Personal Journeys – Teaching and Learning Sequence – Example 3

VCE English Unit 3, Area of Study 2: Creating texts
Outcome: The student should be able to demonstrate effective writing skills by producing their own texts, designed to respond to a specific context and audience to achieve a stated purpose; and to explain their decisions made through writing processes.
Sample lesson plans for exploring mentor texts: Personal journeys
It is important to impress upon students that this framework is not intended to be an opportunity for them to intensely or directly analyse their own (and in most cases very limited) life journeys. Rather, this should be approached as an exploration of the commonality of the notion of journeying for humans as process, which is typically a profound life-directing influence. Hence, the starting point should never be seen to be personal student revelation. 
Note:
This resource is presented as a six-lesson sequence. Each lesson, however, has a rich variety of activities and tasks, and teachers can choose to extend the sequence into more lessons to meaningfully incorporate all activities and tasks. Teachers can also choose only those activities and tasks that best suit their context and cohort to maintain the sequence as six lessons.   
Lesson 1: Introduce the framework 
	Lesson objective
· Establishing a clear sense of the nature and process of journeying, which incorporates change and adapting to new situations, events, relationships, challenges and opportunities

	Lesson starter 
(up to 5 minutes)
	Unpack the elaboration of this framework in the VCE English Study Design and support students in considering its ramifications (see page 22). 
· Explorations of ‘life’ or biographical explorations – telling our stories, telling others’ stories, the problem of telling stories, appropriation of stories, who tells the stories and our history, missing stories, marginalised and elevated stories.  


	
Teacher-led instruction / group responses
(up to 30 minutes)

	Discuss, as a class, the implication of the existence of multiple versions of ‘stories’ and accounts of a personal journey, and how these may be unintentionally altered, interpreted or reflexively considered by others.
Consider too that humans need to account for their own experience through the compiling of stories or versions of these events.
Class discussion based on the following statement: 
‘The journey between what you once were and who you are now becoming is where the dance of life really takes place.’
Note: Challenge students about what might be implied here and how this potentially broadens the sense of what constitutes a ‘personal journey’. Indicate that you are trying to help them develop their own ‘umbrella’ of related ideas and concepts about personal journeys that should enhance their own writings. 
Offer students some precepts and principles about the notion of the personal journey, for example:
· Journeys are ultimately moments in life that define and reconstruct or reinvent the myths we create about ourselves and others
· All too often the ideals of one part of the community or select group are viewed as the model that all individuals must follow. To escape the pressures of a collective standard, a person must often travel beyond the expectations of a community and discover his or her own true identity
· On such a journey one can expect moments of planned reflection, introspection or unexpected instances of revelation
· A journey can effectively be every minute of one’s own existence, as we travel through life and try to determine who we are, why we are, and what we want to achieve in life.  

	Individual student task 
(20 minutes)
	Independent writing
· Students explore a personal milestone, the effect of a key event in their life. Alternatively, explore this through the eyes of another (such as a parent or friend).  
Note: Ideas could include: stories of movement and change/disruption if students have experienced migration; stories of success or failure that were impactful; stories of nostalgia and childhood. 

	Lesson re-cap & preview
(up to 5 minutes)
	Students can choose to share their writing, including small sections or a sentence or two. Class discussion and reflection on the writing process and the strategies students used to begin their writing or shape it. 

	Individual student work outside the classroom

	Students choose one of the follow prompts and write a short response for their folio:
· They had no choice but to leave the town they had always known. 
· She/he needed to find the answers to the big questions. 
· Without knowing the truth about her/his heritage, how could she/he cope? 
· We are the product of our experiences and external events.

	Alternative/complementary activities
	In pairs or groups, students discuss one or more of the following provocations: 
· Why do people feel the need to pursue a personal journey? 
· To what extent can this prove to be a lifelong process? 
· How can this be connected to one’s beliefs, faith or spiritual inner self?  
· Does journeying ever truly end? How can an individual determine when they have arrived at their intended destination?   
· Can individuals effectively resist imposed changes on their personality, values or attitudes?
Following the pair/group discussions, bring students’ responses and ideas to a whole-class discussion. Write common ideas on the whiteboard. 



Lesson 2: Explore major conceptual notions
	Lesson objective
· recognising the importance of developing considered ideas about what constitutes a ‘personal journey’ based on complex concepts or notions

	Lesson starter 
(up to 5 minutes)
	Teacher opens with an invitation to think deeply about writing that it goes beyond a description of situations or circumstances – a recap of a mentor text or a section of a mentor text could illustrate this further.

	
Teacher-led instruction / group responses
(up to 20 minutes)

	Teacher to lead a discussion in which the class considers (some or all of) the following elements associated with writing about personal journeys: 
· Literal versus inner/psychological journeying/change 
· Imposed versus intentional/pre-determined journeying  
· Resisting versus embracing social, political or religious change 
· Cultural consequences of journeying 
· Differing interpretations of the role of a life journey   
· The role of self-awareness and self-analysis 
· External catalysts for change, both sought and imposed 
· Adaptation to the new/confronting the new 
· Responding to alienation 
· Growing through adversity and challenge 
· Developing new perceptions through education     
· Intentional risk-taking 
· Overcoming disability 
· Consequences of migration 
· Cultural adaptation and change.
Insights or observations can be recorded on the board or in a shared document.

	Individual student task 
(30 minutes)
	In pairs or individually, students can consider and reflect on the concepts or notions that could arise from very specific and physical journeys we can take:
· Travel to a country with an unknown or new culture 
· Coping with a natural disaster in one’s home area 
· Trekking to a remote destination 
· Learning about the history of one’s ancestors 
· Reflecting on a challenging childhood from an adult point of view 
· Reflecting on life during a war from an elderly person’s point of view 
· Reflecting on a journey to the Olympics from an athlete’s point of view 
· Imagining the reunion of a dispersed family.
Ideas can be noted in dot points and shared with the class after 15 minutes of discussion. 
Ideas, concepts and notions can be listed in response to the various journeys – and other ideas that arise in discussion can be noted.

	Lesson re-cap & preview
(up to 10 minutes)
	Teacher can use one of the journeys to shape a possible piece of writing using the ideas students have contributed. This work can be done with student input, including determining a purpose (or purposes) and an audience. 

	Individual student work outside the classroom

	



Lesson 3: Milestones or millstones?
	Lesson objective
· Deepening appreciation about how experiences and events can be used to create an effective piece of writing

	Lesson starter 
(up to 5 minutes)
	Remind students of the writing they have completed to this point, and the ways they have developed their exploration of the framework through experience and situation. Indicate that this lesson will deepen their understanding of ways to use experience and situation in writing. 

	
Teacher-led instruction / group responses
(up to 20 minutes)

	Engage with the core aspects of experience and situation by examining opposing ways in which such aspects may be perceived as foundational moments and triggers for change (milestones); or, alternatively, as constraints and burdens that negatively impact on personal development (millstones). 
Explore how time and distance may alter the way experiences are viewed; for example, how soldiers in a war are perceived by others initially and then over a longer period of time (such as conscripted soldiers returning from the Vietnam War not receiving the welcome they deserved).  
Select an extract from a mentor text to further illustrate these ideas

	Individual student task 
(20 minutes)
	Flash writing exercise 1
Students use one of the following prompts to construct a short piece of writing that presents a positive or optimistic reflection (milestone principle):
· Early childhood: formative years for one’s values, perceptions, sense of self, awareness of the outer world, context, identity   
· Key life events: these become treasured moments of long-term importance as we stoke the fire of memory and signify them as celebrations, relationship and connection indicators, as they are often recounted and family-nurtured  
· Education and teachers: best and worst for individuals, may be integral/pivotal to the whole life journey    
· Special events and situations: sought after or family-determined, change of context, situation and the unexpected 
· Employment: new dimensions of time, people, self-regulation, intrinsic and extrinsic reward, identity   
· Love/marriage/relationships: as social animals, humans need to interact, to attain/ provide comfort, love, care    
· Impositions and challenges: health, time, situation, racism, external events/crises, missed goals, impediments    
· Disappointment and loss: death of loved ones, denial of career advancement, closing of opportunities.

Flash writing exercise 2
Students then pick another of the above prompts to create a piece of writing that presents a negative or pessimistic reflection (milestone principle)

(up to 10 minutes for each)


	Lesson re-cap & preview
(up to 15 minutes)
	Sharing of work and observations as to how the writing changed between the two perspectives.
Students can reflect on how their language changed between the pieces of writing, which piece of writing flowed more easily or felt better to write, how both perspectives might inform a piece of writing on a personal journey, and where each perspective might be best placed in a piece of writing.  

	Individual student work outside the classroom

	




Lesson 4: Consider the impact of audience
	Lesson objective
· targeting a specific audience with clear intent and linguistic intent and structural control

	Lesson starter 
(up to 5 minutes)
	Teacher begins the class stating that good writing that effectively communicates always targets a specific audience with clear intent, and linguistic and structural control.
Teacher can unpack this statement with the class. 

	
Teacher-led instruction / group responses
(up to 20 minutes)

	Using an extract from a mentor text, the teacher can explore the following questions with the class:
· How is the author trying to convey something new or unknown to their audience? 
· How are they redirecting the focus or awareness of their audience? 
· What sort of response do you think the author is hoping to elicit from their audience? 
· What age group is this author targeting? 
As these questions are being explored, the text structure and the language features (and any other element that students want to engage with) can be linked to the intention of the author to connect with their audience. 

	Individual student task 
(30 minutes)
	Using the strategies discovered and listed above, pairs of students use the following text as a base from which to create a text for one of the listed audiences below.
Base text:
No-one wanted to leave this once beautiful, cherished and special place, but who could possibly survive or have a future after this latest devastating fire? Enough was enough as they all sadly recognised. There was no choice and a journey beckoned for everyone in this area. There wasn’t even time for proper farewells. Rather, people collected the meagre personal items remaining, gazed briefly around them and knew that they had no choice but to embark on a journey to the unknown and carve out a new future. What would it hold? No-one could possibly say, except that it would be a new chapter in each of their lives.
Audiences:
· Younger audience learning about the events
· Older audience who has no knowledge of the events
· An audience who has experienced the events and are looking back at them in reflection

	Lesson re-cap & preview
(up to 10 minutes)
	Pairs of students share their work with the class and discuss the strategies they employed to create their text in consideration of audience. The class can compare and contrast the text structures and language features employed by the different pairs, and discuss effects. 

	Individual student work outside the classroom

	




Lesson 5: Consider voice and context
	Lesson objective
· using an appropriate voice for the purpose (and audience) when developing and writing text

	Lesson starter 
(up to 5 minutes)
	Teacher introduces the mentor texts to be used in this lesson by way of contextualising the author, and the time and place of the text

	
Teacher-led instruction / group responses
(up to 20 minutes)

	Teacher (or students reading silently if appropriate) read an excerpt(s) from texts that concern personal journeys. 
Examples can include (but teacher choice): 
· Huckleberry Finn, Mark Twain – an excerpt depicting boyhood fun by the river 
· An extract of Tim Winton’s texts focusing on the Australian coastline 
· A Tale of Two Cities, Charles Dickens, an extract focused on revolutionary France 
Teacher leads discussion about the voice these authors used and whether it is suitable for the intended audience, further contextualising the text for the students.
Teacher leads discussion about the following elements that the writer might have incorporated in the extract:
· tone, symbols, audience connection, repeated words, formality/informality of language, vividness of description, regulated mood  

	Individual student task 
(30 minutes)
	Students can use a piece of writing they have already created (or begin a new piece) and deliberately and intentionally consider the voice of the piece of writing. They can use their own voice or create a persona for this. This piece of writing must be reasonably short (a paragraph for example).
Students annotate this piece of writing, identifying how they have intentionally created a voice through any of the elements (and others) that have been discussed earlier with the mentor text.

	Lesson re-cap & preview
(up to 10 minutes)
	Students share in a class discussion, and strategies about developing a voice can be listed for use in other lessons. 

	Individual student work outside the classroom

	Students add to the paragraph they created in class to extend the voice they are working with, and to expand their use of strategies to construct that voice. 




Lesson 6: Use a mentor text
	Lesson objective
· focusing on a mentor text

	Lesson starter 
(up to 5 minutes)
	Walter’s speech from The Inheritance to be played for the class.
Note for the teacher: As an internal monologue, this speech seeks to capture and reveal innermost thoughts, feelings, fears, special moments and the span of a life journey. It is a journey that has been irrevocably altered, impacted and redirected by external factors and crises beyond the control of the protagonist. Walter’s journey is highly personal, centred around sexual and personal identity, romance, the search for love and the need for a significant other in life. [Point out to students the blend of purposes here: it is both explaining and reflecting.]  
Clearly, the series of crises occasioned by a rapidly evolving social health crisis (AIDS) impacted on many and demonstrates the ways in which a life journey can be derailed.  
The sense of locale and place (context) are explored and accentuated by Lopez, with the farmhouse becoming seemingly a safe haven and, later, a hospice. This reminds us of the impact that a definitive place can have on one’s life, both in the short and medium term. 
The speech addresses an audience that has a narrow view of the AIDS crisis and challenges them by using a humanistic and individualised approach. [Point out to students that they (the students) are not necessarily the intended audience of this or any of the other mentor texts; so their response may not be the one anticipated or sought by the author.] 

	
Teacher-led instruction / group responses
(up to 40 minutes)

	Teacher-led group discussion of the mentor text.
Class is provided with guide questions to reflect and consider the ways in which this particular text affects them and how it communicates to the reader:
· How do you feel as you traverse the journey portrayed here? Why do you say this? 
· To what extent are you as a reader directly engaged in these events? How is this achieved? 
· How does Lopez convey the different locales presented? What impressions are created for the reader? 
· What do you see as the writer’s main aims in this piece? 
· How sympathetic do you feel to the plight of the writer and his difficult experiences? How is this achieved?    
· To what extent are you conscious of a personal journey being undertaken?  
Note should be taken about what is discovered through this class discussion. 
Students can then work in groups to take the analysis further. 
The groups take notes (for sharing back) and use the following questions as guidelines for this task:
· In what ways is this internal monologue both a revelation and a reconciliation with past experiences?  
· How is the audience acknowledged and addressed?  
· What sort of voice is used?  
· How is the sense of reflexivity generated, with a sense of the understanding which only comes subsequently?  
· What sort of imagery and symbolism is used?  
· How is the piece organised and structured?  
Class discussion and reflection on what has been discovered by the groups

	Individual student task 
(10 minutes)
	Students begin to plan a piece of writing using the following parameters. 
Using the title ‘Change is the key feature of the journey’, students imagine they are advising a friend or younger relative about the journey through secondary school. They follow these guidelines: 
· There needs to be a sharp sense that there has been a recognisable personal journey, characterised by change. This change may have been imposed or chosen
· Find ways to explore experiences that have been uncomfortable or difficult, as well as experiences that have been positive and joyous
· Present both sets of experiences in the best possible light
· Make sure they are appropriate for a much younger audience
· Use a monologue approach, remembering that this requires a sense of reflection upon previous events with an adult capacity for re-evaluation. It will require careful explanation of situations, events and locales, given that the intended readership will not necessarily appreciate all of these aspects.  

	Lesson re-cap & preview
(up to 5 minutes)
	Class comes back together, and students can share the planning of their piece of writing.  

	Individual student work outside the classroom

	Students write one to two paragraphs from the planning they completed in class to bring to the next class for peer feedback and sharing. 





Note: Peer feedback 
Make this a key feature of teaching and learning in this Area of Study. It is not the responsibility of the teacher to minutely ‘mark’/annotate successive drafts of pieces of writing; rather, to assist students to learn to read closely, analyse and examine pieces of writing written by their peers.
Students need to apply their appreciation of purpose, audience, context and form when they read their peers’ writings. Feedback sheets can be used and incorporated into their writing books. A sample form is provided below. 
	PEER FEEDBACK SHEET 

	Student writer’s name: 
	Peer reviewer’s name: 

	Aspect to review: 
	Date: 

	Is the purpose/intent of the piece/text clear? 
	 

	To what extent is the specified audience being appropriately and obviously targeted? 
	 

	Is the intent clear (explain/reflect/argue)? 
	 

	Has the piece been structured and organised suitably (i.e. developed so that it connects with the audience)? 
	 

	Are ideas of merit and intent presented connected to the framework of ideas? 
	 

	How appropriately have aspects of the mentor text been used? 
	 

	Which words and sentences could be clearer? 
	 

	How effectively does the writing piece end? 
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