bow in the upper register.
Lower-scoring responses:
lacked accuracy and/or clarity
confused elements (for example, ticked the ‘texture’ box but used terms that were not relevant to describing texture)
did not compare the element between the two sections, so there was no discussion of contrast.
Question 3a. 
	Mark
	0
	1
	2
	Average

	%
	2
	39
	59
	1.6


This question required students to identify two other melodic instruments in Section 2 / chorus of the excerpt.
Correct responses included any two of the following:
backing vocals
keyboard
saxophone
trumpet
trombone
guitar
vibraphone
piano.


Question 3b. 
	Mark
	0
	1
	2
	3
	4
	Average

	%
	2
	8
	32
	36
	22
	2.7


This question required students to describe two roles of the guitar in Section 3 / interlude.
Correct responses could have included:
a harmonic role – outlines the chord changes and reinforces G min tonality
a melodic role – the top note of guitar chords creates a repetitive melodic ostinato and a countermelody
a rhythmic role – plays a syncopated riff that interlocks with drums and bass to reinforce the groove.
Higher-scoring responses accurately described two different roles of the guitar, incorporating some of the above information.
Lower-scoring responses:
described the role of the bass guitar instead of the guitar
described some aspects of the guitar line, but did not describe roles
were brief and lacked detail and/or accuracy.
The following is an example of a high-scoring response:
Role 1: Outlines the tempo and metre. By playing off-beats and syncopation in this way, the guitar establishes and reinforces the beat and feel of the section.
Role 2: Outlines the harmony in the section. The distinctive tone colour of the guitar allows for the pitches played to be readily perceived, clearly outlining its harmonic function in the section.
Question 3c. 
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12
	Average

	%
	3
	1
	5
	7
	7
	14
	17
	15
	11
	9
	5
	3
	2
	6.2


Students were required to focus on Section 4 of the excerpt and explain how duration (rhythm) and pitch (harmony) were used to create transition from Section 3 to Section 5. 
Some high-scoring responses used a table to include dot-point explanations on the treatment of duration and pitch in Sections 3, 4 and 5. Others focused on Section 4 and explained how the elements were treated and how this created transition. Both methods were acceptable.
The transition from Section 3 to Section 5 was marked by a change in the treatment of duration, which featured the following:
The drum leads with a triplet fill.
The whole band catches many upbeat eighth notes in unison syncopation.
All the band lines become more syncopated, rhythmically independent and more complex.
Changes in pitch and specifically in harmony also featured:
an increase in harmonic rhythm
frequent modulations
increased chromaticism that builds tension.


The following is an example of a high-scoring response:
Rhythm and harmony are used in a markedly different manner in the transition section, in order to facilitate movement to new material in the fifth section.
Nearing the end of the 4th section, a range of extended, non-diatonic harmonies are used in the form of complex chords idiomatic to the jazz genre. These chords are less harmonically tied to the previous tonality at Section 3, and hence allow for harmonic transition to the new material in the 5th section. These chords are chromatically descending, leading convincingly to a transition to the new harmonic landscape of the next section. Moreover, these chords are densely voiced, with notable contributions of horns to the sonority.
As the texture and harmony builds, cascading rhythms drive the transition. Dotted rhythms continuously used in succession facilitate a less clearly-defined pulse and metre, allowing for transition to be created. This lack of rhythmic clarity means new rhythmic material can be presented in a convincing manner, demonstrating the use of rhythm in transition. Additionally, these rhythms are clearly accented with hard and defined articulation, strengthening their impact as drivers of rhythmic transition to the 5th section.
Common errors in responses included a lack of accurate discussion of the changes in duration (rhythm) and pitch (harmony). Lower-scoring responses: 
described aspects of changes in duration using inaccurate statements
avoided discussion of harmony and instead focused on changes in instrumentation
were brief and insufficiently detailed.
Students would benefit from regular exposure to excerpts where they aurally analyse the treatment of elements such as duration (rhythm) and pitch (harmony). In an analysis of harmony, students are recommended to listen for aspects such as:
the instruments providing the harmony
types of chords used (triads / extended chords)
tonality and changes in tonality
harmonic rhythm / rate of harmonic change
use of chromaticism.
Question 4a. 
	Mark
	0
	1
	2
	3
	Average

	%
	6
	21
	45
	29
	2.0


Students were required to describe the use of articulation in Section 1 / verse of the excerpt.
Higher-scoring responses accurately described aspects of articulation such as:
melismatic articulation in the vocal solo, using smooth onsets and slurred phrasing
gentle articulation in the vocal solo, created by mostly open vowels and diphthongs, with occasional consonants articulated softly
gentle plucked articulation of accompanying guitar and harp, creating contrast with the vocal solo.
plucked bass accompaniment with slow decay
slightly accented, short, rasping sound on beat 4 of each bar provided by a shaker.
Lower-scoring responses tended to focus more on tone colour or dynamics, missing the opportunity to describe articulation.
Articulation is about the way the sound is produced, not just the resulting effect. Responses needed to describe whether the notes were slurred or articulated separately. Descriptions such as ‘the strings are gently plucked’ are preferable to ‘gentle accompaniment’. Students should be aware that a description of ‘long notes’ is not a description of articulation.
Question 4b.
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12

	%
	2
	0
	0
	2
	6
	6
	13
	12
	8
	9
	14
	10
	9



	Mark
	13
	14
	15
	Average

	%
	6
	1
	0.9
	8.5


Students were required to discuss how the character was created, with reference to repetition and two elements of music.
High-scoring responses appropriately described the character and integrated references to repetition and two elements of music to create a sophisticated discussion of how these worked together to create the character.
High-scoring responses discussed aspects such as the following:
The layering of a number of melodic ostinati in the accompaniment figures create a swirling and rhythmically gentle mood – the constant repetition creates a mesmerising effect.
The vocal range is quite small and repetitive. The vocal melody is in a medium-to-low register, creating a gentle and soothing atmosphere.
The vocal melody uses a mix of short and longer note values, particularly at the ends of phrases, which creates a sense of space and a calm character. This contrasts with the shorter note values of the accompaniment figures.
The dynamics incorporate gentle swells that rise up to the peak of each melodic phrase, then subside down again at the end of each phrase, following the melodic contour, but remaining within an overall soft dynamic range – preserving a sense of peace and tranquillity.
In the verse, the texture consists of vocal solo with a web of interlocking accompaniment figures from guitars, bass, harp and shaker. The repetitive nature of the vocal melody, along with the accompaniment figures, provides a steady, predictable, calming effect.
The following is an example of a high-scoring response:
A gentle, soothing, contemplative character is established through the careful use of repetition and tone colour, and the reserved use of dynamics.
The gentle and rounded tone colours of the human voice are used to great effect. The female vocals continue to sing in a soft and reserved tone, allowing for the tone colour to be used in this way to create a gentle character. Moreover, the graceful and delicate tone colours of the plucked harp are similarly used to evoke a delicate and expansively contemplative character. The guitar is similarly used; its strummed and acoustic nature give it a wide, rounded tone colour, further reinforcing the soothing and gentle character. However, in the instrumental section, more extensive use of plucked guitar is made, creating a slightly more lively and driving character by use of the distinct and clear tone colour.
Dynamics are used in a reserved manner throughout to create a gentle sonority representative of the calming character. The female vocals sing in a soft dynamic, allowing for a wide sonic range of other instruments (harp, guitar, tambourine) to do the same and create a complex texture that remains soft and sensitive. The harp is plucked gently, as is the guitar, creating a soft piano dynamic. Similarly, the tambourine is gently struck, reflecting the calming character by way of a softer dynamic.
In general, repetition is used to reinforce the calming character of the work. By repeating constantly a range of melodic fragments and sticking to a defined harmonic palette through repetition of harmony, the tranquil, soothing character is created. Repetition of melodic phrases by the female vocal solo and repetition of the harp’s melodic fragments lead to a predictable and comfortable sonority, conducive of the creation of the gently calming character. It is this predictability that creates the calming character.
Lower-scoring responses displayed some or all of the following characteristics:
did not incorporate all aspects of two elements and repetition into the response
did not use appropriate language to describe the character
misused character vocabulary with tone colour – for example, ‘resonant character’
confused elements of music – for example, by labelling descriptions of tone colour as texture
needed more appropriate language to describe the character – note that responses such as ‘creates the character’ are not sufficiently descriptive
contained inaccuracies and/or misunderstandings
were too brief and lacked detailed examples from the excerpt.
Students would benefit from practising responses to questions about character – for instance, by building a list of similes to describe different types of character; practising how to describe the treatment of specific elements; and linking these descriptions to how specific elements create the character.
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