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Note: Student responses reproduced in this report have not been corrected for grammar, spelling or factual information.
This report provides sample answers or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses. 
The statistics in this report may be subject to rounding resulting in a total more or less than 100 per cent.
Question 1
	Mark
	0
	1
	2
	3
	4
	Average

	%
	17
	4
	21
	12
	45
	2.7


Students were required to show an understanding of two approaches undertaken to ‘document’ the creation of personal movement vocabulary for their skills-based solo. These could include:
recording their own movement vocabulary on video
making notes in a journal of personal movement vocabulary
making charts or mind maps of their own movement ideas.
This question assessed students’ understanding of the content of Unit 3 Outcome 2. Specifically, it related to the following dot points:
Key knowledge: Analysis of a skills-based solo dance work
approaches to documenting and analysing a skills-based solo dance work
Key skills: Analysis of a skills-based solo dance work
document and analyse the processes for realising a skills-based solo dance work
High-scoring responses correctly identified two plausible approaches to documenting personal movement vocabulary, and clearly outlined how each approach was used as part of the development of movement vocabulary for the student’s skills solo. 
Lower-scoring responses:
identified an implausible approach to documenting movement
discussed documentation of other choreographers’ movement instead of their own
discussed improvising and selecting movement 
referred to rehearsal, pre-performance or performance processes instead of a documenting process.


The following is an example of a high-scoring response:
Approach 1: One approach I undertook in documenting my solo was video recording my improvisation. This allowed me to watch back over my movement vocabulary and select movements that highlighted my skills, for example, in the manipulations of level [I demonstrated] flexibility and strength in my elevations, thus helping me to document the creation of movement vocabulary. 
Approach 2: Another approach I undertook was drawing out my shapes and pathways that I was exploring in my skill solo, which allowed me to clearly visualise my movement vocabulary, thus allowing me to document the creation of my movement vocabulary in my skills-based solo.
Question 2
This question was in two parts, and related to the cohesive composition solo. It assessed students’ knowledge and understanding of the content of Unit 4 Outcome 2. Specifically, it related to the following dot points:
Key knowledge: Choreography, rehearsal and performance of a solo dance work
approaches to selecting and developing an intention
approaches to structuring a cohesive solo dance work
approaches to selecting production elements including music and/or sound, as appropriate, to enhance communication of the intention and movement vocabulary
Key skills: Choreography, rehearsal and performance of a solo dance work
choreograph a cohesive composition which communicates a selected intention by:
selecting and developing an appropriate formal structure
making choices about the use of production elements.
Question 2a.
	Mark
	0
	1
	2
	3
	Average

	%
	0.5
	2
	20
	77
	2.8


Question 2a required students to identify the form and the intention of their composition solo. The form could include overarching forms such as binary AB, ternary ABA, rondo ABACA, freeform (e.g. A1BCA2), theme and variation A1, A2, A3, or narrative (any numeric combination).
This question was generally answered well. High-scoring responses named a plausible formal structure and outlined the sections numerically or alphabetically. These responses clearly identified the stages of the intention communicated through each identified section of the solo dance.
Lower-scoring responses often outlined the form numerically or alphabetically, but did not name the formal structure. Some identified the form but gave only a brief overview of the intention, or only discussed the intention of the solo and did not explain the form. 
The following is an example of a high-scoring response:
Part a) My cohesive composition solo explores the daily life of a rattlesnake through a narrative formal structure consisting of three sections, A, B and C. Section A displays the slow, calm awakening of the rattlesnake before section B shifts into the aggression and paranoia of the possible threat amongst the rattlesnake's environment. Finally, section C shows the rattlesnake entering its predatorial nature as it hunts and scares a creature away. 
Question 2b.
	Mark
	0
	1
	2
	3
	4
	Average

	%
	6
	4
	18
	31
	40
	3.0


Question 2b required students to discuss how one production element was used to contribute to the communication of the intention of their cohesive composition solo. Production elements could include costume, music, lighting, make-up, set or props.
High-scoring responses provided detailed information about the production element and clearly discussed how this element enhanced the communication of their intention. These responses explained in depth how aspects of the production element (e.g. the instrumentation, sound effects or accents in a sound score) helped to convey the intention or aspects of the intention.
Lower-scoring responses identified or described aspects of the production element, but provided limited detail about their use of this element and how it helped to convey the intention. 
No marks could be awarded for responses that discussed the student’s use of artistry or performance processes instead of production elements, or only discussed the intention of the solo without mention of a production element.
The following is an example of a high-scoring response:
Part b) My music [title removed] was an instrumental track with 3 distinct stages that grew in intensity over the length of the song. The whole music piece had a humming noise, this sounded peaceful and soft for Section A, then for Section B, some more background instruments joined, and then for Section C it picked up its intensity with more instruments, showing the vividness of the dream and increased activity, which matched my movement vocabulary. It helped communicate the feeling of sleeping to the audience.
Question 3
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	Average

	%
	2
	2
	5
	11
	13
	14
	14
	14
	14
	12
	5.7


Question 3 required students to discuss three safe dance practices that could assist a group learning choreography in a workshop scenario. These could include, but are not limited to:
warming up prior to learning
using spatial awareness and peripheral vision while learning
seeking feedback on the accurate use of physical skills while learning
using marking to learn the choreography slowly or in stages
using a mirror to check orientation, pathways and distance from other dancers while learning. 
[bookmark: _Hlk217311996]This question assessed students’ knowledge of Unit 3 Outcome 3, the learnt group dance work. Specifically, it related to the following dot points:
Key knowledge: Dance technique
safe dance practices required to:
develop and execute a wide range of physical skills including concepts and practices relating to alignment (in movement and when holding still)
execute the movement vocabulary and complex phrases and sections of the learnt group dance work 
accurately execute required variations of the elements of movement
Key skills: Dance technique
demonstrate safe dance practice including:
refinement of physical skills through appropriate exercises repeated and developed over time
align body parts in movement and when holding still
execute a range of movement from all categories and variations of the elements of movement through the accurate and safe use of physical skills.
High-scoring responses identified and described in detail three plausible safe dance practices that could assist the group while learning. They included a detailed description of both the safe dance practice and how it supported the dancers to learn choreography in a workshop scenario. 
Lower-scoring responses did not link the safe dance practice to the learning of the group dance, or described three separate aspects of warming up (e.g. cardiovascular activity, dynamic and static stretching) instead of three different practices. Some responses listed three practices but did not describe them in detail. Some responses included safety aspects that did not relate to the learning processes within the workshop, such as fire drills, ventilation and issues relating to building safety.
The following is an example of a high-scoring response:
Safe dance practice 1: When a group is learning choreography, they can maintain correct group formations to ensure they are maintaining safe dance practice. For example, if each individual ensures they are maintaining their correct windows within their formations, their spatial relationships will naturally be at a safe distance from one another, appropriate for the choreography they are learning. This allows individuals within a group to avoid collision, within each formation, enhancing safe dance practice. 
Safe dance practice 2: A group can ensure they are learning each movement with the correct technique to emphasise their safe dance practice. For instance, whilst learning a contemporary routine, a group can ensure they are developing each movement with the correct contemporary technique that their choreographer has identified, allowing each dancer to seamlessly perform in time with one another. This enables a group to accurately execute each movement, reducing the risk of injury from muscle strains and tears if they were to develop the incorrect technique. 
Safe dance practice 3: A group of dancers can walk through each pathway to reduce injury when learning a dance work, for example, travelling to new group formations allows a group to correctly identify their pathways at a safe distance from one another, emphasising their correct spatial relationships. This can allow a group to avoid collisions when travelling through formations, reducing the potential risk of injuries.
Question 4
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12

	%
	3
	1
	5
	3
	6
	4
	5
	3
	7
	4
	4
	4
	5



	13
	14
	15
	16
	17
	18
	19
	20
	Average

	4
	7
	6
	14
	4
	4
	3
	5
	11.1


Question 4 required students to discuss how the element of movement, space, was used in one phrase from each of the two prescribed solo dance works selected, and how these phrases communicated the intention of each solo dance work. 

Aspects of space include:
direction (axial and travelling)
dimension
level
eye/body focus 
shape.
This question assessed students’ knowledge of Unit 3 Outcome 1. Specifically, it related to the following dot points:
Key knowledge: ways that the elements of movement are manipulated to communicate the intention in the selected dance works
Key skills: discuss the choreographic manipulations of the elements of movement used to communicate the intention in the selected dance works.
High-scoring responses identified a phrase, discussed all aspects of space (direction, dimension, level, focus and shape) and provided detailed examples of movement vocabulary from this phrase of movement, using correct terminology. These responses clearly linked the phrase to the intention of the solo work. 
While many students were able to identify and discuss various aspects of space, the element of shape was often missed. At times students used the term ‘direction’, but instead discussed the facing or ‘focus’ of the dancer’s torso. It is important for students to be familiar with the terminology for space used in the study design. 
Lower-scoring responses discussed only one or two aspects of space in limited detail, and with a weaker link to the intention. Some responses discussed a singular movement rather than a phrase (a phrase of movement is one that involves two or more sequential actions), or discussed a phrase in depth but with no space terminology. Some students described the ‘performance space’ and use of the ‘whole stage’, rather than using the correct terminology for space. 
The following is an example of a high-scoring response:
Phrase 1 – Reflect from Terrian
Within the solo Reflect, choreographed by Francis Rings, the element of space can be seen in section a where the dancer begins in the top stage right corner in a left leg lunge. This lunge is performed at a medium level as the dancer faces the back with her eye and body focus inwards to herself. She slowly shifts from a left leg lunge into a right leg lunge and maintains a medium level as she crosses her left leg in front of her right leg. The dancer then begins to move her shoulders in a circular direction as she continues to move at medium level in a right leg lunge. The dancer creates curved shapes with her torso as her left leg crosses in front of her right leg and once more moves into a right leg lunge. This right leg lunge creates a medium dimension as the dancer takes up medium amounts of space on the stage and her eye focus remains to the back of the stage. The dancer continues this phrase as she moves in a diagonal pathway and direction to the backstage left corner of the room and maintains the medium level as her body continues to make curved shapes when rolling in a circular pathway. The medium level and diagonal pathway can relate to the intention of this section of Reflect, where the dancer is traversing the horizon of Lake Eyre and the audience is unable to tell the difference between where the Earth and sky meet. The circular shoulder pathway can symbolise the seasons of Lake Eyre as a never ending circle of being full and then being empty, and the medium dimension can symbolise a deep connection to the land and culture and the interconnectedness between Indigenous culture and resources from Lake Eyre.
Phrase 2 – Alice’s solo from Alice’s Adventures in Wonderland
In section B of Alice’s solo, the element of space can be seen when Alice has eaten the magic cupcake and is standing on a high level facing the front of the stage. She reaches with her right hand out to the right side of the body, creating a large dimension of space on the stage. She then recovers her right arm and gestures by reaching out to the left side of the stage with her left hand, with her eye and body focus following the sideways pathway of her hand. Alice wraps her right arm around her left elbow and takes two steps in a forwards direction, lifting her right leg up in front of her body, creating a large dimension and high level as she is on demi pointe, on her left foot. Alice’s body creates angular shapes through the sharp right angle of her right leg in the air. She then replaces her right foot and pivots to face the back of the stage with her eye and body focus indirect. The use of high levels in section B of Alice’s solo can portray the intention of Alice’s body getting larger as the magic potion from the cupcake enters her body and bloodstream. The large dimension reaching arms can symbolise the room Alice’s body will take up now as she increases in size and as the room around her decreases in size. This portrays intention of the challenges that Alice has to face now that she is in Wonderland and the forwards and backwards direction of her body can symbolise that she will keep running into challenges just as she continues to increase in size in section B.
Question 5
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12

	%
	4
	1
	2
	2
	4
	4
	3
	3
	7
	7
	8
	6
	11



	13
	14
	15
	16
	Average

	7
	8
	6
	16
	10.4


Question 5 required students to describe the use of six or more physical skills required to perform a phrase of movement from each of the two prescribed solo works selected. Physical skills are defined in the study design as flexibility, alignment, control, transference of weight, coordination, balance, strength and stamina.
For this question, students were required to refer to different phrases from the two prescribed solo works from those they discussed in Question 4.
This question assessed students’ knowledge of Unit 3 Outcome 1. Specifically, it related to the following dot points:
Key knowledge: movement vocabulary from each movement category and physical skills required to perform the selected dance works
Key skills: describe the physical skills required to perform the movement vocabulary in the selected dance works.
High-scoring responses identified a phrase and described how six or more physical skills were used to perform the phrase of movement vocabulary. The description of how each of the skills was used to perform movement(s) from the phrase was highly detailed and utilised correct VCE Dance terminology throughout. When describing the use of physical skills, high-scoring responses often referred to the dancer’s use of their base of support, centre of gravity, alignment principles and use of particular muscle groups, with correct anatomical terminology. 
Lower-scoring responses sometimes listed the physical skills but did not describe how these skills were used, or described only a few skills in detail. Some responses described physical skills used in a single action rather than a ‘phrase’ of movement. A few responses described a different phrase for each physical skill, rather than one phrase that incorporated all the skills.
It is important that students practise describing how physical skills are used to perform the movement vocabulary, rather than only identifying that various skills are utilised. 
No marks could be awarded for responses that described movement categories or elements of movement instead of physical skills.

The following is an example of a high-scoring response: 
Phrase 1 – Reflect from Terrain
A movement phrase in section B begins with the dancer elevating their pelvis whilst using their back flexibility to arch backwards with awareness of alignment and base of support, distributing their weight evenly between both feet and one hand. The dancer is able to fully elevate her pelvis and execute this movement. Balance is also required ensuring the dancer can stay in this position for a long time by even weight distribution. To continue the phrase the dancer uses her awareness of control to prevent injury whilst lowering down the side of her legs to a low level when executing a roll. Next the dancer avoids joints when transferring her weight through her legs before executing a rubbing gesture in front of them, and once again, elevating from the pelvis. Using both muscular stamina and strength the dancer engages her core and muscles allowing her to lift to a downward dog position where she stays for a long duration. She holds this position, using coordination to simultaneously perform a rubbing gesture, which drags up her arm and around her neck, demonstrating flexibility in her shoulder joint. Transferring her weight to her right foot and arms the dancer balances whilst executing a kicking leg gesture. Following this, the dancer transfers her weight to the left foot, executing the same strong kick with her right leg. 
Phrase 2 – Cinco
The movement phrase begins in section two as soloist Charmene Yap transfers her weight, evenly distributing her base of support between both soles of her feet with awareness of alignment principles. She uses her shoulder flexibility to execute a series of fast arm gestures with a percussive quality using her coordination to simultaneously elevate to relevé. With awareness of alignment and her plumb line, she is able to balance in this position, holding for a moment of stillness before elevating both arms towards the ceiling. Using elbow flexibility to fully extend her arms Yap balances in this position. The dancer then transfers her weight, running forwards, bringing her hands to her head before transferring her weight between the feet, walking backwards. To complete the movement phrase she uses strength in her quadriceps to bend through a plíe position. Muscular strength and stamina is used to enable her to hold this for a long duration before transferring her weight onto one leg and extending her elevated leg in a développé. This leg action demonstrates flexibility in her hamstrings as she is able to lift her leg high, as well as core strength, balance, and alignment of her centre of gravity to prevent her from falling.
Question 6
Question 6 was in three parts. 
Questions 6a and 6b assessed students’ knowledge and understanding of Unit 4 Outcome 1. Specifically, they related to the following dot points:
Key knowledge: influences on choices made by the choreographer relating to the movement vocabulary and the intention 
Key skills: discuss influences on choices made by the choreographer in relation to the intention and movement vocabulary of the selected group dance work.
Question 6c assessed students’ knowledge and understanding of Unit 4 Outcome 1. Specifically, it related to the following dot points:
Key knowledge: ways that group structures are manipulated to communicate the intention 
Key skills: analyse the ways that group structures, spatial arrangements and the elements of spatial organisation are manipulated to communicate the intention.

Question 6a.
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	Average

	%
	3
	5
	9
	9
	16
	12
	14
	13
	20
	5.1


Question 6a required students to describe two influences on the movement vocabulary of the prescribed group dance work selected. 
High-scoring responses provided a description of two plausible influences on the choreographer’s choice of movement vocabulary for the prescribed group dance work, with detailed information about each of the influences. These responses included a clear correlation between each influence and the movement vocabulary of the prescribed group dance work. 
Lower-scoring responses described influences that were not plausible, or provided very limited information about the influence. Some students named an influence and then began describing movement vocabulary from the group dance work, rather than describing the influence itself. Some students discussed only one influence rather than the two required, or described two aspects of the same influence. 
The following is an example of a high-scoring response: 
Seize the day – Newsies 
Influence 1 – One influence that affected Gattelli’s movement vocab was child labour. This strike occurred during the 1800s when financial disadvantage was high due to the war and industrialisation, there was a high demand for labour. Children who had come from disadvantaged families were forced to work instead of attending school to help pay for their families that were in need of financial help. These children were exploited, working in harsh and unsafe conditions. Due to this widespread issue, in 1904 a bill was passed to stop the exploitation of these children, creating age restrictions and stopping kids from working in unsafe conditions. 
Influence 2 – Another influence that affected Gattelli’s movement vocab was the 1992 Newsies film. This film was a timeless film created to depict the newsboys strike in 1899. This film was released when Gattelli was a teen, which was quite relatable to him due to these characters being a similar age to him. The film was inspiring with themes of unity and teamwork, which ignited Gattelli’s love and passion for dance in this movie. Boys were seen completing large and energetic jumps using their athleticism to drive their movement, which Gatelli respected and admired.
Question 6b.
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	Average

	%
	11
	6
	12
	11
	17
	9
	11
	8
	15
	4.2


Question 6b required students to discuss the impact of each influence identified in Question 6a on a phrase of movement from the chosen group dance work. Students needed to discuss a different phrase of movement for each influence. 
High-scoring responses discussed the impact of the influence on a phrase of movement and included a detailed description of the phrase from the group dance work, using correct VCE Dance terminology. There was a clear link made between the influence and the phrase of movement described.
Lower-scoring responses described a phrase from the group dance work but did not clearly link the phrase to the influence identified in Question 6a. Some responses included limited descriptions of the influence’s impact and the phrase. Some responses discussed the impact of the influence on a single movement rather than a ‘phrase’.
No marks could be awarded for responses that discussed different influences on movement vocabulary to those the student had identified in Question 6a. 
The following is an example of a high-scoring response:
Impact on phrase of movement 1 – This was found to affect the movement vocab as the newsboys were treated poorly and chose to defy the newspaper publishers. In Section B, this was found when the boys slam their papers down on the floor and jump on the paper, spreading their legs and ripping the paper apart. Then they cross one leg over the other and repeat on the other side, where they then turn and stomp on the paper with their arms out. This can explain the boys’ pure defiance and anger against the unfair treatment they are receiving from the newspaper publishers as they exploit them. 
Impact on phrase of movement 2 – This was found to impact the movement vocab as throughout the dance work the boys complete many large jumps and turns, specifically in section C. The boys complete a gallop to the side, hitting their legs when they complete a hitch kick, their arms moving using a large dimension, then a single 360 jump. They then travel back, galloping again, where they complete a C jump. This use of large energy was inspired by the film as Gattelli wanted to bring this athletic element into his work. By doing this, he is able to be relatable, inspiring, and effectively convey the relation to the Newsies movie.
Question 6c.
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	Average

	%
	17
	5
	10
	7
	12
	10
	14
	9
	15
	4.2


Question 6c required students to discuss how at least two group structures evident in the phrases the student had identified in Question 6b were used to communicate the intention of the group dance work. The group structures outlined in the study design include:
canon
unison
contrast
symmetrical
asymmetrical.
High-scoring responses discussed, in detail, two or more group structures used in each of the two phrases the student described in Question 6b, and clearly linked these to the intention. A number of strong responses discussed just one group structure per phrase in a highly detailed manner; these responses discussed a different group structure for each of the phrases and included a clear link to the intention. Detailed discussion of group structures was often supported with a labelled diagram. Students are encouraged to use labelled diagrams to support their responses.
Lower-scoring responses discussed one or more group structures in limited detail, or briefly outlined a number of group structures but did not include a link to the intention. Some responses identified a group structure and described the intention of the dance in detail, without explaining how the group structure helped communicate this intention. 
No marks could be awarded for responses that only discussed the intention of the prescribed group dance, or for responses that discussed different phrases of movement vocabulary to those the student described in Question 6b.
The following is an example of a high-scoring response:
Phrase of movement 1 – In the first phrase, the boys are standing in lines with each one in a gap creating a symmetrical grouping. When completing this movement phrase, the boys are balanced upon all axes, emphasising their unity and feeling of strength as they defy the newspaper publishers. Additionally, they are also completing this in unison to describe how they are working in this together, emphasising collective power as they fight against the publishers due to their mistreatment. 
Phrase of movement 2 – In the second phrase as the boys travel from side to side, they become an asymmetrical group as there is a brief unbalanced placement as they travel, but then they stop and complete the large energetic jumps in a symmetrical grouping. This can indicate how even though chaos is caused by the publishers (asymmetrical), the boys will always stand as one as they seize the day and can finally strike. Furthermore, this is all completed in unison, describing the boys’ complete strength and sense of teamwork unity as they have all seized the opportunity to strike.
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