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Introduction
[bookmark: _Hlk216944221][bookmark: _Hlk216781565]Schools must deliver the Victorian Certificate of Education (VCE) to the standards and requirements established by the VCAA. Study-specific standards and requirements are stated in the relevant VCE study design. The School-based Assessment Audit checks that the standards and requirements set out in study designs are being followed and that assessment is being carried out in line with the VCE assessment principles.
This report reflects the first year of implementation of this study design and is based on the findings of the 2025 School-based Assessment Audit.
General comments
Responses to the Unit 3 and Unit 4 school-based assessment audits for this study indicate a broadly successful transition from the previous study design. However, while most schools audited were found to meet requirements, there were some common areas for improvement.
The most commonly noted issues were a failure to use the correct number of tasks to assess each outcome and/or a decision to use the same task type for all tasks. The study design requires that at least 2 different tasks are used for each outcome. 
It was also noted that some schools were not allocating the correct number of marks for each outcome. 
The prescribed texts have changed significantly from the previous study design and include 16 extracts (10 in Unit 3 and 6 in Unit 4) from works by a range of philosophers. It was not always clear from the evidence submitted to audit that the correct texts or extracts were being taught and assessed. Special care must be taken to ensure students are provided with the correct extracts.
Some schools did not have one or more of their assessment tasks ready at the time of audit, and instead submitted a description of their planned assessment. While the audit process does allow for this, the descriptions provided were sometimes too brief and did not include sufficient detail to show that the planned assessment would meet the requirements set out in the study design. 
[bookmark: _Hlk216782183]Unit 3 School-based Assessment
Requirements
[bookmark: _Hlk216816386]Unit 3 includes 2 outcomes to be assessed, both using School-assessed Coursework (SAC) tasks. Student performance is assessed using at least 2 different tasks for each outcome selected from a list of 7 specified task types. 
One of the tasks for Unit 3 must be an essay task and this should be taken into account when noting the specific requirements for each outcome below.
Outcome 1 
On completion of this unit, the student should be able to discuss philosophical questions related to the good life and the individual.
Assessment specifications
[bookmark: _Hlk216782706]Discuss philosophical questions related to the good life and the individual.
The student’s performance will be assessed by at least 2 different tasks selected from the following:
an essay
a written analysis
an extended written response to a stimulus
short-answer responses
a written reflection
presentations (oral, multimedia)
a dialogue (oral, written)
Audit findings
The audit indicated that most schools assessed this outcome appropriately. There was evidence of use of a wide range of task types and thought-provoking stimuli to engage students, including articles on free speech in the age of social media, studies on the short and long-term effects on happiness of major life events, and extracts from other contemporary media sources. This helped ensure students of all abilities and learning styles had a chance to demonstrate their learning.
However, as was the case with all of the Units 3 and 4 outcomes, some schools only used one task to assess student performance for Unit 3 Outcome 1. The study design requires that at least 2 tasks be used for each outcome. Some schools did deliver 2 tasks but used the same task type for both. The study design states that at least 2 different task types should be used. 
In general, schools developed their own tasks that were tailored to suit their specific group of students. This practice provided students with the best possible chance to demonstrate their learning and helped to ensure that student work could be authenticated.
Outcome 2
On completion of this unit, the student should be able to discuss philosophical questions relating to the good life and others.
Assessment specifications
Discuss philosophical questions relating to the good life and others.
The student’s performance will be assessed by at least 2 different tasks selected from the following:
an essay
a written analysis
an extended written response to a stimulus
short-answer responses
a written reflection
presentations (oral, multimedia)
a dialogue (oral, written)
Audit findings
The audit indicated that most schools assessed this outcome appropriately. There was evidence of a wide range of task types and thought-provoking stimuli for students to respond to, typically based on the set texts. 
However, as was the case with all of the Unit 3 and 4 outcomes, some schools only used one task to assess student performance for Unit 3 Outcome 1. The study design requires that at least 2 tasks be used for each outcome. Some schools did deliver 2 tasks but used the same task type for both. The study design states that at least 2 different task types should be used. 
Unit 4 School-based Assessment
Requirements
Unit 4 includes 2 outcomes to be assessed, both using SAC tasks. Student performance is assessed using at least 2 different tasks for each outcome selected from a list of 7 specified task types. One of the tasks for Unit 4 must be an essay task and this should be taken into account when noting the specific requirements for each outcome below.
Outcome 1
On completion of this unit, the student should be able to discuss philosophical questions relating to belief, belief formation and justification, and discuss the interrelationship between believing well and living well.
Assessment specifications
Discuss philosophical questions relating to belief, belief formation and justification, and discuss the interrelationship between believing well and living well.
The student’s performance is assessed by at least 2 different tasks, selected from the following:
an essay
a written analysis
an extended written response to stimulus
short-answer responses
a written reflection
presentations (oral, multimedia)
a dialogue (oral, written)
Audit findings
The audit indicated that a wide range of task types was being used by schools to assess Unit 4 Outcome 1 and that a variety of thought-provoking stimuli had been selected for students to respond to, ranging from scenarios taken from contemporary cinema to real-world scenarios relating to business ethics. This breadth of stimulus helped ensure students of all abilities and learning styles could demonstrate their learning.
[bookmark: _Hlk221187785]As was the case with all of the Unit 3 and 4 outcomes, some schools only used one task to assess the students’ performance. The study design requires that at least 2 tasks be used for each outcome. Some schools delivered 2 tasks but appeared to be using the same task type for both (for example, an essay). The study design states that at least 2 different task types should be used. 
In general, schools developed their own tasks which were tailored to suit their specific group of students. This practice not only provides students with the best possible chance to demonstrate their learning but also ensures that authentication risks are minimal.
Outcome 2
On completion of this unit, the student should be able to discuss case studies in light of epistemological issues associated with belief, belief formation and justification. 
Assessment specifications
Discuss case studies in light of epistemological issues associated with belief, belief formation and justification.
The student’s performance is assessed by at least 2 different tasks, selected from the following:
an essay
a written analysis
an extended written response to stimulus
short-answer responses
a written reflection
presentations (oral, multimedia)
a dialogue (oral, written)
Audit findings
The tasks submitted to audit were quite varied and well designed and ranged from formal essays to individual or small group presentations and written reflections. These tasks helped students to practise ‘doing philosophy’ (see cross-study specifications in the study design) and to connect the arguments and viewpoints in the prescribed texts to contemporary epistemological issues.
However, it was not always evident that schools were examining 2 specific case studies drawn from the 3 contexts laid out in the study design. The contexts for study include silencing, exclusion and cancelling; misinformation, disinformation and echo chambers; and truth, trust, credibility and expertise. The contexts are not themselves case studies; rather they provide a lens through which to select and think about a particular case study, and particular epistemological issues arise from looking through this lens.
As was the case with all of the Unit 3 and 4 outcomes, some schools only used one task to assess the students’ performance. The study design requires that at least 2 tasks be used for each outcome. Some schools delivered 2 tasks but appeared to be using the same task type for both (for example, an essay). The study design states that at least 2 different task types should be used.
Well-designed tasks guided students to link the case study to epistemological issues arising from the chosen context. These tasks usually required students to use relevant philosophical texts to support discussion of the issue as it manifests in the case study, rather than prompting a response about the philosophical texts themselves. They also enabled students to use specific examples to support their discussion of the case study. For example, discussing ‘the use of social media in election campaigns’ as a case study could be supported through the use of one or more examples from one or more election campaigns as relevant to epistemological issues, thereby enabling students to undertake a richer discussion. 
Resources and further information
Refer to the VCE Philosophy Support Materials for advice on developing a program, sample learning activities, general assessment advice including sample approaches to developing assessment tasks, and VCAA performance descriptors. 
All official communications regarding VCE study designs are provided in the Senior Secondary update and Notices to Schools. It is recommended that teachers subscribe to the Senior Secondary update and the VCAA Bulletin to receive updated information regarding the study. Important administrative dates and assessment schedules are published on the School administration page of the VCAA website.
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