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Note: Student responses reproduced in this report have not been corrected for grammar, spelling or factual information. 
This report provides sample answers or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses. 
Section 1
Part A: Listening and responding in English
Most students responded to all questions for Text 1. Students who scored well demonstrated their capacity to understand, convey and rearrange all key information accurately from Chinese to English. 
While it was important for students to take notes when listening to texts, it was also important to understand the scenario and the relationship between the speakers. 
Students are encouraged to make the most of the time between the two readings and pay attention to details given in the text. While most students were able to capture and convey the general idea, some students missed key information that was relevant to the question or did not make the right connection between points. For example, while most students understood that the male speaker went to bed late preparing for a competition, some missed the point that he could sleep in because it was a holiday, which was the appropriate response to Question 1b. Similarly, because the speakers were talking about daily routines during holidays, they had more flexibility to organise their daily tasks effectively, hence why the female speaker suggested the changes in Question 1c. 
Question 1a.
The female speaker gets up at 7 am.
She has breakfast.
After that, she reads and/or does homework.
Question 1b.
It’s a holiday, so he can sleep in / go to bed late.
He is going to (prepare / study for) a science knowledge competition.
He has a lot of homework to do.
Question 1c.
study in the morning
go out with friends / do activities in the afternoon
borrow books from the library
play tennis
Part B: Listening and responding in Chinese
For Text 2 questions, students were expected to respond in complete Chinese sentences. Responses were marked holistically, considering both content and language aspects. Separate marks were not awarded for content and language. Responses that included the relevant information from the text, and were expressed clearly in Chinese, were awarded full marks.
Higher-scoring responses demonstrated the capacity to convey all key information accurately, and organised the information presented in the given texts with appropriate linking words/phrases and accurate use of grammar. 
Students are advised to address the key words from the question in their answers but should avoid copying the whole question.
Question 2a.
他的英文和中文成绩最好。(His English and Chinese grades are the best.)
以后可以在中国和海外做汉语老师。(He can work as a Chinese teacher in China and overseas in the future.)
学生会喜欢他。(Students will like him very much.)
工作会很开心。(He will have a lot of fun at work.)
老师有假期，他可以出去玩和做运动。(Teachers have school holidays, so he can go out [to have fun and do sports].)
Question 2b.
上海到南京不远。(Shanghai is not far from Nanjing.)
交通非常方便。(The transportation is very convenient.)
他假期可以常常回家。(He can come home often during the holidays.)
上海也有很多大学。(There are many universities in Shanghai.)
很容易找到好的大学。(It is easy to find a good university.)


Section 2 – Writing in Chinese
Part A
Students were expected to respond in complete Chinese sentences to three questions based on the information found in Text 3, which was a message exchange among friends. Most students showed their capacity to understand and convey some key information from the reading text in responding to each question, but some students missed one or more points. Some students misunderstood the negative expression of 不会花很多钱 (will not spend a lot of money) as a disadvantage of travelling alone; in fact, this was a positive point for Question 3b. 
Responses that scored highly were structured logically in full sentences, covering the relevant key information outlined in Text 3. Students who demonstrated the ability to manipulate Chinese effectively and organise information in an informative writing style scored very well.
Question 3a.
因为中中十八岁了。(Because Zhongzhong is now 18 years old.)
以前没有自己旅行（现在想自己去）。(He has not travelled by himself before [now he wants to go by himself].)
Question 3b.
大爱觉得一个人旅行不会花很多钱。(Da’ai thinks travelling alone does not cost much money.)
也很容易交到(新)朋友。(It is easy to make [new] friends.)
乐乐觉得一个人旅行可以做自己喜欢的事。(Lele thinks that you can do whatever you want to do when travelling alone.)
一边看迷人的山水，一边学习不同的语言，不用等别人。(You can enjoy the attractive scenery while learning different languages, without having to wait for others.)
 Question 3c.
天天觉得一个人旅行不方便也不安全。(Tiantian thinks that it is not only inconvenient but also not safe to travel alone.)
如果生病了会很想家。(If you get sick, you would be homesick.)
发生了事故，没有人帮助你。(When accidents happen, no-one helps you.)
家人不放心。(Your family would be worried.)


Part B
For Part B, students were expected to produce a piece of writing in Chinese of approximately 100 characters. Most students chose Question 5 (informative email). More students this year chose Question 4, the imaginative writing style, compared to previous years.
Higher-scoring responses were awarded marks for the relevance, breadth and richness of the content. Most students were able to produce a well-structured piece with interesting details. Various techniques were used, such as variation in sentence length, quotes and emotional language where required (for example, effective use of interjections). Responses that scored highly included details of hobbies or suggested cultural activities. No marks were awarded for content that was not relevant to the task.
Question 4
Students were required to write an imaginative diary entry of a day out spent with a pen that could talk and laugh. In answering the question, students were expected to outline what they did on their day out and include a description of the new hobbies they found. 
Many high-scoring responses contained brief descriptions of the pen and interesting personal reflections of the leisure activities that they did. For example, the student could have spent a day with the pen doing their normal activities; however, because the pen offered a different, unique perspective, the student found these activities more interesting and was happy to take them as new hobbies.
Question 5
Students were required to write an informative email to their teacher, proposing two cultural activities to include in the school’s China tour. Responses were expected to address the teacher/decision-makers and include the features of an informative email, such as the outline of sender, receiver information, title, opening address and ending signature.
Students who scored highly produced a relevant, well-structured email that addressed the teacher appropriately, used language that described their cultural activity proposal, and included some interesting and detailed descriptions of two activities. Some students listed more than two activities but were not awarded extra marks. 


Section 3 – Culture and society in Chinese-speaking communities
Question 6 
This was a Unit 4 question. Students were expected to explain why some young people take the Chinese university entrance exam multiple times with reference to Ou Lei from Zak Dychtwald’s Young China: How the Restless Generation Will Change Their Country and the World. 
Most students could identify the character and acknowledge Ou Lei’s five attempts to gain access to the top universities via the entrance exam. Furthermore, the students who scored highly provided explanations from the perspective of an only child facing high expectations from parents and society. They also acknowledged that the cultural aspiration for a good education can lead to a successful future, as well as the internal desire of validating one’s intelligence and worthiness. 
Question 7
This was a Unit 4 question. Students were required to respond to the statement ‘The Chinese culture of gift-giving is both an expression of love and a social necessity’. 
Successful responses provided comprehensive descriptions of the gift-giving culture with examples (such as a mobile phone, financial support and/or payment for children’s education) from Lixin Fan’s documentary Last Train Home as specified in the question. Students who answered with examples from Zak Dychtwald’s Young China: How the Restless Generation Will Change Their Country and the World were not awarded any marks. 
Students whose responses scored highly were able to provide further explanation of Chinese gift-giving behaviour, referring not only to traditional cultural values, but also to the contemporary social context, including the economic reform and the influence of materialistic values. Many students provided the examples of gift-giving from migrant workers to their children as compensation for their emotional and physical disconnections, or broken family ties. Some students were able to identify how giving gifts in Chinese culture symbolises a good life / social status to other family members and relatives. All those points were acceptable and were awarded marks.
Question 8
This was a Unit 3 question. Students were required to provide an extended response to this question to discuss the influence of traditional Chinese values in guiding Billi’s parents to overcome the family’s challenges.
There were many acceptable structures in students’ responses. Some students answered the question by discussing the impacts of different cultural values on the family’s handling of Nai Nai’s cancer diagnosis: for example, how collectivism had led to the compliance of Billi’s parents to the elderly grandmother’s decisions, sharing the emotional burdens as a whole; how filial piety guided them to drop everything and put a halt to their life in America to care for Nai Nai; how Daoist values promoted wellbeing and acceptance for Billi’s parents when facing difficulties and solving problems. 
Some responses demonstrated very good organisation and sequencing of ideas with each body paragraph discussing a different family challenge that Billi’s parents overcame, such as dealing with the grief of potentially loosing Nai Nai to terminal illness, mending the unwelcomed relationship between Billi’s mother and her grandmother, appeasing Billi’s emotional reactions, upholding mianzi and disguising their financial hardship. Overall, students who scored highly organised their extended response and provided relevant information regarding Billi’s parents.
The following is an example of a higher-scoring response, providing not only a satisfactory analysis of the prescribed text specified in the question, Lulu Wang’s film The Farewell, but more importantly a unique interpretation of the moral dilemma between fulfilling one’s filial responsibility and (not) revealing the truth. This response used the prescribed text accurately and strategically, and structured and sequenced the evidence to provide effective support of the student’s ideas.
Lulu Wang’s ‘The Farewell’ emphasises the tensions between traditional Chinese values of filial piety and collectivism as a means of overcoming challenges line grappling with Nai Nai’s illness and the blurred lines that characterise their influential value. This is depicted through Billi’s parents and their decision to keep Nai Nai’s illness a secret and their tensions of telling Nai Nai in accordance to their more American beliefs. 
The unifying force of filial piety proves symbolic as a factor in helping Billi’s parents overcome the challenge of losing their mother, Nai Nai. Billi’s dad (Hai Yan) emphasises a great depiction of grief in the news of his mother’s terminal illness. As such, he and Billi’s mum put a halt to their life in America to go to China to be with Nai Nai. This proves significance in highlighting the Chinese traditional value of filial piety, characterised by “a duty owned to one’s parents by their children” (Paul Hedges), in which influences decisions made by Chinese people, like Billi’s parents, to value the care and virtue of their parents over their own burdens. As such, the challenge of Billi’s parents in grappling with Nai Nai’s illness is successfully overcome in the guidance of filial piety where Hai Yan depicts that it is better to leave his country and go to China than let Nai Nai believe “she’s not loved”. Thus further emphasising the power of traditional Chinese values imbedded in guiding people through life. 
Furthermore, the collective decision to withhold Nai Nai’s illness from her by the whole family and their collective agreeance, emphasises the traditional virtue of collectivism. As such, Billi’s parents (alongside the whole family) agree on keeping Nai Nai’s illness a secret, believing that “it’s not the cancer that kills [her], it’s the fear”. This proves significant in emphasising the value placed on collectivism as a value of respect and connection that allows the whole family to unify and collectively “carry this emotional burden for [Nai Nai]”. Hence, the collectivist value highlights how the whole family is grieving, like Billi’s parents, about Nai Nai’s illness, yet bond of a collectivist mindset allows them to share the burden and struggle, helping Billi’s parents not feel alone in their challenges. Thus, the traditional virtue of collectivism plays a symbolic role in guiding both Billi’s parents and the whole family to overcoming their challenges together. 
However, despite Chinese value being a strong guiding force, it can also introduce a blurred line between being guided by filial piety and collectivism for the benefit of the elders and to the extent of lying. Billi’s mum’s response to Nai Nai’s question of assuring if Billi’s dad is still drinking, in which her mum inaccurately responds as “no”, highlights the limitations of Chinese traditional values in their succinct explanatory nature. Here, Billi’s mum lies to Nai Nai about Hai Yan’s drinking problems, as a means of believing she is withholding extra stress than Nai Nai. Whilst this is symbolic in the guidance of taking care of their elders, it also highlights the façade of traditional values in opening up a vessel for lies under the pretense of being considerate and abiding by the traditional virtues. Hence, this emphasises the limit of traditional values in overcoming challenges, in which can contribute to ascending past the blurred line of withholding the truth and lying as a means of compassion. 
Overall, whilst the traditional Chinese values do guide Billi’s parents to assist in overcoming the challenges of grappling with Nai Nai’s illness, they also highlight their poignant limitation as a vessel for lies over docile secrets in the blurred line that characterise the virtues.
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