Personal Journeys – Teaching and Learning Sequence – Example 1


VCE English Unit 3, Area of Study 2: Creating texts
Outcome: The student should be able to demonstrate effective writing skills by producing their own texts, designed to respond to a specific context and audience to achieve a stated purpose; and to explain their decisions made through writing processes.
Sample lesson plans for exploring writing: Personal journeys
This series of lessons is designed to enhance student writing in preparation for, and as part of the Creating Writing Area of Study (AoS). Apart from the first and last lesson, they can be taught in any order, and lessons can be omitted or extended according to the needs of the class. The examples are taken from the framework of Writing about Personal Journeys; however, the lessons can be modified to suit any of the frameworks. 
Lesson 1: What prior knowledge do you bring to this Area of Study and what is expected of you?
	Lesson objective
· Activate students’ learning from Unit 1, bringing it into Unit 3 classes in an explicit and meaningful way. 

	Lesson starter 
(up to 5 minutes)
	Begin with a Reflection, asking students to recall what they learned in the Crafting Texts unit in Unit 1, Outcome 2. Remind students of the framework used in Unit 1, and list some of the mentor texts they studied

	
Teacher-led instruction / group responses
(up to 20 minutes)

	Students write a guided reflection on Y11 Crafting Texts, responding to the questions below:
Keep this reflection fairly informal; the reflection can be done as a whole class, with the key reflections recorded on the board, or in a shared document.
· What forms did you use in Unit 1 Crafting Texts? 
· What audiences did you write for? 
· What purposes and contexts did you write for? 
· What was particularly successful in your Crafting Texts writing? 
· What feedback did you get about your writing – from your peers and from your teacher? 

	Individual student task 
(20 minutes)
	Using the class reflection as a basis, students develop four goals and include ‘by statement’ strategies for the Creating Texts AoS – two positive goals, and two growth goals.
Goals can be modelled as follows:
· A positive goal – I plan to build on my understanding of form from Y11, by experimenting with a wider range of forms this year. 
· A growth goal – I plan to make my audience and purpose clearer in my responses by mentioning my audience explicitly in my writing, and by using vocabulary associated with my purpose (to express, to explain, to reflect, to argue) more consistently. 
 

	Collaborative work (10 minutes)
	Students read and annotate relevant extracts of the Study Design – the AoS, including the Key Knowledge and Key Skills and the Expected Qualities for Section B in the exam from the VCAA website:
VCE English and English as an Additional Language Study Design 
 
VCE English written examination assessment criteria 


	Lesson re-cap & preview
(up to 5 minutes)
	Teacher to recap the class reflection and student goals. 
Preview next lesson:
Students are asked to bring in an artefact (or a photograph of an artefact) significant to their own Personal Journeys for next lesson. 

	Individual student work outside the classroom

	Examples of the sorts of artefacts students should bring in (or bring photographs of, if the artefact is too large or too precious to bring to school): 
· a bracelet that had been their grandmother’s  
· a watch from a grandparent  
· an old family photograph 
· a religious book or statue  
· an inherited cooking implement 
· an ancestral chess set 




Lesson 2: Experiments in writing for effect: description of an artefact – creating a potent symbol
	Lesson objective
· focus on first draft writing in response to stimulus

	Lesson starter 
(10 minutes)
	Students sit in student-selected groups to explain the significance of their artefacts, using questions to guide their discussion: 
· What is your artefact? 
· How do you come to own it? Who gave it to you? Why did they give it to you? Whose was is before it belonged to you? Who will you give it to? 
· What is it used for? When do you use it?  
· Why is it important to you? 
· What does it represent about your personal journey? 

	
Teacher-led instruction / group responses
(up to 20 minutes)

	Students write about their artefacts, using the name of the artefact as the title of their writing.
All writing should be done with pen and paper (not on computer) (10 minutes)
Students share their writing within their groups, selecting the best paragraphs within groups to read to the class (10 minutes) 
The selection criteria for best paragraph is based on group preference, and connection to the framework Writing about Personal journeys.

	Individual student task 
(30 minutes)
	All students write reflections about their writing, discussing what they learnt from reading each other’s writing and focusing on how they might use their artefact as a symbol. 

Sentence stems for reflection: 
· I enjoyed writing … 
· I found it difficult to write … 
· I liked this sentence because … 
· I would want to improve my writing by … 
· I like what my peer did when she wrote … 
· My artefact is a symbol of … 


	Lesson re-cap & preview
(up to 5 minutes)
	Students organise the writing done in this class as the first piece in a folio of paragraphs, all of which can inform the work they complete through their formal drafting. The reflection can be used to inform the Commentary. 

	Individual student work outside the classroom

	N/A




Lesson 3: Code switching and the power of language
	Lesson objective 
· encourage students to grapple with how language shapes their personal journeys and their understandings of themselves

	Lesson starter 
(up to 5 minutes)
	Teachers set the scene with a personal anecdote. For example: 
I have a memory of my Oma. I called her Oma, because she was my Dutch grandmother. 

	
Teacher-led instruction / group responses
(up to 20 minutes)

	Explain how the code-switching of a single word (Oma) reflects the wider context of the experience,  and show how it is a portal to that wider experience.  
Introduce the concept of code switching, then divide the children into small groups and invite them to share experiences of code switching, using the questions to guide their discussion.  
After setting the scene, ask students to discuss the following questions in small, self-selected groups: 
· Do you code switch? What language(s) do you code switch into? When do you code switch? 
· Do you code switch deliberately or unconsciously?  
· How did you learn your other language(s)? With whom do you speak them? Is speaking home languages important to you? 
· What does your code-switching show about your background and/or home culture? 
Alternatively, discuss the cultural or familial significance of names, then divide the children into small groups and invite them to share experiences of code switching, using the alternate questions to guide their discussion.   
Alternate questions:
· What is the significance of your name? Who gave it to you? Does it have a family history? Does it indicate a connection to the past? 
· Do you like your name? Would you give it to your child or children sometime in the future? 
· What does your name reveal about your background and/or home culture? 

	Individual student task 
(30 minutes)
	Students write about one example of code switching, using the code switching word or phrase as their title.
Alternatively, students write about their name/s, explaining the significance of their name/s and their attitude to their name, using the name as the title. 
Students share their written paragraphs in small groups. 

	Lesson re-cap & preview
(up to 5 minutes)
	Teacher-led discussion about the key ideas, illustration of those ideas sharing examples of the work students developed in class

	Individual student work outside the classroom

	Students write a reflection, explaining how a moment of code-switching, or a particular name in a response adds nuance and texture to writing, using their own writing and feedback they received from peers on their writing to inform their thinking. 
Sentence stems for reflections: 
· It was … to use code switching in my writing 
· Code switching made my writing … 
· When I include code switching, my writing is more … 
· Code switching strengthens my understanding of … 
 
Alternatively 
· Using my name in my writing revealed … 
· I liked exploring the significance of my name in my writing because … 
· My name reveals … about me 
· Names allow insight into … 





Lesson 4: Evoking place and experimenting with figurative language 
	Lesson objective
· Using images to inform writing

	Lesson starter 
(up to 5 minutes)
	Introduce (or revise) the concept of a ‘pressure writing task’. If the figurative writing terms are unfamiliar, or require a refresh, teachers can complete a vocabulary exercise with students.

	
Teacher-led instruction / group responses
(up to 20 minutes)

	Description of a ‘pressure writing task’, which students will complete after they do research (see ‘Individual student task’ below)

Students start writing a description (in the context of this lesson – images they will find through research). 
· After 30 seconds, they are told to include a simile in their writing.  
· After another 30 seconds, they are told to include repetition. 
· After the next 30 seconds they have to include a single line a direct speech. 
· Then in turn, over intervals of 30 seconds, students add: 
·  onomatopoeia 
·  sibilance 
· alliteration 
· rhyme 
·  metaphor 
· personification 
· synaesthetic description (what can they feel, see, hear, taste, touch) 
· colour 
· any others figurative features you can think of.  

Students have three minutes to complete the descriptive writing task.
If students have not encountered this type of writing before, the teacher can model the writing and show the class an example of it. 
Teachers are careful to remind students that this is low stakes writing and is an exercise in uncovering the power of figurative language and writing.

	Individual student task 
(30 minutes)
	Students do an internet search for images of a location that is important to them; for example, one where they regularly celebrate an important event such as Christmas or Diwali, or a place where they attended a wedding or christening anniversary party. 
They select a series of images of a specific landscape (such as a beach, park, building or village) to use as reference material. (10 minutes)
Teacher guides the students through the pressure writing task using the prompts above. This task should take about 10 minutes. (10 minutes)
Each student selects the most beautiful sentence they have written to share with the class. 

	Lesson re-cap & preview of next lesson (if appropriate)
(up to 10 minutes)
	Students share their sentences, class discussion of the effect of figurative language in writing.  

	Individual student work outside the classroom

	Short reflection to consider both the effect of figurative language features on writing and what they have learned from listening to their peers’ writing.




Lesson 5: Writing for an audience
	Lesson objective
· understanding of how audience can influence language and form

	Lesson starter 
(up to 5 minutes)
	Teacher recaps the framework to this point – asks students to have their folios and all their work completed to date in front of them. 

	
Teacher-led instruction / group responses
(up to 20 minutes)

	Teacher to explain to the students that they will compose two paragraphs, each explaining their framework, with as much complexity as possible. 
The first paragraph is written for a seven-year-old child as audience. 
The second paragraph is written for an engineer (adult) who knows nothing about VCE English in its current iteration. 
Teacher can lead discussions about the implications of the nominated audiences – could shape a profile for each on the board or in a shared document for students to use. 

	Individual student task 
(20 minutes)
	Students to compose their paragraphs individually.

	Lesson re-cap & preview
(up to 15 minutes)
	Teacher can lead a class discussion to reflect on the activity. The following questions can be used as prompts

· How did you write the paragraph for the seven-year-old child? How did this audience affect your language choices, and the examples you used? 
· How did you write the paragraph for the engineer? How did this different audience affect your language choices, and the examples you used? 
· Which paragraph was easier to write? 
· In which paragraph did you communicate more information? 
· Which was the more successful paragraph? Why? 


	Individual student work outside the classroom

	Students to consolidate this understanding by completing a reflective paragraph on their own writing and the class discussion. 

	Alternative/complementary task 
	As a complementary task, students can select a topic connected to the framework, perhaps the celebration of a family event. Students then write about this event in two different forms, for different purposes. 
For example, students can write a letter, reflecting on the event, to a family member who was also present and then write a speech to be delivered at the event itself, explaining the significance of the celebration. Or they can write an article for the school newsletter, arguing that students should be allowed to leave school early on the day of the particular celebration, and then they might write a (short) narrative expressing the emotions felt during celebration. 
After these tasks, students respond in writing to these reflective questions: 
1. Were your pieces different? Which was easier to write?  
2. What were the different conventions of form that you used in each of your two pieces? 
3. Did you achieve your purposes in each of the pieces? How did you shape your writing to achieve your purpose? 





Lesson 6: Form and context: a peer guessing game
	Lesson objective
· Exploring the power of the opening paragraph of a text

	Lesson starter 
(up to 5 minutes)
	Teacher introduces a title and stimulus to the class. Students can be also provided with examples of opening paragraphs from student writing (using, for example, the work samples from the external assessment reports). 

	
Teacher-led instruction / group responses
(up to 20 minutes)

	Teacher can unpack the work samples with the class – exploring how the opening paragraph has set a purpose (or more than one purpose) and has anticipated an audience.
Teacher can annotate the work samples while unpacking the text structure and language features.

	Individual student task 
(30 minutes)
	Students use the title and stimulus introduced earlier in the class and write an opening paragraph about the ideas of the framework (15 minutes)
Students swap their openings with the person sitting next to them, who reads their paragraph and identifies audience and purpose, form and context, without any verbal assistance from the author. 
After this silent peer review process, students receive their own work back and discuss with their peer reviewer the clarity (or ambiguity) of their writing, using questions to guide their discussion:
· How did you know what my audience, purpose, context and form were? 
· Was it clear, or were you guessing? How could I make it clearer? 
· What style features could I use to assist you as the reader in understanding my writing? 


	Lesson re-cap & preview
(up to 5 minutes)
	General class discussion and sharing about what was observed and learned through this process. Students can share their own work (or read the work of another student) and discussions and feedback can occur about the strengths in the writing, and possible next steps for the samples.  

	Individual student work outside the classroom

	Students rewrite their opening paragraph based on feedback and their own reflections on their writing.
Alternatively, they can write a reflection discussing explicitly what advice they received from their peer/s and how this helped to improve their writing
Sentence stems for reflection: 
· My peer liked … in my writing because … 
· My peer didn’t understand … in my writing so I will change this to … 
· My peer’s writing included … which I thought was effective, so I will incorporate this into my writing in the future 
· My peer suggested that I … in order to make my audience/purpose/form/context clearer. 




Lesson 7: Titles and stimuli 
	Lesson objective
· Developing an understanding of the task from another angle

	Lesson starter 
(up to 5 minutes)
	Teacher uses a past VCE English examination (Section B) to remind students the shape and form of the task. The teacher also reintroduces the relevant key knowledge and key skills from the study design.

	
Teacher-led instruction / group responses
(up to 10 minutes)

	Teacher introduces the activity – that each student will compose a title and find three stimuli for their framework, using a recent VCE English examination as template, and considering the Key Knowledge and Key Skills in the development of their question. 
As part of their development of a framework question, students provide expected answers (in bullet points) that address the following considerations: 
· Does your title allow for a complex discussion of the ideas in the framework?  
· Does your title allow scope for writing in a range of different forms? 
· Do your stimuli direct you to a wide range of ideas connected to the? How would you expect to respond to the stimuli? 
· Do your title and stimuli look like the VCAA examination example(s)? 


	Individual student task 
(up to 30 minutes)
	Students develop a title, and three piece of stimulus material for the framework. They make notes addressing the questions above. 

	Lesson re-cap & preview
(up to 15 minutes)
	Teacher collects the students’ work and distributes it at random across the class. Students write openings in response to their peers’ titles and stimulus materials. 
If time permits, each composer of the questions works with the student who wrote in response to their question, providing feedback about the clarity of the audience, purpose, context and form of the writing. They also discuss the complexity of the ideas raised in their peer’s writing. They can comment on how clearly evident the title and the stimuli are in the writing of their peer. They share with their peer their expected answers as part of their verbal feedback.  

	Individual student work outside the classroom

	Students write a reflection about the experience of writing a title/stimuli question, discussing the possibilities provided in their title/stimuli, how their peer had interpreted their title/stimuli, and what this added to their understanding of ways of approaching an unseen title/stimuli. 






Lesson 8: Looking back to look forward
	Lesson objective
· Reviewing writing by rereading the bank of short paragraphs and the associated reflections created over a nominated period of time

	Lesson starter 
(up to 5 minutes)
	Teacher asks students to have their folio to date in front of them, and that the work today will be to consider their own development and discovery through the area of study.

	
Teacher-led instruction / group responses
(up to 20 minutes)

	Teacher to walk students through the reflective questions they will engage with in consideration of their writing:
· What have you learned about effective writing over this sequence of writing lessons? 
· What was your most successful paragraph? What made it successful?  
· How can you improve your responses as you write them? What strategies can you use to enhance expressivity and authenticity in your writing? 
· What did your peers help you learn about writing, both when you read their work, and when they gave you feedback about your writing?  
· How can you ensure that you are making your writing clear in terms of audience and purpose, context and form? 
· What forms do you feel comfortable writing in? Do you know all the conventions of these forms? 

	Individual student task 
(20 minutes)
	Students make notes about their own writing in light of the questions above.
Students write a series of bullet point strategies for effective writing based on their learning through the writing lessons. 

	Lesson re-cap & preview
(up to 15 minutes)
	Share some of the reflections and the strategies students have developed and discuss insights and discoveries. Teacher can return to a key mentor text to illustrate the use of any of the strategies that students have identified (or use student work here too).

	Individual student work outside the classroom

	

	Alternative/complementary activities 
	Students write a bullet point summary of key ideas in the framework, guided by the following questions: 
· Can you encapsulate the concerns of the framework in a single sentence? 
· What is the most important idea in the framework? 
· How does the framework fit into your understanding of your life and your experience? 
· What questions do the mentor texts pose about the framework? Do you agree with the attitudes of the mentor texts to the framework? 
· What can you write about authentically in terms of the framework? 
Having completed these reflective activities, students write three elevator pitches of writing ideas for the SAC. Each of these should be approximately 50 – 100 words and explain the proposed audience and purpose, context and form, and the central ideas the piece would consider. They move around the classroom, sharing these pitches with their peers, receiving feedback to refine the ideas, thereby helping them to select the most successful pitches. 
Feedback on the pitches should address the following concerns: 
· Is the pitch idea clear and clearly connected to the framework? 
· Is the pitch idea appropriate to the proposed audience? Does the form and context make sense in terms of the ideas? Is the purpose appropriately connected to the audience, purpose and form? 
· Does the pitch allow for the exploration of complexities within the framework? What ideas from the mentor texts will be developed in the pitch?  
· Is the writing going to be authentic? What experiences will you be drawing on, in developing the pitch? 
Based on the feedback of peers, students improve their pitches and rank them from most successful to least successful. 
They then write a brief justification, explaining how they how shaped their ranking, and how peer feedback has helped them to develop their ideas. 
By this stage, students are ready to start SAC drafting. Immediately prior to drafting, ask students to return to their initial goals and strategies, adjusting these by applying their enhanced understanding of literary features, and their experiences with personal writing.
The purpose of this is for them to develop stronger and more authentic responses.  




Advantages of peer- and self-assessment and review  
Peer (and self) assessment is an essential element of this sequence of lessons. The authentic audience that peers provide in the classroom helps students to understand the importance of clarity in their writing, as well as ensures that writing tasks have integrity because all these writing tasks are designed and destined to be read. At the start of the process, student feedback will not always be particularly thoughtful or insightful; however, as they become more practised at reading and reviewing each other’s work, their feedback will improve, becoming more detailed and helpful. 
It is worth persisting in training students to be good reviewers of each other’s writing as this will improve student agency. While it honours student insight, peer review is very useful in any revision context. The more writing that students read, the better writers they become.
When students read each other’s work to provide written or oral feedback, they can be guided by the following considerations: 
· Can you identify the audience and context, purpose and form in your peer’s work? How might they improve the clarity of these important elements of their writing? 
· What are the central framework ideas discussed in your peer’s writing? How might these be developed further? What other examples might they use from the mentor texts? 
· Does your peer’s writing seem authentic? What further personal details might your peer include to enhance the authenticity of their writing? 
· Is your peer’s writing engaging and interesting? Which sentence do you find the most compelling or memorable? Do you have any suggestions for strengthening the style of your peer’s writing? 
After students have provided feedback to a peer, they then complete a self-reflection, guided by the following questions:
· What did you learn about the framework from reading your peer’s writing? Did they write about any ideas that you hadn’t considered? How might your peer’s ideas help you to extend your own thinking? 
· How has your peer demonstrated their understanding of audience, context, purpose and form? Has reading your peer’s writing caused you to reconsider how you have addressed these elements in your own writing? 
· What were the most striking figurative features of your peer’s writing? Has your peer’s use of figurative detail helped you to develop your understanding of how such details might be used in your writing? 
· What advice did your peer give you in their feedback on your writing? How will you integrate this feedback into your writing? 
In order to reinforce the significance of peer review, require that students make explicit reference to how their work was enhanced through the peer review and feedback in their Commentaries. 
If short of time for the peer review process, borrow from primary school the schema of two stars and a wish. In this abbreviated approach, students provide peers with two positive comments and one growth comment. Once the SAC has been adjusted, there should be more time for drafting and peer review. 
During the drafting process, a timed teacher/student conferences of 4 minutes allows students to ask any questions of their teacher. Students could choose to use these 4-minute interviews to ask staff to read a paragraph or a sentence and provide feedback. 
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