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[bookmark: TemplateOverview]Note: student responses reproduced in this report have not been corrected for grammar, spelling or factual information.
This report provides sample answers, or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses. 
The statistics in this report may be subject to rounding resulting in a total more or less than 100 per cent.
Section A
Question 1
Students were required to select and write about one of the plays from the 2025 VCE Drama playlist for Unit 3 Outcome 3 for all four parts of Question 1.
For Questions 1a. and 1b., students wrote on a specific moment from the play they selected. For Questions 1c. and 1d., students referred to a specific actor from the play they had selected. 
Question 1a.
	Mark
	0
	1
	2
	3
	Average

	%
	2
	7
	33
	58
	2.5


Students were required to describe how space was used by the actor(s) in the identified moment to make a specific impact on the audience. 
Generally this question was answered well, but students often went into more contextual detail than was required in order to justify the use of space.
High-scoring responses: 
made judicious choices about a moment where space was manipulated in the performance
described clearly how the actors manipulated space, within the context of the set, lighting or other actors’ performances
made strong links between the actor(s)’s use of space and the impact these choices had on the audience
incorporated strong vocabulary relevant to space, such as levels, proximity and depth.
Lower-scoring responses described space in general terms, without making clear how the actors used space or what impact this had on the audience.


The following is an example of a high-scoring response:
Space was utilized by actress Karis Oka who played Lydia, by moving forward downstage – centre on line ‘I need something to believe in’, leaving the clutter of the impeded spacial flow and arrangement of the furniture behind into an empty space, conveying to the audience Lydia reclaiming her power despite her grief and circumstances.
Question 1b.
	Mark
	0
	1
	2
	3
	4
	5
	Average

	%
	1
	1
	14
	44
	24
	15
	3.4


Students were required to evaluate how two production areas were applied and/or manipulated in the moment to communicate meaning.
Higher-scoring responses: 
demonstrated a very good understanding of how production areas were either used symbolically in the selected performance and/or how these production areas presented key themes or ideas in the performance
described the use of production areas clearly
used terminology that was specific to the selected production areas
supported their analysis with consistent and considered evaluation through evaluative language. 
Lower-scoring responses tended not to evaluate the use of production areas, instead simply describing or explaining the use of production areas. Some responses did not write about the same moment identified in Question 1a., which meant they could not be awarded full marks.
The following is an example of a high-scoring response:
The production area of set design was utilised effectively through the manipulation of the scenic drop cloth flown in to mask the upstage backdrop to draw audiences attention to Lydia downstage, simultaneously successfully contextualizing the piece within the style of Tim Burton’s original movie. Further, the production area of sound design was utilised through the swell and crescendo of the music, all highlighting Lydia’s moment of reclamation of her agency despite her grief.
Question 1c.
	Mark
	0
	1
	2
	3
	4
	Average

	%
	3
	5
	27
	39
	26
	2.8


Students were required to analyse how the actor they identified deliberately established the actor–audience relationship. They were also required to include how another performance skill was applied by the identified actor to initially engage the audience. 
Higher-scoring responses: 
analysed how one actor made a clear impact on the actor–audience relationship in an initial moment of the performance (for example, establishing a particular mood, engaging the audience, or alienating them for effect)
demonstrated a clear understanding of how performance skills are used by actors, and the effect these performance skills have on the audience. 


Lower-scoring responses: 
did not substantially link their ideas to a specific moment in the performance
may have discussed a moment from later in the performance, and as such was not an establishment of the actor–audience relationship
often did not specify the type of actor–audience relationship established.
The following is an example of a high-scoring response:
Axel Duffy utilised high, explosive energy to intentionally establish and actor audience relationship that positions audience members to perceive Zach to be confident and arrogant. This is done through displaying a wide grin on his face, using high levels of energy to do high knees on the spot as they prepare for the beep test. This movement accompanied by ecstatic energy stands out on stage and immediately catches the audiences’ attention and viewing Zach as confident.
Question 1d.
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	Average

	%
	4
	2
	4
	12
	18
	26
	15
	14
	6
	4.8


This extended response question required students to evaluate how the identified actor created mood to enhance the performance and communicate meaning. Within the response, students were also required to write on how the identified actor manipulated two of the following: 
a dramatic element (in addition to mood)
a convention
a performance skill
one or more expressive skills.
High-scoring responses: 
evaluated the performance in sophisticated ways
demonstrated an excellent vocabulary of drama terminology
showed a high-level understanding of how mood is created in performance 
linked their ideas to clear moments from the performance
made connections between these moments and the effect on the audience. 
Lower-scoring responses: 
often used confused terminology
may not have clearly articulated why choices were effective in the performance
often forgot to address mood as the central aspect of the question.
Many responses did not evaluate the actor’s performance, and therefore could not receive marks in the high range.


Section B
Question 1
Students were required to consider how they would devise an ensemble performance, applying key knowledge and key skills developed during Unit 3 Outcome 1 and 2. The question led students through a process of devising a performance that explored the idea ‘Reduce, Reuse, Recycle’. Students were provided with a range of stimulus material in the Insert to answer questions in Section B. 
Students were required to create and name a non-human central character that was a specific object from a room in a house. 
Question 1a.
	Mark
	0
	1
	2
	Average

	%
	0.4
	10
	90
	1.9


Students were required to describe how they would manipulate either their movement or their voice to create their object-character. 
Most responses addressed both aspects of the question. Responses that described either an object or a character without a clear or logical link to how the student would manipulate their expressive skills were unable to be awarded full marks.
The following is an example of a high-scoring response:
As a rubbish bin, I will use movement to create a gremlin-inspired character. I will have a hunched posture, staying lower to the ground by scuttling across the space on all fours, creating a character who is hungry for more rubbish to eat.
Question 1b.
	Mark
	0
	1
	2
	3
	4
	Average

	%
	0.9
	5
	33
	38
	23
	2.8


Students were required to explain how they would apply the playmaking technique of improvisation to develop their object-character. They were specifically required to address how improvisation would be used to show their character interacting with other object-characters and explain how they would make two changes to the expressive skill selected in Question 1a.
High-scoring responses: 
clearly articulated how improvisation would be used (often in a classroom or workshop setting) to develop and enhance the chosen expressive skill from Question 1a. 
made clear reference to specific improvisation techniques or activities when interacting with two other actors/objects
made logical decisions about how to adjust voice or movement 
made decisions that had the potential to enhance the performance work. 
Lower-scoring responses may have discussed a moment in performance, or referred to improvisation, but lacked specificity in how they would experiment. These responses tended to simply describe the character rather than make clear choices about how the student would extend or refine their voice or movement.
The following is an example of a high-scoring response:
As myself and my fellow actors use the improvisation activity of character walks, I will chase my peer who is playing a plate. In this interaction, I will exclaim how I want to ‘eat the scraps off the plate!’ because I am so hungry for rubbish. However, as I notice the other actors also move quickly, I will change the way I use movement in two ways; first, by assuming an upright posture, my gut pushed forward as though very full, and second, by using slow, large and lethargic steps. With this changed movement, I will have created more contrast, emphasized as I interact with an actor playing a dish sponge, who jumps quickly around trying to ‘clean the bin’ as I groan at being too full of rubbish to move any faster.
Question 1c.
	Mark
	0
	1
	2
	3
	4
	Average

	%
	0.7
	7
	42
	36
	15
	2.6


Students were required to select a quote to use for their response to Question 1c. Responses were to analyse how the ensemble would use rhythm or sound during the improvisation stage to explore the dramatic potential of the selected quote.
High-scoring responses: 
demonstrated high-level understanding of sound or rhythm, and how these could be realised through improvising (for example, through trialling a soundscape or exaggerated movement)
took clear inspiration from the stimulus quotation
made considered choices about how the selected quotation could be explored through sound or rhythm. 
Lower-scoring responses made less-successful choices about how sound or rhythm could be manipulated, often simply stating the quotation in a particular rhythm without demonstrating why this would help develop or understand the idea; this was not considered a strong analysis of how the ensemble would explore the dramatic potential of the quotation. 
If students did not explore a clear idea in this question, it impacted their ability to respond clearly in later questions.
The following is an example of a high-scoring response:
To explore the dramatic potential of quote D, the ensemble will experiment with different rhythms they can deliver the lines with. Since it rhymes, a rhythm is almost already established, however we will explore how we can use it based on the rhythm. We see how quickly we can say it together, and find that faster delivery creates a more upbeat and fun energy, whereas when we sing or speak it slowly, there is more space for tension between parts such as ‘make it do or do without!’
Question 1d.
	Mark
	0
	1
	2
	3
	Average

	%
	3
	15
	42
	40
	2.2


Students were asked to identify a non-realistic performance style prior to answering this question. They were then required to explain their choice of non-realistic performance style while making specific reference to the idea for dramatic potential identified in Question 1c., and the potential impact this would have on the audience.


Higher-scoring responses made highly appropriate choices of performance style, and clearly explained why the chosen performance style would help to communicate the idea from Question 1c. These responses discussed the effect on the audience in specific ways, either through use of conventions or through a clear understanding of the intention and tradition of their chosen performance style. 
Lower-scoring responses often simply stated that the chosen performance style would be an effective choice, without justifying why the style would be utilised, or its effect on the audience. Some responses simply described a moment of performance; these responses could not be awarded full marks.
The following is an example of a high-scoring response:
Children’s Theatre is often used to both entertain and educate a young audience. The intended impact on the audience is to teach the young children about how to recycle in a way that is fun, creative and engaging. The rhyming quote explored during improvisation dealt with the ideas of ‘making it do’ and using objects to their full use so there is less waste, which we want to teach kids. The rhyme can be easily turned into song making kids feel more engaged and enthusiastic about the ideas in the play.
Question 1e.
	Mark
	0
	1
	2
	3
	4
	5
	Average

	%
	3
	4
	24
	36
	25
	8
	3.0


Students were required to identify which image from the Insert they had selected to shape their dramatic action. They were then asked to explain how the ensemble would use the performance skill of energy to create a moment of pathos. 
Students were required to refer specifically to the idea they explored in Question 1c. as well as the performance style selected in Question 1d. Responses needed to make clear that all actors in the ensemble were working together and that they were to recreate the image selected from the Insert.
High-scoring responses: 
demonstrated insightful knowledge of how energy would be used to create pathos, generating a strong emotion in the audience
made intelligent connections between the idea from Question 1c. and the intended audience effect
clearly communicated how this effect would be realised through the use of energy and pathos. 
Lower-scoring responses did not demonstrate a good understanding of pathos or how it can be realised in performance. Responses referred instead to creating humour, or did not refer to the manipulation of energy by the ensemble to create mood or pathos.
The following is an example of a high-scoring response:
To create a moment of pathos, the ensemble will create stimulus 7, becoming unused toys and objects sitting together sadly. They’ll lean on each other and look with downcast eyes and frowns to create a dejected energy, lamented how they’re ‘still so new but no one wants [them]’. This will aim to evoke pathos from the young kids (as the style is Children’s Theatre, this will be the main audience), as they will feel sorry for the toys. The ensemble will refer to the idea of ‘us(ing) up’ and ‘wear(ing) out’ toys before throwing them away whilst they lament their sorry state.


Question 1f.
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	Average

	%
	8
	2
	7
	17
	25
	23
	12
	5
	3.9


Students were required to analyse how the ensemble would create a moment of climax. Responses needed to make specific reference to the idea from Question 1c.; the two conventions of the selected performance style from Question 1d.; the manipulation of prop(s) or costume(s); and the application of a dramatic element (space, tension or contrast) in the climactic moment.
High-scoring responses: 
analysed how a clear moment of climax would be created by the ensemble
described what the effect of the climactic moment would be
demonstrated excellent use of drama terminology to support their ideas
analysed how dramatic elements, production areas and conventions could be used together to affect the audience and communicate ideas 
explored a moment of performance that was firmly rooted in, and a clear continuation of, the idea that had been explored throughout Section B. 
Lower-scoring responses did not successfully connect all of the ideas in the question, and did not link these to a significant moment of climax, often simply describing the final moment in the performance. 
The following is an example of a high-scoring response:
The ensemble will make a dramatic statement about society’s generation of e-waste and refusal of reducing technological waste. The ensemble will continue to explore the idea of devices being recycled into newer models, but still being replaced, and will continue to use rhythm to emphasise this. The ensemble will use space by starting the moments upstage, as far back and away from the audience as they can be. They all clap in unison slowly, to demonstrate them being ‘slow’ technology. This is clarified to the audience by having an individual ensemble member hold a placard that reads ‘model 1’ to the audience as the other ensemble members continue to clap. Then, all ensemble members step forward in unison, increasing their rhythm and paces of clapping each time. Each costume piece is all black, with the exception of a red text on each ensemble shirt that states what device they are (TV, i-pad etc.) Each time the ensemble members step forward, they rip a piece of Velcro off their shirt, displaying the word ‘new’. As they step forward, the ensemble member with the placards will reveal a new placard, which will read a new model number (model 10, model 67, model 492, etc.) When they step forward, each time a member will directly address the audience, saying ‘you are creating waste’, followed by a fact, such as ‘our e-waste is now heavier than the Great Wall of China’. This combined manipulation of costume, rhythm, direct address and placards clearly conveys the idea of technological wastage to the audience, conveying the intended effect of the audience feeling guilty about their generation of e-waste. The ensemble members will continue these manipulations, each time they step forward, moving further and further downstage and closer to the audience. This manipulation of space creates a suffocating feeling for the audience, and builds tension. At the front of the stage, all ensemble members will directly address the audience in unison. They stop clapping and say ‘is this enough for you yet?’ And all fall on the ground creating a final climactic moment.


Section C
Question 1
This question required students to consider how they would devise a solo performance. They were required to apply the key knowledge and key skills developed from Unit 4 Outcomes 1 and 3. The performance focus for the solo performance was time travel. 
Question 1a.
	Mark
	0
	1
	2
	Average

	%
	0.7
	12
	87
	1.9


Students needed to describe the character of the Time Traveller with a clear link to an aspect of the stimulus image they identified prior to answering the question.
High-scoring responses used one aspect of the stimulus to inspire a character, and their description of this character had an obvious connection to the aspect they identified. 
Lower-scoring responses described a generic time traveller or did not sufficiently articulate how the aspect was used to create this character, and therefore could not be awarded full marks.
The following is an example of a high-scoring response:
The time traveller is a man originally from the early 1900’s, as seen by the costume, who has a magic briefcase through which he travels through time. He is old-fashioned and speaks properly and has a slight hobble which is why he uses a cane.
Question 1b.
	Mark
	0
	1
	2
	3
	Average

	%
	2
	18
	45
	35
	2.2


Students were required to describe how they would experiment with transformation of time and place using one transformation technique as well as expressive skills. Students selected two locations and time periods to help inform their response.
High-scoring responses clearly described: 
how the student would use their expressive skills to transform time and place
how the student would use their expressive skills in both times and places
the moment of transformation, using transformation techniques such as snap, morph, give and take. 
Lower-scoring responses simply provided a description of the time and place, or did not describe the actual moment of transformation.


The following is an example of a high-scoring response:
Beginning in Melbourne, the time traveller employs a loud and assertive voice, calling for a ‘fly-mobile’ and walking frantically from DSL to DSR. This movement and voice communicates a fast-paced and rapid lifestyle, the reference to the ‘fly-mobile’ also making the futuristic-era apparent. To transform, the time traveller snaps mid-pace and drops to the ground now slowly crawling on his hands and knees, this sudden contrast in movement making a clear transformation. This movement is coupled with a new whispered and slow vocality as the actor describes he is escaping from ‘a dinosaur’. These contrasting elements once again work to make the transformation clear.
Question 1c.
	Mark
	0
	1
	2
	3
	4
	Average

	%
	12
	12
	32
	31
	13
	2.2


Students were required to write a script that incorporated the moment of transformation when the character of the Time Traveller arrives at the 2025 Technology Conference. Students were required to include two specific conventions of their own choosing, a second transformation technique, and apply stage directions and/or dialogue.
High-scoring responses demonstrated a very good understanding of scriptwriting conventions, which were used to write about a clear moment of transformation. Responses used stage directions to explain how conventions would be used in this scene or moment and what the transformation would look like, so it was clear how this would be realised on stage. 
Lower-scoring responses focused on narrative elements of the script rather than the transformation, and did not clearly use the script to explain how place and time would be transformed.
Students are encouraged to apply conventions of scriptwriting (for example, dialogue and stage directions) as part of their playmaking process, to familiarise themselves with the requirements of this playmaking technique.
The following is an example of a high-scoring response:
Time Traveller: Woah, another door. [peeking through cautiously] Well, it’s now or never, I don’t wanna be stuck in the 1980s forever.
[Time Traveller steps forward one foot into the doorway, this time his body jerking quickly into a different position, his hand suddenly grasping his tie.]
[He picks up a placard in front of him that reads ‘2025 Think Tank’, holding it up to the audience.]
Time Traveller: 2025 Think Tank? I’m back in 2025?
[Time Traveller jumps up crazily in the air, shocked by the news]
Time Traveller: Ouch! I forgot about me bung hip!
Question 1d. 
	Mark
	0
	1
	2
	3
	4
	5
	6
	Average

	%
	14
	7
	18
	23
	21
	12
	4
	2.8


Students were asked to imagine they had completed the final moment of their solo performance and to analyse how they realised the transformation into another character. Responses needed to refer to the message delivered as the Time Traveller character, application of symbol, one or more production areas, and expressive skills used in the moment of transformation.
High-scoring responses: 
demonstrated how the student would transform character to present the message being delivered by the Time Traveller
made excellent choices about how they would apply symbol as part of the transformation and/or to present the message
clearly analysed the effect of the moment on the audience
clearly analysed how expressive skills would be used to create a transformation of character, using specific transformation techniques. 
Lower-scoring responses: 
did not communicate a message from the Time Traveller
did not make clear or justify the choice of message
tended to rely on a narrative description of the moment
neglected elements of the question.
The following is an example of a high-scoring response:
In the final moment of the performance, the Time Traveller transforms into his son, who he did not know was at the conference. Time Traveller first delivers a message about living in the moment. Snapping is used to transform into the Time Traveller’s son. His movement changes: his son has an upright posture and has his arms by his sides, his voice is that of a man in his late 30s, less gravelly and raspy than his father’s. The son pulls out a smashed pocket watch that the Time Traveller gave him when he was a boy. It is a symbol of his father rejecting the concept of time, and wishing to encourage his son to live in the present moment. They both hadn’t seen each other for years because the son pushed away his father’s values, however now they reunite, finally seeing eye to eye. ‘I kept the pocket watch you gave me, I finally understand what you mean about living in the moment, Dad.’ says the son.
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