Country – Teaching and Learning Sequence – Example 2

VCE English Unit 3, Area of Study 2: Creating texts
Outcome: The student should be able to demonstrate effective writing skills by producing their own texts, designed to respond to a specific context and audience to achieve a stated purpose; and to explain their decisions made through writing processes.
Sample lesson plans for exploring mentor texts: country
Lesson 1: discovering ideas
This sample lesson plan encourages a richer exploration of the ideas students are grappling with early on in their Framework study. This plan assumes that students have some familiarity with the VCE English Study Design. It aims to accommodate practical note-taking skills and the capacity for students to pursue a complex consideration of framework ideas.    
	Lesson objective
· set-up notetaking practices to accommodate a dynamic and evolving appreciation of Framework ideas 
NOTE: this lesson will need a double period or can be taught over multiple periods

	Lesson starter 
(up to 5 minutes)
	Provide students with the key idea of your Framework study: country
Using the annotations on page 22 of the VCE English and EAL Study Design for country to begin to seed ideas.

	

Teacher-led instruction / group responses
(up to 20 minutes)

	Ask students to create as many statements as they can relating to their Framework by adding ONE verb to their key term (2 mins). 
Example: country provides, country heals, country challenges, country 
repairs, country creates, country inspires …  
Reflect on the power of verbs and how they can assist in defining ideas. Students might note the positive/negative associations that build through the dynamic use of verbs. 
Alternatively, students might note how the personification of a concept, activated through certain verb choices, can provide scope for more complex ideas to emerge.  
Extending from the above, ask students to add an additional word to their previous two-worded statements, to express punchy ideas about their framework study. (2 minutes)  
Example: country provides hope, country challenges assumptions, country creates chances
Encourage reflection on the power of short, sharp statements that, when strung together, can create not only a strong and intentional rhythm within students’ writing but – more importantly for today – a defined and complex appreciation of an idea.
Provide students with one of the Expected Qualities from Section B in the examination reports, possibly in the upper range but teachers can consider their cohort.
For example: 
‘Demonstrates an astute exploration of the ideas raised by the title and stimulus in connection with a Framework of Ideas.’ 
Define the word ‘astute’, then ask students flip this statement into a personally expressed Learning Intention for today’s class. 
Example: Today, my learning intention is to work on ways to drive the perceptive exploration of the ideas raised by the Framework.  
Ask students: Why do you think in senior English we might specify IDEAS rather than IDEA?  

	Individual/group student task (1)
MIND MAPPING 
(25 minutes)
	Discuss with students the value of them ‘Framing’ their framework of ideas regularly through the process of mind mapping.
Invite students to embrace the electronic document they will create in today’s class as a living, evolving document that should be added to, defined and refined over time. 
· To begin, ask students to re-read over the Elaboration of Key Ideas relevant to their Framework study provided by VCAA on page 22 of the VCE English and EAL Study Design.   
· Ask students to mine the Elaboration for NOUNS and to record them on a digital mind-mapping document of their choice.   
· Encourage students to incorporate visual elements into their document; the intentional choice of fonts and inclusion of images will assist in flavouring student connection to key ideas.  
· In order to avoid cognitive overload, this mind map should note ONLY BIG IDEAS. However, in due course, students will be encouraged to create digital, editable links within this document to help them chart the greater complexities of their big ideas.  
· Encourage two students to share their work within the classroom space and celebrate how individuals will instinctively make unique connections to their framework which, in this instance, should be made evident by the visual choices students have initially made with their mind maps. 


	Individual/group student task (2)
EXPLORING KEY IDEAS 
(15 minutes)
	From Simple to Complex
Explain to students that they will now create a hyperlink within the document they have just made to include an additional Word document. Note that the intention behind this is to assist students in moving from big thematic ideas to a more nuanced appreciation of such ideas. Note that this will provide students with a tangible way to take notes, organise their ideas, and share their learning with the class.    
Model this with the class by choosing a key term and creating a hyperlink. 
Example: Framework – ‘Country’ and Key Term – ‘Belonging’.  
Model how to create and save a Word document titled ‘Belonging’ and hyperlink this to the initial mind map.  
Ask students to now brainstorm the immediate associations they make with their key term. Potentially the teacher could direct this by prompting them to consider: 
· synonyms 
· antonyms  
· associated lyrics from songs  
· famous quotes. 
 
Additionally, students may like to develop their ideas by thinking through the lens of: 
· personal, local and global perspectives 
· private, public perspectives 
· past, present, future perspectives.  
 
These are all useful ways to encourage more complex thinking around big ideas. While the initial four dot-points are more accessible, the later three might support a structural approach to writing when it comes time for students to write a sustained response over a series of paragraphs. This strategy is looked at more closely in Lesson 2: ‘developing and defining ideas’.
Once initial consideration of the key term has taken place, ask students to write a positive, simple statement about their key term in relation to their Framework. 
Example: Belonging – A sense of belonging provides comfort. 
Ask students to find a tension associated with their key term by complexifying their simple statement with the conjunction: ‘HOWEVER’. 
Example: A sense of belonging provides comfort; however, one person’s sense of security can come at the cost of another’s.  
Discuss how students have now been able to articulate a more complex appreciation of their framework by expanding one simple idea to observe an inherent tension within their initial idea.

	Individual/group student task (3)
SNAPSHOT WRITING 
(20 minutes)
	Invite students to consider how their more complex appreciation of their idea might be seen to manifest in real life.  
Ask students to imagine what this idea might ‘look like’ in a real-world setting and to describe this in a two-paragraph ‘snapshot’ response. 
In the first paragraph, prompt students to describe the first concept in their statement – A sense of belonging provides comfort.   
In the second paragraph, the encourage students to develop the complexity of this concept by extending the writing to examine how one person’s sense of security can come at the cost of another.  
Students may like to include their complex idea statement into their writing to crystalise the idea they wish to communicate through their snapshot – or not.   

	Lesson re-cap & preview
(up to 5 minutes)
	Ask students what strategies they have embraced in today’s class, to drive a more astute exploration of ideas.  
Hands-up: ask students who enjoyed exploring more complex ideas through: 
· considered use of verb choices 
· scouring a document for key terms  
· digital documentation 
· building from simple to complex sentence types 
· writing creatively to illustrate how the complexity of an idea might manifest.  
 
Note: These strategies could be built into a feedback sheet to remind students of ways to improve the depth and complexity of their writing as they move through their drafting process. 


	Individual student work outside the classroom

	





Lesson 2: developing and defining ideas
This sample lesson plan encourage richer exploration of the ideas students are grappling with in their Framework study. The plan assumes that students are familiar with the general ideas associated with their framework study and are ready to extend such ideas. 
	Lesson objective
· Drive the dynamic exploration of key ideas raised by the Framework 
· Use the ‘personalise it, localise it, globalise it’ method to construct a coordinated and cohesive exploration of a framework idea.  
NOTE: this lesson will need a double period or can be taught over multiple periods

	Lesson starter 
(up to 5 minutes)
	Provide students with a simple statement.

Example:

	Framework 
	Country 

	Simple Statement 
	country connects us 


 
Prompt students to think more about the simple statement by extending this sentence three times using the conjunctives: because, but or so. 
 
Example: 

	country connects us  
	because 

	country connects us 
	but 

	country connects us 
	so 


 
Encourage reflection on the power of conjunctions and the way they can support a more defined and complex appreciation of an idea.  
Explain that the idea ‘country connects us’ is just a singular idea but that in expanding it with a conjunctive term they are pushed to embrace the IDEAS that the study design is inviting them to discover. Ask students to highlight the different ideas they have articulated above.  
Discuss how a stronger response will look beyond a single interpretation of an idea to pursue a more complex exploration of it.  
 
Example: 

	Simple idea 
	Our country is beautiful 

	More complex 
	Our country is beautiful when you catch it in the right light, but ugly truths dwell within it.  


  
Ask students to note down their Learning Intention for today. 
Example: develop a more dynamic conceptual understanding of an idea that exists beyond a single interpretation.  
Ask students: Why do you think in senior English we might value students grappling with IDEAS rather than just an IDEA? 

	
Teacher-led instruction / group responses
(up to 20 minutes)

	First, invite students to write on a page the simple statement you began today’s class with as a Title. Underneath the Title, students begin to personalise the connections they can make to the Title.  
Teacher can model this for students. 
 

Example:

	Country Connects Us 

	Personalise it … 

	Me: Australian 
Grandparents: migrants – initially disconnected – isolated.  
Across generations connections have been built though farming community. 
Land: provides for us – livelihood – beauty – wellbeing  
Land: connects us – but is vulnerable – so is the living we make.  
Me: wanting to live a city life – fear of rejection from family.  
Connected but divided.  


 
Students can then create their personal connection to the Title.
 

	Individual/group task (1)
(15 minutes)
	Once students have made a personal connection to the Title, encourage them to look beyond their own perspectives to local ones.  
This can be a whole class, small group or individual activity but an example should be provided to the class.

Example:
  
	 Country Connects Us  

	Localise it … 

	It’s well known that a lot of kids who have grown up on generational farm properties in regional Victoria want to escape the country for a city life. 
 
Younger generations are fearful of climate change and the impact it will have on farming communities. Increasingly they are desperately seeking to disconnect themselves from their rural ties and, in some instances, from intergenerational traumas born out through the land on which their families have lived and worked.  
 
Undoubtedly, the younger generations’ connection to the land is becoming increasingly more complicated. Lack of resources. Fires. Heat. 






	Individual group task (3)
(20 minutes)
	The next step is to globalise the Title idea by again looking beyond a singular perspective, to broader one.   
At this stage, it might be useful to provide students with an article pertinent to the context of your class and cohort. They can then continue to note their broadening perspectives of an issue through the lens of others and, in this way, move beyond a simple interpretation of an idea to richer one.  

	Lesson re-cap & preview
(up to 5 minutes)
	Ask students what strategies they have embraced in today’s class, to move beyond a single interpretation of an idea. 
Ask students to return to the Simple Statement you led today’s class with and embrace a conjunctive phrase of their own to express a richer idea that they could potentially use as a North star for a POV response. 

OR

Present students with one of the Expected Qualities from Section B in the Examination Reports, possibly from the upper range but teachers can consider their cohort. For example: 
 
‘Creates a coordinated text with a clear purpose and an appropriate voice.’  
  
Ask students to discuss what a coordinated text might involve and to observe how the strategy of Personalising, Localising and Globalising a Title can provide scope for a more coordinated and cohesive text that leverages more complex ideas.   
 
Potentially, today’s class provides students with a draft/plan that can be developed into a more refined extended response.  

	Alternative and/or extension activities 

	Having Personalised – Localised – Globalised a Title idea, ask students to review their work to seek out a thematic through-line from across the three stages of their note-taking practice.  
First, ask students to highlight any ideas that connect.  
Next, invite students to massage their interweaving ideas into a series of sentences that are sequenced to provide a cohesive and complex appreciation of the Title.  
 
Example 
 
Country Connects Us 
 
Personalise it:  
The generational farmland on which my grandmother, mother and I have lived would seem idyllic on your average Insta post. The shared moments on the porch in the dying light of a gentle, warm summer’s day …  
 
Localise it:  
Truth is, while that Insta shot might sell the idea of a much-needed tree change to city-siders desperate to leave the rat-race behind them – it’s been well documented that for younger generations growing up in regional Victoria, country living is anything but idyllic. Truth is, it would seem, a city-cider’s Insta-informed myopia is blind to the desperate desires of the younger generations of regional Victoria to pack-up and leave – fearful of experiencing for themselves the emotional toil they’ve witnessed their neighbours, friends and family suffer in response to the effects of climate change.  
 
Globalise it:  
Truth is, it’s not just me, or my mates about to graduate that feel a growing division between ourselves and the place we have called home – its all of us, worldwide, as increasingly we are forced to come to terms with the vulnerability of this earth and our place on it as we witness – all of us – the tides rising, the fires burning and the crops failing.  

Today, it would seem, our generational connection to the land that has sustained us for what would seem forever, is starting to fray.   





Lesson 3: it’s all in the words
This sample lesson plan encourages a richer exploration of the ideas students are grappling with in their Framework study. The plan assumes that students are familiar with the general ideas associated with their framework study and are ready to extend such ideas. Ideally, students will be in the process of drafting a piece of work they are preparing for their SAC or end-of-year exam. The key takeaway from this lesson is that students’ ideas will be enriched through embracing a wider vocabulary and a more intentional use of voice.  
	Lesson objective
· drive the dynamic exploration of ideas raised by the Framework 
· embrace a more intentional use of vocabulary to set a tone, build an authentic voice and leverage ideas.   

	Lesson starter 
(up to 10 minutes)
	Provide students with three different words banks.  
One bank provides positive imagery associated with country, the next bank provides negative imagery, and the last, a combination of positive and negative imagery.  
Example
Word bank 1 – Positive associations: silky, fresh, dance, clover, kiss, chalky-soft sand.  
 
Word bank 2 – Negative associations: barren, dry, wiry, sand, stew, blood-warm, crickets, decay, bruised, bone.  
 
Word bank 3 – Combination of positive and negative associations:  sunburnt, sapphire-misted mountains, rainbow, paddocks, opal-hearted, cattle die.    
 
You may like to reveal these word banks one at a time. Each time you reveal a new word bank, ask students to embrace that vocabulary to quick write on the theme of your framework for two minutes at a time.  
 
Encourage students to reflect on the importance of vocabulary in setting the tone of the writing they create, and to note how VOCABULARY CRAFTS TONE AND TONE CRAFTS VOICE. 
 
Encourage reflection on how the power of intentionally chosen verbs and nouns can support a more defined and elaborate appreciation of an idea.  

Ask students to reflect on which of the three quick writes they have constructed offers the more complex appreciation for the exploration of their framework and why.  
 
Student will likely notice that the third response they wrote is the more complex because the vocabulary offers a more dynamic/contrasting/compelling exploration of imagery, i.e. it is not just positive or negative; rather, it is complex.  
 
Introduce students to their Learning Intention for today’s class: 
 
· intentionally chose verbs, nouns and adjectives that serve to offer a defined and dynamic exploration of an idea. 
· discover how the ‘voice’ of a text can be crafted though vocabulary choice and to embrace this strategy in my own writing.    
 
Possible extension task:  follow this activity by sharing with your class Dorothy McKellar’s poem ‘My Country’ from which the vocabulary for Word bank 3 was taken. 


	
Teacher-led instruction / group responses
(up to 20 minutes)

	Teachers are encouraged to find a section of text that can be used to examine and celebrate: 
 
· the intentional use of language for effect 
· the way in which the intentional use of language supports a richer exploration of an idea 
· other strategies that might pay forward to more dynamic writing. 
 
Teachers can use a passage taken from a mentor text or an additional text that resonates with the context of your learners. 

This is the third paragraph from ‘The Conquest of Land and Dream’ from the mentor texts.

‘You arrived by land, you arrived by sea. The land stretches as far as the eye can see and then the continent stretches even more. You have encountered the fable, you have encountered a myth but you arrive laden with the baggage of back home. The principal weight belongs to the ideas you have carried across the globe. These are European notions of what a land ought to be. You do not see the land. You see parcels, divisions, titles in a name. This is ancient land, old enough to dwarf the mind. Do not consider this, do not reckon, cling to the idea you have lugged from the mother to this foreign land. Faced with unfamiliarity, you find solace in ideas. They are the shield and armour, they steady the quiver that threatens to overwhelm the structures of the mind.’

After reading this passage of text aloud to your students, ask them to comment on the writer’s use of: 
 
· sentence length 
· vocabulary and how it communicates tone 
· set-up of reader intrigue.  


	Individual student task 
(30 minutes)
	As a starting point, challenge students to swap out the writer’s nouns for noun choices of their own to create a more personally relevant piece of writing. (They might have to manipulate other parts of speech for their writing to work – there are no real rules in this work.) 

Prompts to rewrite the extract could include:

· coming home from other part of the city or state into a home suburb or town 
· arriving in a new suburb or town by public transport
· visiting a friend’s house for the first time
· moving into new accommodation 
· going on camp or a holiday

Example:
Using this excerpt, challenge students to embrace the same sentence lengths while playing around with the writer’s vocabulary choices.  
 
‘You arrived by bus, you arrived beside someone with too many shopping bags. The road home stretches as far as the eye can see and then the back streets stretch even more.’

Following this, encourage students to swap out adjectives and verbs as well to craft a new piece of writing that is intentionally structured to convey a new idea while borrowing the sentence lengths that have been provided for them in the excerpt. 
 
Potentially, there might be a line that you would like to encourage students to end on, one that will provide a springboard for them to expand upon if they enjoy this task. 

The closing sentence of the excerpt above is a good example of such a springboard because it provides students with a useful prompt from which to expand their initial thoughts into a more complex realm.

	Lesson re-cap & preview
(up to 5 minutes)
	Review with students the Learning Intention of today’s class and ask them to reflect on whether they have had success.  
 
Potential question to ask to prompt student reflection: 
 
· What do you note about the quality of the piece of writing you have created today?  
· How would you describe the voice/tone of your writing today? And what might be an example of intentional use of vocabulary that has fosters that voice?  
· How might your choice of nouns reflect the personality of your writer’s voice/What does your choice of nouns reveal about you/the writer/the opinion presented? 
· How are the ideas you wish to convey enhanced by your choice of adjectives? 
· What was the most powerful sentence you wrote today – and why?   


	Individual student work outside the classroom

	





Lesson 4: the Title: the Gateway
A sample lesson plan to encourage a richer exploration of the ideas students are grappling with in their Framework study. This lesson assumes that students are familiar with the general and more complex ideas associated with their Framework study. The key takeaway from this lesson is that students will embrace strategies to leverage the Title in order to provide for a richer exploration of their ideas.  
	Lesson objective
· drive dynamic exploration of ideas raised by the Framework through deeper consideration of the Title. 
· use the ‘What and Why’ method of thinking to flip the Title into a question in order to drive more complex consideration of an idea.   

	Lesson starter 
(up to 5 minutes)
	Provide students with an example of Expected Qualities from Section B, potentially from the upper range but teachers can consider their cohort. For example:  
 
Demonstrates a detailed connection to the ideas raised by the Title and Stimulus related to a Framework of Ideas.   
 
Have students note down their learning intention for today. 
 
To embrace the What – Why method to foster a detailed connection to the ideas raised by the Title and related to the Framework of Ideas.   

	
Teacher-led instruction / group responses
(up to 20 minutes)

	The ‘What – Why’ brainstorm.  
 
Provide students with a Framework relevant Title taken from last year’s examination paper. 
 
Example 
 
Framework – Country   
Title – Connections  
 
Encourage students to see the Title as a gateway through which they must walk before embarking on their writing process.  
 
To do this, encourage students to first brainstorm WHAT the title relates to in regard to their particular Framework study.  
 
Example:

	Framework 
	Country 

	Title 
	Connections 

	What 
Synonyms? 
 
 
Antonyms? 
 
 
 
Thematic ideas? 
	 
· Belonging, community, patriotism 
… 
· Disconnection, isolation, exclusion, dispossession 
… 
· Connections both positive/negative 
· Emotional/physical connections to land/place 
· Historical connections 
· Indigenous connections 
· Emerging connections 
… 
  



Depending on a student’s preparatory work in this study, their ‘What’ might be quite bespoke. 
 
Once initial brainstorming has taken place, practice flipping the WHAT into a WHY to spearhead the planning stages of a student’s written response: 
 
Example: 
 
Why is it that we are tied so emotionally to the places we belong? 
 
Why is it that we must connect with the indigenous stories of our land?  
 
Once students have created a series of WHY statements, they should choose the one that resonates best with them. Once they have selected their WHY statement, they are encouraged to answer this statement by embracing the following sentence template: 
 
We must… because if we don’t… … is at stake.  
 
Note, that this sentence template lends itself to a contention style statement that can act as a North star by which to guide a student’s response. Encourage students to share their North star statements with the class. 


	Individual student task 
(20 minutes)
	Once students have developed a contention style statement, they will find themselves in a position to craft a philosophical statement that they could either dovetail into an expository/POV/hybrid style response or, in the instance of a more narratively driven work, underpin it.  
 
Taking the, ‘We must… because if we don’t… …. is at stake’ statement, encourage students to write THIS paragraph embracing a first-person point of view. Students should regard this paragraph as the PHILOSOPHY that underpins the exploration of their ideas. 
 
Potentially, it could open, close, or appear within the body of their written response to crystallise the ideas they are hoping to present their reader.    


	Lesson re-cap & preview
(up to 10 minutes)
	Ask students to share their philosophical statements with the class.  
 
As a success marker of today’s class, ask students to highlight the different ideas they have articulated within their philosophical statement that they could examine in an extended response to come.  


	Individual student work outside the classroom
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