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VCE English as an Additional Language (EAL) 
Units 1 and 2 accreditation period commencing 2023
Units 3 and 4 accreditation period commencing 2024
Introduction
This report is provided for the first year of implementation of this study and is based on the School-based Assessment Audit and VCAA statistical data. Please note that this report was based on the version of the study design in use in 2024. Modifications to the study design were made late in 2024 for implementation in 2025. Changes to the study design are detailed below, and references to them are made throughout this document.
[bookmark: _Hlk161147939][bookmark: _Hlk160713415][bookmark: _Hlk161148288][bookmark: _Hlk160700954]All official communications regarding the Victorian Certificate of Education (VCE) English and English as an Additional Language (EAL) Study Design are provided in the Senior Secondary update and Notices to Schools. It is recommended that teachers subscribe to the Senior Secondary update and the VCAA Bulletin to receive updated information regarding the study. Schools are required to alert teachers to information in the VCAA Bulletin and Notices to Schools, especially concerning assessment schedules. Important administrative dates and assessment schedules are published on the School administration page of the VCAA website. 
Information about assessment for Units 3 and 4 from 2025
In response to first year implementation data from audits and feedback from stakeholders, the VCAA has made adjustments to assessment in the VCE English and English as an Additional Language (EAL) Study Design (Unit 3, Area of Study 2 and Unit 4, Area of Study 2).
Key adjustments:
update to Unit 3, Outcome 2 assessment task and weighting (page 28)
addition of Unit 3 task conditions (page 29)
update to Unit 4, Area of Study 2 Outcome statement (page 32)
update to Unit 4, Outcome 2 assessment task (page 34)
addition of Unit 4 task conditions (page 35).
Audit findings: Unit 3
Areas of concern/recommendations for schools 
The major concern for schools audited was the design of the Area of Study 1, Task 2 School-assessed Coursework (SAC) activity (the audio/audio visual task). The task invites students to listen to and/or view a piece focusing on the social-historical background; hence the scope of the questions is distinctly different from the scope for the listening comprehension task of the previous study design. 
The particular challenge for this task is in finding an appropriate audio/audio visual text. This proved more challenging for some texts as there is a dearth of suitable materials available. In some instances, schools used commercially produced texts. The chief problem with using such material, even if the school itself had written its own set of questions for the task, together with that on internet sites such as YouTube, is that some students may have gained prior access to and be familiar with the texts itself. 
One solution to this issue is that all students have access to the audio/audio visual text prior to the formal SAC and the questions are the unseen element of the SAC. Another solution to this issue that a number of schools adopted is to write and record their own audio/audio visual text. Most schools that adopted this approach produced well-designed and thoughtful texts that effectively assessed the key knowledge and skills for this area of study. 
Schools can also consider completing Task 2 prior to the analytical response to text (Task 1) to build students’ understanding of the historical context and the social and cultural values of the text. For Area of Study 2 (Creating texts), a few schools made only minor modifications to commercially produced material. Such material should be used as a guide for schools designing their own materials. 
Another issue identified was schools using the English performance descriptors and mark allocations. There were examples of schools using English mark allocations for SAC tasks – for example 20 marks for the written annotations in Area of Study 2 instead of 10 marks. 
Even in instances where EAL students are taught in composite classes with English students, schools are reminded that they need to be assessed according to the EAL mark weightings. 
Adjustments to assessment in Unit 3, Outcome 2, from 2025, have reduced assessment from 3 tasks to 2. From 2025, students create ‘written text constructed in consideration of audience, purpose and context’ (40 marks) and ‘set of annotations reflecting on writing processes in relation to the written text’ (10 marks). See page 1 of this report. 
Areas working well 
Overall, the audit indicated that most schools that were audited clearly understood the task requirements for Unit 3. 
For Outcome 1, Task 1 (analytical response to text in written form), schools set questions that enabled students of varying abilities to demonstrate their acquisition of the key knowledge and skills for this area of study.  Similarly, notwithstanding the observations above, schools generally designed appropriate assessment tasks for Outcome 2 (Creating texts). 
Audit findings: Unit 4
Areas of concern/recommendations for schools
Several schools chose at least one text for Outcome 2, Task 1 (analytical response to argument and language) that did not conform to the requirements of the study design (that they appear in the media on or after 1 September of the previous year). 
Some schools had to be reminded of this requirement. There is ample scope for schools to choose texts from a variety of English-speaking media sources, with schools not being limited to using Australian content. 
Furthermore, some schools used media sources from commercial organisations that produced resources for this outcome. While schools who used such resources were usually able to demonstrate that they had adapted the material sufficiently, the real concern remains that some students may have already obtained and perused such material from a third party, for example a tutor. Schools are therefore encouraged not to use such material for the SAC task itself, but rather find their own material, or significantly adapt the commercial materials. 
Schools are encouraged to find content from various online media sites that have current affairs programs (for example, Channels 7, 9, 10; ABC; SBS) as well as sites such as YouTube.
Adjustments to assessment for Unit 4, Outcome 2, from 2025, have removed the requirement for students to analyse 2 texts – one written and the other in another mode. From 2025, students analyse ‘one persuasive written text, which must include a different mode (visual or audio or audio visual)’. (See page 1 of this report.)  
Areas working well
Overall, the audit in Unit 4 highlighted that schools understand the requirements for the revised study design. This was particularly the case for Outcome 1 (an analytical response to text in written form) and Outcome 2, Task 2 (a point of view oral presentation). This may have been because these tasks were similar to those in the previous study design, and in the case of Outcome 1, similar to Outcome 1 in Unit 3.
Most schools assessed Outcome 2, Task 1 appropriately. The texts selected were accessible to students and enabled the school to assess understanding of key knowledge and skills. 
As with Unit 3, schools showed awareness of the need to authenticate student work, and had established clear protocols – in particular, completing tasks under test conditions – to minimise the risk of cheating or allowing students undue assistance. Schools had also developed appropriate strategies to authenticate the oral presentation task, such as students citing a draft prior to delivering their speech, this being the one task where students are typically expected, and given the opportunity, to undertake preparation (such as research and drafting) outside of the classroom environment.
As has been the trend for the last few years, schools have also adopted rigorous processes to assess and moderate student work, ensuring that each student receives an appropriate score relative to the rest of the cohort.
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