VCE Health and Human Development From 2025 
Frequently asked questions 
(updated February 2026)
Teachers are advised to consult the frequently asked questions (FAQs) and answers in this document, as well as other support materials provided on the VCE Health and Human Development study page, when implementing the VCE Health and Human Development Study Design from 2025.
The FAQs will be updated, if required, during the course of the study design and teachers will be notified of changes via a VCAA Notice to Schools.
Updates and additions from February 2026 are marked with an asterisk (*).
Characteristics of the study
Key concepts and skills
dimensions of health and their relationship*
application of the term development 
commercial factors
social justice
Aboriginal and Torres Strait Islander Peoples’ culture and perspectives on health and wellbeing
data analysis and correct units of measurement

Unit 1 and Unit 2
sequence of areas of study
health outcomes
scope of Medicare, PBS, private health insurance and NDIS in Unit 2

Unit 3 and Unit 4
prerequisites of health 
biological, sociocultural and environmental factors* 
population groups 
analysing data (major cities)
diseases 
health promotion programs
determinants of health 
‘old’ public health
characteristics of low-, middle- and high-income countries*
international poverty line measure*
global health and global trends*
SDGs
effective aid programs*
Australia’s aid program* 
WHO goal and objectives* 

Assessment
use of commercially available materials*
use of acronyms and abbreviations* 
linking concepts
number of appropriate assessment tasks
use of assessment tasks in Unit 3 and Unit 4
task type requirements and resources 
use of structured questions, written report and extended response in an intentionally progressive manner* 
Characteristics of the study
Do the five dimensions of health and wellbeing apply to all units, and how are these dimensions defined? 
Yes, the five dimensions of health and wellbeing (physical, social, emotional, mental and spiritual) apply across all units of the study design. It is important to acknowledge that the 5 dimensions are not discrete but are related and influence one another.
Physical health and wellbeing
Physical health and wellbeing relate to the functioning of the body and its systems; it includes the physical capacity to perform daily activities or tasks. 
Physical health and wellbeing are characterised by well-functioning body and immune systems, a healthy body weight, optimal blood pressure, adequate energy and fitness levels and the absence of illness, disease or injury.
Physical health and wellbeing are supported by factors such as healthy eating, achieving adequate levels of sleep, being physically active and receiving health care when required.
Social health and wellbeing
Social health and wellbeing relate to the state of a person’s interactions with others. This includes the quality of relationships with family, friends and others in the community as well as the ability to manage or adapt appropriately to different social situations. It encompasses the level of support provided by family and within a community to ensure that every person has an equal opportunity to function as a contributing member of the society.
Social health and wellbeing are characterised by strong relationships with a supportive family and friends and ability to adapt to different social situations. 
Social health and wellbeing are supported by strong communication skills, empathy for others and a sense of personal accountability.
Emotional health and wellbeing
Emotional health and wellbeing relate to the ability to express feelings in an appropriate way. 
Emotional health and wellbeing are characterised by positively recognising, managing, and expressing emotions, responding appropriately to various situations, and showing resilience. It also involves feeling emotionally secure and at ease in everyday life.
Emotional health and wellbeing can be supported by skills such as meditation and resources such as counselling. 
Mental health and wellbeing
Mental health and wellbeing is the current state of well-being relating to the mind or brain and includes the ability to think and process information. 
Characteristics of mental health and wellbeing include being able to positively form opinions, make decisions and use logic, experiencing positive thought patterns, low levels of stress and anxiety, optimal self-esteem, as well as a sense of confidence.
Mental health and wellbeing can be supported by skills and activities such as meditation, puzzles, goal setting and other activities that require information processing and problem solving. Decreased screen time can also support and enhance mental health and wellbeing. 
Spiritual health and wellbeing
Spiritual health and wellbeing relate to ideas, beliefs, values and ethics that arise in the minds and conscience of human beings. 
Spiritual health and wellbeing characteristics include the concepts of hope and peace, a guiding sense of meaning, place and purpose in life, and a sense of connection and belonging to the world in which one lives.
Spiritual health and wellbeing can be supported by religious or spiritual beliefs, prayer and practices such as meditation, taking time to relax, feeling connected and belonging, and spending time in the outdoors.
What is meant by the term ‘relationship’ in the context of the dimensions of health and wellbeing (Unit 3 Area of Study 1)? 
Unit 3 Area of Study 1 requires students to describe the relationship between dimensions of health and wellbeing. The expected understanding and application of the term ‘relationship’ requires students to show how the dimensions are related and influence each other.  
In questions that require students to demonstrate the relationship between the dimensions of health, they must first address the requirements of the question. This includes identifying signposting language (e.g. the relationship between each dimension) which indicates the need to demonstrate a 2-way relationship in their response. 
The expected understanding in this part of the study focuses on showing the nature of the relationship and mark allocation will prioritise this understanding. However, when a question requires the use of example(s), often drawn from the provided stimulus material, students are expected to show an understanding of the dimension (i.e. characteristic) through the chosen example(s) and demonstrate a meaningful connection between the dimensions as required by the question.
What is the difference between the term development in Unit 2 and Unit 4?
[bookmark: _Hlk188945180]In Unit 2, the term development refers to developmental transitions or developmental changes and relates to the physical, social, emotional and intellectual development of an individual. In Unit 4 the term refers to human development as defined by organisations such as the United Nations and the World Health Organization (WHO). In this context, human development includes concepts such as the Human Development Index. 
Commercial factors are now considered a subset of sociocultural factors, how is this applied throughout the study design?
Throughout the study design, any reference to sociocultural factors allows for the inclusion of references to commercial factors. For example, in Unit 3 Area of Study 1 students consider biological, sociocultural and environmental factors that influence health status between population groups. This content provides a rich opportunity to consider commercial factors.
In Unit 3, Area of Study 2, the key knowledge refers to challenges in achieving nutritional change. This highlights the importance of commercial factors in relation to this content. 
The revised study design emphasises social justice as a prerequisite for health and wellbeing. This includes human rights, access, participation and equity. What is the meaning of equity and equality and how does this relate to the study design?
The study design uses the terms inequality and equity. It explores the inequalities or the differences in health and wellbeing and the various factors that contribute to these differences. 
In relation to health and wellbeing equity refers to addressing the causes of inequality and providing strategies to ensure fairness. Equity is not about treating everyone equally but rather providing what individuals or groups require for health and wellbeing. The following image provides a simple explanation of the differences between equity and equality.
[image: C:\Users\02480354\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.Word\IISC_EqualityEquity_300ppi.jpg]
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[bookmark: _Toc130815882][bookmark: _Toc159241248][bookmark: _Hlk113971235]What resources provide examples to deliver Aboriginal and Torres Strait Islander Peoples’ knowledge, culture and perspectives on health and wellbeing?
The Support Materials contain examples of teaching and learning activities with associated links that can support the delivery of Aboriginal and Torres Strait Islander Peoples’ knowledge, culture and perspectives on health and wellbeing. 
Further examples of sites that can support teacher delivery include: 
VCAA Aboriginal and Torres Strait Islander Perspectives in the VCE professional learning webinar 
Victorian Aboriginal Education Association 
Australians Together
Wingaru
Aboriginal Health and Medical Research Council
National Aboriginal Community Controlled Health Organisation 
Some of the key skills across the study design require the collection of data. How do students do this?
Data collection does not need to be large scale. Collection of data could include:
surveys of students within the class group or their peer group
interview of family members or other students
direct observation
conducting an audit of health services in the local community
use of secondary data from a range of sources.
Prior to students collecting data, teachers should discuss the ethical principles of conducting research, this includes the concepts of:
informed consent
do no harm to the participants, researcher, or community
the individual’s right to privacy.  
Teachers need to ensure that data collection methods do not require individuals to disclose personal information about their health status or health behaviours. Data collection practices need to be consistent with school policies. 
Why are correct units of measurement important in VCE Health and Human Development?
Analysing data is a significant key skill in Health and Human Development. An important aspect of data analysis is ensuring correct units of measurement are used. For example, a graph showing the mortality rate for those under 5 years of age is not likely to be showing the number of deaths, but rather the rate of deaths per 1000 live births. In this example, omitting the unit of measurement makes the analysis of the data inaccurate.
Unit 1 and Unit 2
What is the intent behind the sequence of Areas of Study in Unit 1? 
The changes to the sequence of Unit 1 allow for the concepts of health that are explored in Unit 1 Area of Study 1 to be applied and further examined in Area of Study 2: Youth health and wellbeing. This improves the continuity in the delivery of concepts and increases the potential time available for schools to support students in completing the Unit 1 Area of Study 2 Key Skill, research, collect and analyse data on one health focus relating to youth, examining its impact, management, advocacy and costs.
What is the intent behind the sequencing of content that commences with Unit 1 Area of Study 1, Concepts of Health? 
Unit 1 Area of Study 1 allows for students to develop knowledge such as the dimensions, indicators, prerequisites, perspectives and influences of health. This knowledge underpins the development of further concepts throughout the course, highlighting the importance of their delivery in Unit 1.
The study of the prerequisites of health in Unit 1 establishes a fundamental understanding of the conditions required for health from the outset of the study. 
What is meant using ‘health outcomes’ instead of health status and health behaviours in Unit 1? 
The use of the term 'health outcomes’ in Unit 1 allows for the impact of factors and influences on health to be explored broadly as this term encompasses health and wellbeing and health status. 
What needs to be covered in Unit 2 regarding Medicare, Pharmaceutical Benefits Scheme (PBS), private health insurance and NDIS? How is this different from Unit 3?
Unit 2 should focus on youth access, rights and responsibilities; it should address questions such as:
What does Medicare provide for me?
When can I get my own Medicare card?
Do I need a Medicare card to go to the doctor?
What are examples of allied and alternative health providers?
What is the PBS?
What is the difference between Medicare and private health insurance?
Why would people pay for private health insurance?
What is the NDIS?
Exploring the health system in Unit 2 is about building students health literacy skills to ensure that they become informed consumers that know how to access health services in their community.
Unit 3 focuses on Australia’s health system including Medicare, the PBS, private health insurance and the National Disability Insurance Scheme in relation to promoting health at a population level. Australia’s health system is explored from the perspective of funding, sustainability, access and equity. 
The Support Materials provide suggestions for learning activities that explore Medicare, the PBS and private health insurance. 
Unit 3 and Unit 4
As prerequisites of health are covered in Unit 1, do students need to know this information as part of the Unit 3 and Unit 4 study design? 
While prerequisites of health are not an explicit concept within the Unit 3 and Unit 4 study design, they are implicitly present through the Unit 3 (e.g. Area of Study 2 social justice related to programs to improve Aboriginal and Torres Strait Peoples’ health and equity related to Australia’s health system) and Unit 4 (e.g. global trends, particularly conflict and mass migration). Therefore, teachers who are working with students who have not completed Unit 1 VCE Health and Human Development, should ensure students are provided with the foundational knowledge regarding prerequisites through the context of delivering the relevant content areas within Unit 3 and Unit 4. 
What biological, sociocultural (including commercial) and environmental factors should be taught in Unit 3 Area of Study 1?
Students should understand the concepts of biological, sociocultural (including commercial) and environmental factors and should be able to provide relevant examples of each to explain variations in health status. Examples that could be included for study are outlined on pages 12 and 13 of the study design.
Note, for the purposes of VCE Health and Human Development the following interpretations should be considered when applying factors that can explain variations in health status: 
· age is not considered a biological factor that explains variations in health status between males and females. While males tend to have a lower life expectancy and females experience higher levels of illness across their lifespan, made more apparent because they live longer, these differences can be attributed to other factors such as hormonal, as outlined on pages 12 and 13 of the study design. 
· blood pressure is an accepted biological factor, whereas hypertension is not.  Although the terms are often used interchangeably, hypertension is defined by the AIHW as a diagnosed medical condition in which a person’s blood pressure is consistently high (rather than a single high blood pressure reading). 
Unit 3 Area of Study 1 no longer requires the study of specific population groups. What is the intent behind this change and how should this impact teaching and learning? 
As part of an emphasis on adopting a strengths-based approach in VCE Health and Human Development, key knowledge contained within Unit 3 Area of Study 1 related to biological, sociocultural and environmental factors that contribute to variations in health status between population groups, no longer requires a specific study of population groups. This is to remove potential stigmatisation of population groups and instead emphasise the skill of data analysis and identification of factors that influence health status through case study information. This approach means the population group acts as a context for the study of factors that influence health status, rather than the focus of study.
To emphasise the point above, a case study could have population groups deidentified to focus students’ attention on explaining how the factors contribute to variations in health status between groups. 
Students should be exposed to a range of case study material containing data that allows for the factors contributing to variations in health status to be considered and explained. 
Do students need to know about diseases in Unit 3 Area of 
Study 1?
The study design does not mention specific diseases, however the key knowledge ‘the contribution to Australia’s health status of smoking and vaping, alcohol, overweight and obesity and nutritional imbalance’ requires students to link these factors to health outcomes. For example, when studying the impact of smoking and vaping on health status and burden of disease, students are expected to recognise that smoking is a risk factor for cancer and heart disease etc. The key skills require students to ‘use data to evaluate the health status of Australians’. When examining health data, students identify the major burdens of disease in Australia, which will help frame the diseases they need to be familiar with.
In Unit 3 Area of Study 2, what approach should be taken to deliver key knowledge and skills related to health promotion programs? 
Students are not required to focus on one specific health promotion program. The key knowledge requires students to understand the role of health promotion in improving population health. They will apply this knowledge by analysing a range of data, case studies and examples of health promotion programs in relation to the use of action areas of the Ottawa Charter for Health Promotion. 
Teachers are encouraged to expose students to a range of health promotion examples enabling them to develop a broad understanding of how these programs can contribute to improved health outcomes. 
[bookmark: _Hlk189233793]What is the intended scope of knowledge for the concept of the social model of health and the Ottawa Charter for Health Promotion (not including principles of the social model of health) in Unit 3 Area of Study 2?
The key knowledge point (‘reasons for improvements in Australia’s health status since 1900…’) and associated key skills require students to:
know each model (old public health, biomedical approach and (concept of the) social model of health and the Ottawa Charter for Health Promotion)
describe the relationship between each model and the strengths and limitations of each
discuss how each model can positively impact health and wellbeing (dimensions) and health status (indicators). 
The following examples provide an overview of the intended scope of knowledge in covering the social model of health:
the model targets the broader determinants of health (environmental and sociocultural factors) 
the model focuses on the impact of lifestyle-based disease 
the model focuses on health promotion and prevention through policies and education
the model targets whole communities 
the model addresses inequities in health status
the Ottawa Charter acts as an example for the enactment of the social model of health.
The intent for the development of this knowledge is through a range of data and case study programs, in preference to rote learning specific aspects.
What level of detail should be covered for ‘old public health’?
Students should understand the concept ‘old public health’ and be able to provide a range of examples relating to old public health since 1900. The key skill relevant to this key knowledge requires students to “analyse data to show improvements in health over time and draw conclusions about reasons for improvements”. Therefore, students should be given the opportunity to analyse data and develop an understanding that allows them to draw conclusions about why improvements have occurred. This will also provide strong background for students when studying Unit 4 and low- and middle-income countries.
What should be considered when delivering content related to the characteristics of low-, middle- and high-income countries?
In Unit 4 Area of Study 1, students are expected to describe characteristics of low-, middle- and high-income countries. 
When identifying and/or discussing the characteristic, students need to make clear the difference between low-, middle- and high-income countries. This will commonly include the terms ‘higher and lower’
When applying the term characteristic, students should consider a characteristic as representing most cases/examples, most of the time. 
Possible characteristics within the scope of this key knowledge point include:
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access to technology 
levels of gender equality 
infrastructure 
quality of and access to housing 
access to technology 
birth rates
poverty rates 
food security rates and access to food
safe water and sanitation
average incomes or Gross National Income per capita 
levels of conflict
access to healthcare and health systems 

For VCE Health and Human Development, the following interpretations regarding employment and debt as characteristics of low- middle- and high-income countries should be noted.
· The interpretation that ‘low employment rates exist in low-income countries’ is not deemed accurate given that in many low-income countries, employment rates are high, however, people work short hours and in low quality (i.e. pay, conditions) and low-productivity jobs. 
· Students should avoid using debt as a characteristic of low- middle- and high-income countries given the complexities related to the size of a country’s debt, managing debt and GDP per capita ratio. 
When examining poverty as a factor influencing similarities and differences in health status and human development, which poverty measure should be used?
The international poverty line, which is used to measure extreme poverty in low-income economies, was last updated by the World Bank in June 2025. This value was increased to $3.00 per person per day (measured in Purchasing Power Parities – PPP). For 2026 this is the only value that should be referred to. 
What is expected of students when asked to consider the global context? 
When students are faced with the term ‘globally’ or ‘global context’, they are expected to consider and refer to the health and human development impact on many people (worldwide) and not just an individual. 
Do all the global trends listed in Unit 4 Area of Study 1 have to be taught?
Yes, all global trends listed must be taught. It is important to note that the focus of teaching should be on the implications of the global trends listed for health and human development. For example, when teaching about the implications of climate change on health and human development, students need a basic understanding of climate change, including the aspects listed in the study design (rising sea levels, changing weather patterns and more extreme weather events). More importantly, students should be able to analyse the implications of climate change on health and human development. The same approach applies for the other global trends listed in the study design. 
When analysing the implications for health (health outcomes) and human development, it is important that students clearly and specifically detail the impact. This includes: 
· identifying whether there is an increase or decrease in a specific measure of health status (e.g. life expectancy or burden of disease)
· the impact on a specific aspect of a dimension of health (e.g. decreased immune system function when referring to physical health and wellbeing) 
· making a clear and meaningful link to a human development concept (e.g. an increased ability to reach one’s full potential if global peace and security are enhanced).
Can students use the abbreviated name of the Sustainable Development Goals (SDGs)?
Yes, either the abbreviated or the longer version for the names of the SDGs can be used. 
What is the focus in the application of the SDGs, and how do we teach the relationships between SDG 3 and the other SDGs in delivering the study design?
Students do not need to recall the rationale and objectives of the SDGs and instead are required to discuss their importance for global health (including health and wellbeing and health status) and human development. 
The SDGs are integrated and related to each other. Achievement of Goal 3 ‘Ensure healthy lives and promote wellbeing for all at all ages’ is closely linked to the achievement of other SDGs. The study design specifies that students analyse the relationship between SDG 3 and SDGs 1, 2, 4, 5, 6 and 12 in promoting health and human development globally. The change from SDG 13 to SDG 12 aligns with the cross study focus on sustainability.  
Students will need to understand the key features of Goal 3 and will explore how the actions and achievements of goals 1, 2, 4, 5, 6 and 12 assist in contributing to Goals 3. For example, Goal 6 ‘Clean water and sanitation’ requires the development of infrastructure to ensure all communities have access to clean water and hygienic sanitation facilities. This in turn contributes to achieving targets related to reducing deaths and illnesses caused by water pollution and contamination.
Do students need to know specific programs when applying their knowledge of the SDGs?
No. The study design does not require students to know and specify a specific program when showing an understanding of effective aid programs. The key knowledge focuses on the key features of effective programs and the accompanying key skill requires students to evaluate the effectiveness of aid programs. Therefore, students can use their knowledge of what constitutes an effective program by evaluating a range of aid programs. 
What are features of an effective aid program? 
Features of an effective aid program could include: 
· 
· education
· a focus on women and girls
· cultural appropriateness
· a focus on sustainability
· a focus on a specific need 
· monitoring and evaluation 
· action areas of the Ottawa Charter for Health promotion
· adequate funding
· a focus on results
· transparency and accountability
· a focus on local people.

Note, the commonly seen assessment response ‘focus on the right outcomes’ is not deemed a clear measure of effective aid, as it is ambiguous on who determines the right outcomes. 
It is important that students can explain how such features contribute to the effectiveness of a program.
[bookmark: _Hlk114046261]What do students need to know about Australia’s aid program (Unit 4 Area of Study 2)?
The key knowledge in Unit 4 Area of Study 2 refers to ‘the role of Australia’s aid program in supporting the achievement of the SDGs and the partnerships involved’.
The study design does not require students to know the priority areas for Australia’s aid program. 
The information released by the Australian Government changes regularly, including the names used to reference the aid program. In 2026, the program is referenced in the official documentation found here as Australia’s development program or Australia’s Official Development Assistance (ODA). For the purpose of VCE Health and Human Development, students can refer to ‘Australia’s aid program’, Australian Government aid or Federal Government aid. 
The expected scope of student knowledge about Australia’s aid program is outlined in the official documentation, Australia’s Development Program, and includes the following key points: 
· The program guides how Australia works with partners to advance a peaceful, stable, and prosperous future for our region. 
· The program is responsive to today's complex and interconnected challenges, including across the Indo-Pacific and beyond. Australia stands with its partners.
· Development assistance is a key pillar of Australia's statecraft – working alongside diplomacy, trade and defence to advance our interests in a fairer, safer and more secure world.
The study design deliberately does not refer to Department of Foreign Affairs and Trade (DFaT) because government departments sometimes change their names. 
Additional links to DFaT that provide useful information and are current in 2026: 
 
 we work with 
What should students know about the WHO’s goals and objectives following the release of the Fourteenth General Programme of Work (GPW 14)? 
In 2024, the World Health Organization met to approve  the Fourteenth General Program of Work (GPW 14)  which covers the goal and objectives of the WHO for 2025-2028. 
Students undertaking VCE Health and Human Development (from 2025) will study and be assessed against the goal and objectives of the WHO Fourteenth General Program of Work (GPW 14) 2025–2028.
Students are required to explain the overarching goal (To promote, provide and protect health and well-being for all people, everywhere) and the six objectives that sit underneath the overarching goal and analyse how the WHO goal and objectives are reflected in different scenarios. 
Supplementary material regarding the goal and objectives of the WHO and can be found on the VCE Health and Human Development Study page on the VCAA website. 
Assessment 
What should be considered regarding the use of commercial materials when developing a unique, compliant and rigorous assessment task?
When SAC tasks are created using materials available in the public domain (such as commercially produced tasks, subject association materials and past VCAA examinations), the task must be significantly different from the publicly available materials. Any materials in the public domain are potentially accessible, and students who access these materials prior to undertaking their SAC task may gain an unfair advantage over other students in the cohort. 
Schools are encouraged not to use commercial materials as practice tasks and instead source their own stimulus material that helps support the development of a unique task that does not closely resemble a commercial product. 
In measuring the uniqueness of a SAC task, schools are reminded each question component of a SAC task must be significantly different from a commercial product. Taking publicly available material from different tasks and piecing these together to make a new task does not qualify as a unique and compliant task. 
What acronyms/abbreviations are appropriate to use?
Students can use any scientific abbreviation (e.g. BMI) or abbreviation that is stated within the Study Design (e.g. HALE, DALY, WHO, UN, SDGs). 
If the answer to a question is a specific content term, then the term should be written out in full. For example, a question asking for the name of the initiative developed by the UN that aims to end extreme poverty by 2030 should be answered with ‘Sustainable Development Goals’, rather than ‘SDGs’. However, the use of the acronym (SDGs) in the context of a discussion is acceptable. 
For other commonly used terms within the study, students are encouraged to write the term out in full the first time, abbreviate it in brackets and then refer to the abbreviation for the remainder of that question only. If students are going to refer to the concept again in a different question, they should write it out again in full the first time. Given the use of electronic marking in the end-of-year examination, students can no longer rely on the use of a self-created abbreviation across different exam questions, on different pages.
If in doubt, students are recommended to write the entire term and not use an abbreviation. 
Note, it is considered culturally inappropriate to use abbreviations when referring to Aboriginal and Torres Strait Islander peoples and therefore no abbreviations of the term Aboriginal and Torres Strait Islander should be used in assessment. More information can be found here. 
What is considered an appropriate and meaningful link between concepts?
Students need to be able to make meaningful links between concepts, which can be done by using a linking statement to show the relationship between concepts. For example, when linking income to physical health and wellbeing, students could say ‘having adequate income allows individuals to purchase nutritious food, which enables them to have adequate energy to undertake physical activity, promoting physical health and wellbeing.’ The linking statement is shown in bold.
Students also need to ensure that any link provided between concepts (such as links between the dimensions of health and wellbeing) is framed using the correct context. For example, if a question asks how income can promote health and wellbeing, an appropriate answer should discuss how income influences health and wellbeing rather than a discussion around poverty and its negative impacts on health and wellbeing. 
How many assessment tasks should there be for Units 1 and 2?
In Unit 1 and 2 there should be at least one assessment task for each outcome. In Unit 1 there are three outcomes therefore as a minimum there should be three assessment tasks. In Unit 2 there are two outcomes which means there should be a minimum of two assessment tasks. Teachers can always decide to set more than the minimum number of assessment tasks. 
How many SACs are required for Unit 3 and Unit 4?
The study design specifies the minimum number of SACs and the weighting of marks for each outcome for Unit 3 (see page 26) and Unit 4 (see page 30). Each outcome is assessed using one or more tasks. As there are two outcomes in both Unit 3 and Unit 4, this means a minimum of two assessment tasks are required for each Unit. Teachers can always decide to set more than the minimum number of assessment tasks. 
Can SAC assessment task types be repeated in Units 3 and Unit 4? 
Each SAC assessment task type (written report, extended response, oral presentation, visual presentation and structured questions) can only be used per unit (i.e. once in Unit 3 and once in Unit 4). 
If teachers choose to split an Outcome into two SAC tasks (Part A and Part B), then the same SAC task can be used for both parts. However, this task cannot be used across the remainder of the Unit. 
What is expected for each task type, including the recently included extended response task type?
The Support Materials contain detailed examples of the requirements for each task type, including the new extended response task type. 
What should be considered when deciding to use structured questions, a written report or an extended response task type?
Given each task type can only be used once per unit in Unit 3 and Unit 4, teachers are required to use different task types from the lists provided in the study design. Three commonly used tasks (structured questions, written report and extended response) can be used progressively to provide students a range of different tasks to show their understanding and also to develop the required skills for Section A and Section B of the examination.   
A structured questions task requires students to show their understanding in a directed manner, with heavy scaffolding of what knowledge is required and how it is to be shown, most commonly in smaller, short answer components that make up a multi part question. 
A written report uses scaffolds at the start of the required three sections (introduction, body and conclusion) that provides the scope of what knowledge is required, whilst providing some freedom in how students show their understanding and connect their ideas. 
An extended response task requires students to analyse stimulus material and produce a written response to a given question that outlines the expected scope of the response. The question may include brief scaffolding to help students interpret what is required. 
The task does not have formalised sections and students are required to complete a planning tool that enables them to organise their ideas and prepare their response. 
When planning an assessment calendar, a teacher may wish to progress students through the three task types in sequence from structured questions to written report and to an extended response task, given the reduced constraints, scaffolds and progressive complexity of each task. 
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