Personal Journeys – Teaching and Learning Sequence – Example 2

VCE English Unit 3, Area of Study 2: Creating texts
Outcome: The student should be able to demonstrate effective writing skills by producing their own texts, designed to respond to a specific context and audience to achieve a stated purpose; and to explain their decisions made through writing processes.
Sample lesson plans for exploring mentor texts: personal journeys
Lesson 1: Introducing the ideas in the first mentor text: ‘The danger of a single story’
	Lesson objective
· Understand how a range of ideas can be presented in various ways in mentor texts
· Understand the idea that storytelling is an everyday practice that helps us make sense of our lives, and involves power.

	Lesson starter 
(up to 5 minutes)
	Vocabulary task
elaborations – the elaborations add detail to the concept of personal journeys; they explain the breadth of its focus. They can help you with ideas or might add complexity to your ideas
appropriation – taking something that isn’t yours because you assume you have the right to it 
marginalise – to push something towards the edges because it isn’t considered important
elevated – something that is lifted above other things because it is valued more highly

	
Teacher-led instruction / group responses
(up to 20 minutes)

	1. Ask students to locate the ‘elaborations’ in the study design (provide a link or a hard copy) and read the entry for ‘personal journeys’. Provide the following instructions:
· If you are unsure of the meaning of any of these words, highlight them and add them to your glossary and refer to your glossary
· Underline those elaborations that you would have expected to be part of ‘Personal Journeys’
· Circle those that you might not have expected to see as part of this framework.
2. Circulate and discuss responses with individual students, then discuss as a class. Refer to the definitions of ‘marginalise’, ‘appropriation’ and ‘elevated’ from the glossary. What do some of the elaborations have in common? (They require us to think about whose story we are telling, how we tell it, and whether we have the right to tell it.) 
3. Underneath the entry for ‘elaborations’ in their glossaries, students add the following statement, filling in the gaps and using their own words to express their understanding:
· While we can write about …, the elaborations encourage us to consider …
Sample: While we can write about our own lives and other people’s stories, the elaborations encourage us to consider how we tell those stories, and who has the power to have their stories heard. 
4. Circulate to check students’ work and clarify any misunderstandings.

	Individual student task 
(30 minutes)
	Writing about elaborations in the context of the students’ school is a good way for them to see this idea in action. The following activity is an example of how to do this. There might be other contexts in which there are multiple interpretations of a single event.
· Present students with a (fictional) entry about disruptive behaviour from a school management system. Ask students to write down what happened from the student’s point of view. 
Ask students: Whose story is published so that it becomes part of the ‘official record’? Is this fair? What other perspectives could there be on the same event? Is any single account ‘truer’ than another? Discuss this as a demonstration of contested, marginalised and elevated stories.

Elaborate
Inform students that storytelling does not mean just writing a narrative with a beginning, middle and end. Storytelling is something we all do to make sense of our lives. Ask students to think about the following contexts and to share one example each with the class. List these on the board and ask students to copy them into their books, as they may prompt ideas for writing in the future.
· Your family: What ‘stories’ do your parents tell about you and your siblings? For example, who is the ‘sporty’ one? Who is the ‘smart’ one? 
· Politics: What narratives do politicians offer to people so that they can gain power?
· Religion: What stories does religion offer to people to help them make sense of their lives?
· History: What stories do we tell about our past, and are these stories contested?
· Psychology: How do our minds provide narratives that make us comfortable with our actions? (Students studying VCE Psychology might have examples involving cognitive dissonance.)

	Lesson re-cap & preview
(up to 5 minutes)
	Re-cap
Storytelling does not just mean ‘making up’ a narrative. Storytelling is the way that we make sense of our lives. 
Writing about personal journeys involves being critical and reflective about the act of storytelling, because storytelling involves power.

Preview
Next lesson we will listen to a speech interrogating the act of storytelling (‘The danger of a single story’.) Considering what students have learned about storytelling and its dangers, what might ‘The danger of a single story’ mean? 

	Individual student work outside the classroom

	Students are offered the choice to explore and/or complete some further reading in which authors are reflective about the act of storytelling:
· The prologue to Robyn Davidson’s recent memoir, Unfinished Woman, offers an interesting example of writing about an event, and then reflecting on the reliability of the storytelling process. As such it could be a good model for teaching students to write critically and reflexively about their own stories. However, as it deals with her mother’s suicide, you would need to consider whether to share this with students.


Lesson 2: Introducing the context and audience of the mentor text ‘The danger of a single story’
	Lesson objective 
Read and explore mentor texts to understand the mechanics of effective and cohesive writing, and the role of mentor texts as models of effective and cohesive writing
Understand the ways in which purpose, context (including mode) and audience shape writing
· Understand the importance of openings, particularly in establishing rapport, and the relationship between an author and their audience
Understand the ways the purpose of the author hones the use of language
· Understand the importance of an author’s vocabulary choices in responding to a context and audience, and achieving a purpose

	Lesson starter 
(up to 5 minutes)
	Vocabulary task
mentor text – texts to be read and re-read as models of effective and cohesive writing (VCE English and EAL Study Design) or pieces of writing that you can use to show you how to be a good writer
audience – a group of readers, listeners or viewers that the author, including a writer, film director, content developer or speaker is addressing. The audience can be very specific and is situated in the context of the delivery of the text (VCE English and EAL Study Design) or the group of readers, listeners or viewers that the author – including a writer, film director, content developer or speaker – is addressing (VCE English and EAL Study Design)

	
Teacher-led instruction / group responses
(30 minutes)

	Introduction to the text
1. As a class, watch a video of Chimamanda Ngozi Adichie’s TED Talk. Ask students to find Nigeria on a map of the world and note its distance from the UK, US and Mexico.  
2. Note the closeness of the audience to Adichie as she speaks. Discuss the difference between an audience in close physical proximity to the speaker and an online audience. 
3. Consider other factors that can influence proximity and distance between a speaker and an audience including local geography (rural/urban), geo-political distinctions (Western/non-Western), age (young/old), education access and status, class, political affiliation. The class can construct a spectrum using these factors.
4. Discuss where on the spectrum the author/speaker sits. Is she similar or different to her physical audience?
5. Focusing on the actual speech made by Adichie, show and/or discuss a range of common opening strategies used in persuasive texts, and ask students to identify which strategy has been employed by Adichie.
6. To dig deeper, introduce a ‘vocabulary substitution task’
7. Working with students at first, look at the first sentence of the speech: ‘I’m a storyteller’. Referring back to the facts about the author’s life, think aloud as you generate (and list on the board) a range of alternative ‘identities’ that Adichie could have drawn on to present herself to this audience. For example: ‘I’m a 30-year-old woman / a Nigerian / a prizewinning author / a feminist/ an activist. 
8. Gradually releasing responsibility to the class, ask for the next phrase that could be worded differently (‘And I would like to tell you’). Generate a range of alternatives with suggestions from the class. For example: ‘I will tell you / I am about to inform you / I want you to know’.) Continue with the next two phrases.
9. Ask students to re-write the opening sentences by substituting different words and phrases. 
For example: ‘I’m a feminist and an activist, and I’m about to inform you of a few hard facts regarding what can only be called blatant prejudice’.
10. Discuss how the altered tone or ‘voice’ affects the relationship between author and audience in this context. 
11. Students, with teacher support, can construct a spectrum of tone, using the substituted vocabulary to identify the tonal shifts. 

	Individual student task 
(10 minutes)
	12. Ask students to begin their own text using some or all of the following sentence starters sourced from Adichie’s speech*: 
· I’m a … 
· And I would like to tell you …
· I grew up …
· My … says, although I think …
· So I was …
13. Ask for volunteers to share with the class.
*Will need to be re-worded slightly to avoid plagiarism if students develop this piece to submit for their SAC.

	Lesson re-cap & preview
(up to 5 minutes)
	Re-cap
Authors make vocabulary choices that allow them to achieve their purpose in a given context and in relation to a particular audience. Adichie establishes a rapport and a common identity with her audience in her opening, allowing her listeners to be receptive to her arguments. In your own writing, you should always open strategically, carefully considering your word choice. 

Preview
Provide students with a transcript of the speech. Next lesson they will be analysing the structure of the speech, so they need to watch the rest of the speech online, reading along as they do so. Ask them to annotate the text with one question and one comment as evidence that they have read it.

	Individual student work outside the classroom

	· All students need to complete a viewing of the speech for homework.
· Offer students the opportunity to consider how they would elaborate on the opening they wrote (‘I’m a …’) and consider some key events or ‘stories’ they could tell about the development of this identity.





Lesson 3: Understanding the structure of the mentor text, and the structural choices open to writers of persuasive texts
	Lesson objective
· Understand how text structures and language features are used in effective and cohesive writing
· Understand that a persuasive text may be structured in a range of ways

	Lesson starter 
(up to 5 minutes)
	Vocabulary task
purpose – what an author sets out to achieve when constructing a text in consideration of an intended audience. An author always has a least one purpose and these include to express, to explain, to argue and to reflect (VCE English and EAL Study Design)
purpose statement – a sentence (or more than one sentence) to clarify what an author is attempting to achieve. It will include the overarching purpose as well as the central idea of the text
context – the surrounding environment in which a text is created and/or responded to. Context can include the social, historical and cultural conditions (context of culture) and/or the specific features of an immediate environment (context of situation) (VCE English and EAL Study Design)

	
Teacher-led instruction / group responses
(20 minutes)

	1. Introduce the term ‘purpose statement’ and emphasise the importance of writing such a statement in relation to the SAC and the exam.
2. Taking the stance of the author of ‘The danger of a single story’, write a purpose statement for the text with contributions from students (for example: to argue that we need to be aware of viewing people according to our own assumptions, and to reflect on the way that my own life has led to the development of this idea.) 
3. Explain that Adichie has adopted a structure that allows her to achieve her purpose. Model the unpacking of the structure with the class. Nominate a section of the text (perhaps the first ten paragraphs) to explore the ways Adichie has constructed her text. The following questions can guide the modelling: 
· When is Adichie providing an anecdote (a brief story about something that happened to her or to someone else)?
· When is she explaining or expanding on the meaning of her anecdote?
· When is she making an abstract argument or a point – developing her theory of ‘the danger of a single story’? (This final point could be an extension task.)
4. Complete the first paragraph for the class, explaining the thinking and verbal signposts that signal the transition from anecdote to abstract reflection (completed on a screen or in hard copy). Complete a further paragraph with contributions from the class, then ask students to work individually or in pairs to complete the rest of the text. Monitor students’ work and discuss with them. 
5. Present students with a range of structures that can be used in ‘argumentative’ writing (like ‘problem/cause/solution’ or ‘question/answer’ or ‘example/explanation’ or ‘TEEL’) Which did Adichie use? Students should copy the alternative structures into their books for future reference.

	Individual student task 
(30 minutes)
	· Adichie relates several anecdotes from her own life, and then expands upon what she learned from them in order to construct her key idea: ‘the danger of the single story’. 
· Students could follow this structure to create their own ‘argumentative’ and/or reflective text. This activity is called ‘Three for Three’. Present students with the options below:
· Three places they have visited
· Three different teachers or classes (if this is selected, set boundaries)
· Three part-time or paid jobs (could include chores for pocket money)
· Three favourite songs 
· Three different sports or forms of physical activity they have participated in
· Three special meals or foods
· Three family celebrations
· Three conflicts / arguments
· A topic of their own choosing
· Give students two minutes to choose three of these and then dot point three different examples for each choice. You could model on the board first; for example, for three part-time or paid jobs:
· mowing lawns
· working in a bakery
· completing my brother’s homework for him
· Now choose one and ‘free write’* for two minutes about each dot point (write for two minutes about mowing lawns, two minutes about working in a bakery, etc.) leaving at least three lines between each entry.
· Then, use the following phrases to prompt students to reflect on what they learned from each example+:
· What this demonstrates, I think, is …
· So what the discovery of … did for me was this …
· What struck me was this …
· And so, I began to realise …
*Free writes or free writing involves a writer writing, without pause, for a set amount of time. Writers shouldn’t stop or lock back, or cross anything out, or wonder about spelling. They can write a set of unconnected words if they want, or write a symbol if a word eludes them.  
+These phrases are taken directly from Adichie’s speech and would need to be altered later to avoid plagiarism.
(Again, it would be helpful to model this on the board first.)

	Lesson re-cap & preview
(up to 5 minutes)
	Re-cap
Structure may develop as you write, but it is important to consciously develop a structure in order to communicate effectively with your audience. There are many structures available to you, but it’s important to select one that can help you to ensure that you are developing ideas, rather than just writing about something that happened to you. You are not just telling your story, but also reflecting on what you learned, and making meaning from your experiences.
Preview
Next lesson you will apply your learning about structure, audience, context and purpose by developing one of the three pieces you have begun to write.

	Individual student work outside the classroom

	To extend themselves, students are offered the choice to:
· re-write one of Adichie’s passages as a TEEL paragraph, and annotate with notes reflecting on how this alters the reading experience
· construct a ‘theory’ or overarching idea from their reflections – this could begin ‘The danger of …’
· continue, expand on, and refine the writing they began in this lesson
· highlight their own work to make the structure clear. Highlighting can be based on the structures discussed earlier and additions can be made to that. 




Lesson 4: Applying the lessons of the mentor text as students develop their own writing 
	Lesson objectives
· Experiment with vocabulary, text structures and language features for effective and cohesive writing
· Reflect on and share the implications of authorial choices in their own writing and the writings of others

	Lesson starter 
(up to 10 minutes)
	· Brief review/quiz of vocabulary using a collaboration tool either online or in hardcopy (e.g. on a whiteboard or large piece of paper).

	
Teacher-led instruction 
(5 minutes)
	1. Remind students that they have begun three pieces of writing over the course of the week. 
2. They should choose one and continue to write for the lesson, writing a purpose statement first, which may alter as they develop their writing.
3. Alternatively, they could begin a new piece if other ideas have arisen over the course of the week. There is also the possibility that two of the pieces relate to one another and could be combined.

	Individual student task 
(30 minutes)








Sharing ideas
(10 minutes)
	4. Students continue to write and develop one of the following:
· Power and storytelling (write about an event from two different points of view, or about the role of storytelling in our lives) From Lesson 1)
· ‘I’m a …’ (piece reflecting on an aspect of one’s identity) (From Lesson 2)
· Three different events and how they developed my thinking (piece using anecdote / reflect structure) (From Lesson 3)
5. At the end of independent writing time, ask students to share their favourite phrase or sentence (using a collaboration tool either online or in hardcopy like on the whiteboard or on a large piece of paper.
6. Ask for students who would be willing to share a whole paragraph or all of the writing they completed in the lesson – collect these to review and use them for a future lesson (Lesson 8).

	Lesson re-cap & preview
(up to 5 minutes)
	Re-cap
Writing is a process that develops over time. It makes use of other texts, although you will combine them in an original way. Strong ideas, an awareness of vocabulary choice, and structure are central to good writing.
Preview
Next week students will begin a new cycle of the writing process, beginning with the study of a second mentor text.

	Individual student work outside the classroom

	All students:
Distribute a planner to students or ask them to use their diaries. Students will need to write down all the activities (where appropriate) that they complete in a single day. They will use this in the next lesson.
Students are offered the choice to:
· continue to refine, edit, expand upon their writing
· add annotations to their writing, in preparation for their written commentary.



Lesson 5: Beginning a new mentor text and consolidating understanding of the writing process
	Lesson objectives
· Explore the range of ideas presented in various ways in mentor texts 
· Understand the role played by culture in writing about personal journeys

	Lesson starter 
(up to 10 minutes)
	Vocabulary task
writing processes – the steps engage in by an author to develop their own writing. The processes include pre-writing (brainstorming, gathering ideas), drafting, revising, refining, editing and publishing
1. Ask students to recall the steps taken in the previous week, and relate these to each step in the writing process. They don’t need to revise or edit their work yet; there will be time for this later. Explicitly recall for students the role of mentor texts, the importance of ideas and how they enrich writing, the conscious use of structure. 
2. Inform students that they will be looking at a new mentor text this lesson, and beginning a new cycle of the writing process. Preview the foci of the new text: the idea of culture, structural cohesion through a symbol or motif, and the role of dialogue.
Vocabulary task
culture – the diverse reserves of historical, linguistic, social and cultural understandings we hold across society (VCE English and EAL Study Design) or how society influences our actions and behaviours, language, and the things we buy, use and create
1. Indicate culture is one of the key ideas explored in Amy Duong’s ‘The red plastic chair is a Vietnamese cultural institution, and my anchor’.

	
Teacher-led instruction 
(30 minutes)

	1. For homework, students were given a ‘journal’ page and asked to keep track of everything they did in a single day. Ask them to look at their list and identify which of the activities are cultural (specific to your time and place.) For example, is brushing your teeth a cultural activity? Discuss as a class.
2. Read through the new mentor text together. Then, using two different coloured highlighters, identify examples of the author’s Western culture (you may need to provide some images and context for cultural references such as IMAX, Savage Garden, Tamagotchi, etc.) and examples of the Vietnamese culture of her parents’ generation. Compare and contrast the two using a Venn diagram, adding both examples from the text and adjectives to describe the qualities of each one. 
3. Ask students whether the author ever used these adjectives in her own writing – did she need to tell her reader what the differences were, or did she write in a way that enabled her reader to make inferences from her work? Point out the principle of ‘show don’t tell’ in Duong’s work.
4. In pairs or small groups, ask students to write a purpose statement for this text, as if they were the author. For example: ‘To reflect upon the differences between my Vietnamese heritage and my life in Australia, and to express a sense of loss over my increasing distance from Vietnamese culture and values’.

	Individual student task 
(10 minutes)


Sharing ideas
(up to 5 minutes)
	1. Ask students to return to the list of everything they do in a day. Look at each item carefully. Ask: Can you think of a time when you discovered that someone did one of these things differently from you?
2. Using their list and discussion with classmates, prompt students to identify and reflect on at least three moments when they became aware of difference in their lives (for example, visiting a friend’s house and discovering that they don’t eat dinner together; travelling overseas and discovering different means of transport or road rules; visiting grandparents and discovering generational differences such as the way they pay for things, gather information or use technology). Of course, depending on their context, students may not need so much prompting to think critically about the role played by culture in their lives.
3. Ask for volunteers to share an example.

	Lesson re-cap & preview
(up to 5 minutes)
	Re-cap
Everyone exists within a particular culture, and this offers us opportunities to reflect critically upon our personal journeys and how we live our lives. The activity they just completed could initiate a new piece of writing, or it might connect to the themes in some writing they have already completed.
Preview
Next lesson, students will look more closely at the structure of Duong’s work.

	Individual student work outside the classroom

	· Prompted by the journal activity, students may choose to begin a piece of writing about the role played by culture in their life.
· Students may choose to re-read Duong’s work and consider the structure used in advance of the next lesson.
· You could provide students with additional texts (considering your context and cohort) to explore concepts of culture, ethnicity and identity in greater depth in class.




Lesson 6: Exploring a new structure and the role of symbolism and motif in creating cohesion
	Lesson objectives
· Understand how text structures and language features are used in effective and cohesive writing
· Understand how symbolism can create structural cohesion in a reflective text

	Lesson starter 
(up to 5 minutes)
	Vocabulary task
symbol – a symbol is an object that gains meaning and comes to represent an idea by being used repeatedly in a text

	
Teacher-led instruction 
(25 minutes)

	1. Ask students to read Duong’s text a second time, identifying and highlighting sentences that feature the red plastic chair.
2. Ask students to consider the different ways that the red plastic chair is discussed. Annotate the text, seeking input from the class. You may note the following points: 
· The opening offers a description of the physical details of the chair.
· Duong then introduces the key idea: the meaning of the red plastic chair in her life. Here she writes in conceptual and abstract terms frame the narration that follows. 
· The red plastic chair then features more subtly in vignettes from the author’s life. The red plastic chair is more tangential to these vignettes, but it helps to develop the central idea that the author is still tied to her culture, even which she becomes increasingly distant from it.
3. Ask students to review the Venn diagram they completed in Lesson 5, comparing the two cultures Duong lives within. What does the red plastic chair symbolise? Which culture does it relate to, and what aspects of this culture does it directly symbolise?
4. Remind students that Adichie’s text was structured around a range of anecdotes, followed by some critical reflection. How would students describe the structure of Duong’s text? With contributions from the class, write a sentence comparing the structure of the two texts: Whereas Adichie’s speech provides anecdotes which she then reflects on, Duong’s text is structured around anecdotes that all relate to the red plastic chair. Point out that this relates to the different purposes of the texts: Adichie is clearly arguing a point and constructing a theory, whereas Duong’s purpose is to reflect upon her life belonging to two cultures. 

	Individual student task 
(20 minutes)


Sharing ideas
(up to 5 minutes)
	· Duong constructed her text around the symbolism of a single object. Ask students: what are the important objects in your life? 
· Students then take part in a brainstorming activity to help them to think of ideas: 
· Think of a family gathering (recent, or more distant). Try to picture the event in as much detail as you can, and list all of the objects you can see.
· List all of the important people in your life. Now list three objects you associate with each of them.
· List all of the objects in your bedroom. Which three would you take to live on a desert island? Compare this with other family members: What would they bring? What does this tell you about different priorities, generational differences, etc.?
· List everything you asked for and received for Christmas at three different ages.
· List the different play equipment you remember from primary school, that you had in your yard, that was at a friend’s house. What memories does this raise for you?
· Ask students to highlight any that seem to offer the chance for further elaboration and exploration and share with the class.
· As an example, bring in three objects from home and explain how they can come to represent larger ideas. For example:
· My single netball trophy: my brother always won bags of trophies – he was the ‘sporty’ one and I was the ‘smart’ one, so we didn’t have much in common. After my dad died, I moved home for a while and we joined a netball team together. The trophy reminds me that we’re never just one thing and our identities change throughout our lives.
· Coffee grinder – when my grandparents arrived as refugees from Italy during World War 2, they carried a single wooden trunk with them, and it included this coffee grinder. My Nonna would admonish anyone who tamped the coffee down to add more, as she considered this a waste. I still use this coffee grinder even though it takes much longer in the morning. It prompts me to reflect on our current lives of convenience and what can be lacking from them.
· Set of Derwent pencils – my best friend had Derwents and I begged my parents for a set, but never got them. In the end, I saved up the money myself, but I never used them because I didn’t want to waste them. They prompt me to think about envy, regrets, and the different values that families can have.

	Lesson re-cap & preview
(up to 5 minutes)
	Re-cap
Symbols can be used as cohesive devices in a text. It is important to understand that a symbol must recur, and that it can develop ideas as its meaning changes in each new context in which it is described.
Preview
Along with cohesion, we need variation in a text. Dialogue can offer variation to the tone or the ‘voice’ of a piece. This will be the topic of the next lesson.

	Individual student work outside the classroom
	· Students may wish to look more closely at the mentor text and add their own annotations. What is a phrase, sentence or paragraph that appeals to them? What do they think they could draw on in their own writing?




Lesson 7: Exploring the role of dialogue in the mentor text
	Lesson objectives
· Understand how text structures and language features are used in effective and cohesive writing
· Understand the role of dialogue in creating variation in the text’s ‘voice’ and in creating a sense of character 

	Lesson starter 
(10 minutes)
	Dialogue / character quiz
1. Create a short quiz with catch phrases used by iconic characters – give the catchphrase and ask if students can identify the character (there are websites that can assist with this work)
Vocabulary task
dialogue – words spoken between or ‘across’ people

	
Teacher-led instruction 
(15 minutes)

	1. Return to Duong’s text and highlight / annotate sections where the author has used dialogue. Note its function in ‘breaking up’ the piece.
2. Note the formatting of the dialogue: briefly revise conventions regarding punctuation, a new line for each speaker, etc.
3. Now, focus on inferential reading. Identify one line that tells the reader about the individual, or the relationship between the individuals in the text. The first line of dialogue is a good example: ‘Oh,’ I said before pausing a very long time. ‘Are you okay?’ Ask for adjectives to describe this response – ‘She feels … uncertain / inadequate / awkward’. Ask students to identify one more line of dialogue each, and to state what inferences they can make. 
4. Look more closely: How are these implications made? Ask students to take the first section of dialogue (from ‘Oh’ to ‘gone’). In small groups, students alter either the punctuation, vocabulary, grammar, verbs or phrases (such as the repeated references to pauses) in the passage (each small group should focus on one feature). Ask for students to share their work, noting the change in tone and the inferences we make. Once again, note the principle of ‘show don’t tell’ in Duong’s writing.
5. Ask students to return to their glossary and, underneath their last entry, add the purpose of dialogue in their own words. 
6. Dialogue adds variation to the text and ‘breaks it up’.
7. Dialogue constructs a sense of character (it is a means of characterisation).
8. Dialogue allows the reader to make important inferences about the relationships between characters.
9. Dialogue can serve a narrative function, taking the place of exposition.

	Individual student task 
(20 minutes)




Sharing ideas
(up to 5 minutes)
	1. Think of a recent misunderstanding between you and a parent, sibling, friend or teacher – this can be something silly or humorous, or more serious if students wish.
2. Following the rules for formatting dialogue correctly and at least two of the features discussed above (punctuation, grammar, verbs, phrases), students write a sequence of dialogue for this conflict.
3. Ask for volunteers to share with the class (if it is not too personal or sensitive). Project the dialogue on the screen so the whole class can see it. You could ask the class to ‘perform’ the dialogue (students could nominate a friend or the teacher to stand in for the other ‘characters’.) 
4. In each case, ask the class what inferences they can make from each line of dialogue. Ask students to identify techniques used in each case (for example, how the use of punctuation constructs a particular tone), or point out what students have done well.

	Lesson re-cap & preview
(up to 5 minutes)
	Re-cap
Dialogue adds variation to a piece, maintains engagement, and constructs a sense of character. Students should consider whether some dialogue would work in the text they write for their SAC or exam.
Preview
In the next lesson, students will be asked to draw on what they have learned about the ideas, structure and language devices in this mentor text. 

	Individual student work outside the classroom

	· Remind students of the work they did on objects and symbols. Ask them to bring in an object that means something to them. This will be used for a writing activity in the next lesson.
· Students may wish to review their notes and their pre-writing prior to the next lesson.





Lesson 8: Applying what you have learned in a new piece of writing
	Lesson objectives
Experiment with vocabulary, text structures and language features for effective and cohesive writing
Explore and employ voices appropriate to purpose, context (including mode) and audience
Reflect on and share the implications of authorial choices in their own writing and the writings of others

	Lesson starter 
(up to 5 minutes)
	Concept map
1. Ask students to create a concept map showing the connections between three terms from their glossary. A concept map can take any form but needs to visually depict the relationship between the ideas. 

	
Teacher-led instruction 
(10 minutes)

	1. Display a piece of student work (or a segment of it) from Lesson 4 (with student permission).
2. Point out some features of the writing. Identify strengths and ask students for suggestions for improvement. For example, you could identify specific vocabulary used by the student and ask for alternative words that could better connect with an audience or achieve their purpose. 
3. Remind students of the steps in the writing process and ask them to identify the stage they are up to. Remind students that they do not need to be at the drafting stage; they will have time for drafting and revising later in the unit. 
4. Ask students to recall which specific structures and features they learned about from the second mentor text (symbolism and the use of dialogue). 

	Individual student task 
(35 minutes)















































Sharing ideas
(up to 5 minutes)
	1. Students were asked to bring in an object from home. As a warm-up, ask students to pair up and to explain why they chose this object (this could be a good opportunity to introduce novel pairings, depending on your class and cohort). Once the student has spoken about their object, the other student should ask one question about it.
2. The majority of this lesson should be devoted to writing. Students can choose to take part in some guided writing about their object, or they may choose to continue another piece independently (see options below).
3. If they wish to take part in the guided writing activity, they will be using the object they brought in from home and developing a sense of its symbolism through writing about it in various ways. The teacher should write along with the students and could share their own writing at each stage, or have it projected on a screen. Provide 4–5 minutes for each of the following tasks. You could write about each in sequence, or students could select 3–4 of these to write about.
· Provide a description of the object’s physical qualities.
· Write some dialogue regarding or featuring the object. This could be when you first received it, or when something happened to it.
· Write about an event featuring the object and other people: funeral, birthday, etc.
· Write more reflectively about the idea behind the object: What does it represent to you? Include a metaphor or simile for the object and the role it plays in your life. Provide students with a list of abstract nouns, if necessary, or display the relevant passage from Duong’s work on the screen.
· Think about the literal or figurative ‘end’ of this object. How would you feel if you lost it? Can you imagine a time when it won’t mean as much to you? When other people look at it, what do they see?
Alternatively, students could:
· continue their piece involving a conflict with others (Lesson 7), aiming to deepen their understanding of the context of each person  
· write their piece about the role of culture in their lives (Lesson 5)
· continue to work on the piece from the previous week (Lesson 4).
Once again ask for students who are willing to share a paragraph or whole piece.

	Lesson re-cap 
(up to 5 minutes)
	· Students have now begun to develop two pieces of writing. They will produce at least one more, but they can begin to consider which has the most potential and how it can be further developed and refined (as part of their SAC).

	Individual student work outside the classroom

	· Students can continue to generate and develop ideas, particularly if they’re not happy with the pieces produced so far. They can consider how to develop the structure or add to their piece, or even combine two pieces if they begin to recognise a common theme.
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