Country – Teaching and Learning Sequence – Example 1

VCE English Unit 3, Area of Study 2: Creating texts
Outcome: The student should be able to demonstrate effective writing skills by producing their own texts, designed to respond to a specific context and audience to achieve a stated purpose; and to explain their decisions made through writing processes.
Sample lesson plans for exploring mentor texts: country
Lesson 1: exploring mentor texts
	Lesson objective
Read and discuss excerpts from Maxine Beneba Clarke’s The Hate Race, focusing on ideas; complete a series of quick writes*.

	Lesson starter 
(up to 5 minutes)
	Explain ‘quick writes’* and the process involved.  

*See information about this process in the notes at the end of this sequence of lessons.

	
Teacher-led instruction / group responses (1)
(up to 25 minutes)

	The Hate Race
Read, discuss and analyse excerpt one (‘The ride out to Chatswood … against the dark background’ (Clarke, pages 14–15)), focusing on ideas only.
Discussion prompts:  
· The contrast between Bordeaux and Cleopatra’s expectations against their first impressions of their new home, having migrated from a different country.
· The subtle prejudice and microaggressions Bordeaux and Cleopatra encounter and the way this can compromise a sense of belonging.
· The significance of their first, albeit temporary, home being called ‘Man Friday Hotel’, on Help Street. 
Follow this class discussion with the whole class completing a first quick write.
Use the following writing prompts:
· Use ‘What kind of country is this?’ (Clarke, page 15) as your opening line and write your answer to this question.  
· List and describe the sensory experience of a place to which you feel a strong connection or sense of place.  
· Write about a moment where something that had been highly anticipated did not meet that expectation.  
· Write anything that this excerpt brings to your mind. 
Give students three minutes to write. Remind them that the purpose of quick writes is to write without feeling inhibited by structure, perfect word choices, or quality; stream of consciousness writing should be encouraged.  

	Teacher-led instruction / group responses (2)
(up to 25 minutes)
	The Hate Race 
Read, discuss and analyse excerpt two (‘Kellyville village was a cluster … Fences were stared over. Gossip was spread.’ (pages 17–18)), focusing on ideas only. 
Discussion prompts:  
· The visual markers of ‘home’, domesticity and the suburbs. 
· The different groups of people who occupy a particular locality and the unique, varying perceptions of place and belonging that may exist.  
· The seemingly contradictory language of ‘everybody knew everybody’ and ‘most bizarre of blow-ins’ (page 17). The nuance of community, acceptance and tolerance.  
Follow this class discussion with the whole class completing a second quick write.
Use the following writing prompts:
· List the smaller elements that, combined, create a specific place. These could be both physical traits and intangible qualities (Example: your suburb, your home, your school, a room, etc.).  
· Write about a person that is a defining feature of a landscape, memory or place that you value.  
· Write anything that this excerpt brings to your mind. 
Give students three minutes to write.  

	Lesson re-cap & preview
(up to 5 minutes)
	Reiterate the purpose of quick writes.  

Invite students to share some of the ideas they generated through their writing.  


	Individual student work outside the classroom

	






Lesson 2: strategies for refining writing using mentor texts
	Lesson objective
Consider the way that ‘vocabulary, text structures and language modes’ can create ‘effective and cohesive writing’ (study design, page 27) using Maxine Beneba Clarke’s The Hate Race.  
Refine and plan for ‘effective and cohesive writing’ (page 27). 

	Lesson starter 
(up to 10 minutes)
	Remind students of the aims of the previous lesson.  
Direct students to re-read their two quick writes from the previous lesson. They are to highlight words, phrases and ideas that they believe could be enhanced or have potential to be developed into a fuller piece.  

	
Teacher-led instruction / group responses
(up to 20 minutes)

	The Hate Race 
Re-read, discuss and analyse excerpt one (‘The ride out to Chatswood … against the dark background’ (Clarke, pages 14–15)), focusing on ideas and craft. 
Discussion prompts:  
· Foreshadowing  
· Imagery 
· Contrast  
· Intertextual reference 
· Personification  
· Repetition  
· Internal monologue  
· Symbolism  
Re-read, discuss and analyse excerpt two (‘Kellyville village was a cluster … Fences were stared over. Gossip was spread’ (pages 17–18)), focusing on ideas and craft. 
Discussion prompts:  
· Paragraphing (macro to micro focus) 
· Varying sentence lengths 
· Imagery 
· Sensory detail 
· Listing  
· Contrast 
· Emphasis 
· Triptych 

	Individual student task 
(30 minutes)
	Direct students to re-read their two quick writes, this time taking their language choices, text structure and general craft into consideration. Remind students of the purpose and phases of quick writes: phase two involves taking their initial ideas and reactions as a starting point to polished writing.  
Guide students to apply their understanding of the language features discussed, as modelled in The Hate Race, to their own work. Students then annotate their quick writes, noting how sections could be enhanced through closer consideration of specific language features. 

	Lesson re-cap & preview
(up to 5 minutes)
	Students can be invited to share the annotations on their work – highlighting any vocabulary or language features they have identified for a next draft of their work. 

	Individual student work outside the classroom
	


Lesson 3: drafting an individual text using mentor texts and quick writes
	Lesson objective: 
Draft a response that demonstrates an understanding of an idea related to ‘writing about country’. 
Practise the use of ‘vocabulary, text structures and language modes’ (study design, page 27), as modelled in The Hate Race, applied to students’ own writing and ideas. 

	Lesson starter 
(up to 5 minutes)
	Remind students of the aims of the previous two lessons and the phases of quick writes.  

	
Group work/individual work responses
(up to 35 minutes)

	Ask students to choose one from their two quick writes they have developed over the previous two sessions. 
Ask them to re-read their work.
Using their work and the annotations they have created in the previous class, students redraft the piece, with an awareness of a clear idea, ‘vocabulary, text structures and language modes’ (page 27). 
Teachers can organise the class to best support their writing – some students may work individually, others in groups for peer support. 

	Individual student task 
(15 minutes)
	Students individually note three decisions they made in their writing process, explaining their intention for their draft and what they did to express that intention in their writing

	Lesson re-cap & preview
(up to 5 minutes)
	Students can share and discuss their work and any insights they have discovered about the mentor text and/or their writing.  

	Individual student work outside the classroom

	



Notes
These three lessons can be adapted and repeated for any/all of the mentor texts for ‘Writing about country’. 
*Quick writes

‘Quick writes’ is an approach to writing that helps students use mentor texts as a means to build their own ideas and their writing toolbox. It encourages students to write short pieces through uninhibited writing and instinctive responses to the ideas and language modes in mentor texts. 
This resource uses ‘quick writes’ as an entry point for student engagement with mentor texts and to ‘inspire their own creative processes, [and] to generate ideas for their writing’ (see page 25 of the study design). It presents an opportunity for students to ‘use and experiment with vocabulary, text structures, language features, and standard and non-standard conventions of language’ (page 26), through uninhibited writing and instinctive responses to mentor texts.  
Quick writes involves students reading (and discussing) a text and then writing as quickly as they can for two or three minutes, capturing anything that comes to mind in response to the excerpt and/or writing prompts.  
Quick writes are usually:
· completed quickly – in this case about three minutes but always less than ten minutes
· shared informally.
In these lessons, students engage with excerpts (Chapter 2) from Maxine Beneba Clarke’s The Hate Race (Clarke MB (2016) The Hate Race, Little, Brown Book Group, London.) This is one of the mentor texts listed by the VCAA for ‘Writing about country’.
Following a brief discussion of the ideas presented in the excerpt, students complete a quick write based on their choice from a series of prompts, then they highlight phrases and ideas that have potential for further development. Having put down ideas and connections in the quick write, students can then revisit the original excerpts from the mentor text, this time with a focus on language modes, or craft. With these ‘features for effective and cohesive writing’ (study design, page 27) in mind, students use the quick write, to produce writing with a clearer purpose, structure and craft.  
Through this process, students first record their instinctive reactions and thoughts without concern for craft, structure or quality. They use this as a starting point for more refined and polished writing. The process aims to also encourage students to recognise the validity and merit of their innate ideas and writing style. Handwriting these responses may help students have a tangible record of the evolution of their ideas and the planning, drafting and refining process. 
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