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VCE assessment principles
Assessment is an integral part of teaching and learning 
that at the senior secondary level:

‒ identifies opportunities for further learning
‒ describes student achievement
‒ articulates and maintains standards
‒ provides the basis for the award of a certificate. 



VCE assessment principles
As part of VCE studies, assessment tasks enable:

‒ the demonstration of the achievement of an outcome or 
set of outcomes

‒ judgment and reporting of a level of achievement for 
school-based assessments at Units 3 and 4.



VCE assessment principles
VCE assessment will be

• valid (fair and reasonable)
• equitable
• balanced and
• efficient.



Assessments must be valid
Does the assessment enable judgments to be made about demonstration of outcomes 
and levels of achievement fairly, in a balanced way without adverse effects on or for the 
education system?

ASK, is the task…
– fair and reasonable?
– specified in the study design as one of the designated task types?
– conducted  under fair conditions?
– conducted under substantially the same  conditions for all students in the cohort
PLUS are there clear instructions included?



Assessments must be equitable
• Do the assessment instruments ensure that no students are either 

privileged or disadvantaged, nor are any students excluded based on 
gender, culture, linguistic background, physical disability, socioeconomic 
status or geographical location. 

• Is the task conducted under same/similar conditions to provide consistent 
information about student performance?

ASK, is the task
‒ accessible to all students?
‒ privileging a certain type of student?
‒ comparable in scope and demand if a choice of task is offered within?



Assessments must be balanced
• Tasks should be designed to provide a range of opportunities for students to 

demonstrate in different contexts and modes and demonstrate different levels of 
achievement.

ASK
‒ Are a variety of task types used?
‒ Are a variety of conditions used?
‒ Do the tasks allow students to demonstrate different levels of achievement?
‒ Are suitable criteria, descriptors, rubrics or marking schemes used?
‒ How broadly are the key knowledge, key skills and outcomes being covered / 

assessed?



Assessments must be efficient
• The minimum number of assessments must be set to enable a robust judgment 

about the progress and learning of each student. This number of assessments is set 
in the VCE study design. Each assessment instrument must balance the demands of 
precision with those of efficiency. Assessment should not generate workload and/or 
stress that unduly diminishes the performance of a student under fair and 
reasonable conditions.

ASK:
‒ Have minimum number of assessments been set?
‒ Does the assessment generate undue student stress?
‒ Are students being under assessed or over assessed on the outcome?



VCAA Presentations – School-based 
Assessment
Videos available on the VCAA webpages explaining the 
VCE Assessment Principles.
https://www.vcaa.vic.edu.au/assessment/vce-
assessment/School-basedAssessment/Pages/School-
based-Assessment-Teacher-videos.aspx



School-based assessment
• In Units 3 and 4, specified tasks and task types are set 

out in the study design

• Teachers and schools are encouraged to develop their
own assessment tasks based on the VCE assessment 
principles



Individual VCE subject teachers
• select from designated assessment task types specified in study 

design
• develop and administer a school-based assessment program 

considering the needs of the student cohort
• monitor student work and progress within the cohort 
• provide feedback about School-based assessment to individual 

students to
– assist in determination of  Satisfactory / Non satisfactory completion of outcome
– determine individual student achievement levels for School Based Assessment



School‐based assessment

• Students must be pre informed about: 
‒ Assessment timelines
‒ Conditions the assessment will be conducted under
‒ Resources permitted within the assessment
‐‐ Include conditions and resources permitted on task coversheet.

“School policies and procedures, including conditions and rules under which 
School‐based assessment will take place, must be communicated to students and 
parents at the beginning of academic year, or when student enrols in VCE.”



School-based assessment
School assessed task (SAT)

• which are set by the VCAA to assess 
specific sets of practical skills and 
knowledge. 

• teachers assess the student’s level of 
achievement on the basis of a rating 
against criteria specified by the VCAA. 

• schools provide a score for each 
criterion. 

The VCAA aggregates these scores into a single total score for each student, which is then statistically 
moderated against the examination scores in the study. (VCE & VCAL handbook)

School assessed coursework (SAC)
• which consists of a set of assessment 

tasks that assesses each student’s level of 
achievement in Units 3 and 4 outcomes as 
specified in the study design. 

• schools provide a score for each 
component of coursework specified in the 
study design. 



• Consider the cohort of studentswhowho
• Consider the Outcome being assessedwhatwhat
• Consider the timing of the taskwhenwhen
• Consider the conditions of assessmentwherewhere
• Consider the purpose of the task whywhy
• Consider the task typehowhow



Developing a school-based 
assessment task

• Minimise reading time
• Place stimulus material and other written information 

close to the item
• Make sure that a stimulus, if included, must actually 

be used to answer the questions
• Place easier items earlier in the task where possible
• Include a range of questions (use a taxonomy, 

SOLO, Blooms etc. to ensure a spread of questions)
• Make sure the typical student can finish the SAC in 

the time available 

Low
25%

Middle
50%

High
25%

Low Middle High



Commercially produced tasks
• May be used but MUST be adapted. 

‒ School-assessed coursework tasks need to be UNIQUE to each individual 
school

• Always check that the task type is appropriate and that the key 
knowledge, key skills and outcome are being assessed accordingly.

• It is the responsibility of the school and teacher to:
‒ check that a commercially produced task is compliant with VCAA 

requirements.
‒ ensure authentication of student work.







School-assessed
Coursework Task Unit 3



School-assessed
Coursework Task Unit 4



Common issues – School-based 
Assessment Audits
• Commercially produced tasks- not modified or not modified enough
• Use of VCAA exam questions and trial exam papers
• Not covering all of the Key Knowledge and Key Skills
• Not utilising the VCAA recommended Performance Descriptors or no 

marking guide
• No cover sheet - instructions to students
• Authentication issues - take home papers
• Task type - not listed in Study Design
• Old terminology and recycled questions from previous Study Designs



Coversheet inclusions

Does the 
task 

clearly 
indicate:

What students are 
expected to do 

/complete 

Conditions 
(open / closed 

book etc.) 

Time and length 
of task

Breakdown of 
mark allocation

Criteria 
students are to 

be assessed 
against



Unit 3 Outcome 1 School-assessed coursework: 
cover page



School-assessed Coursework (SAC) Sample approach

Assessment task type: Structured questions
• A variety of structured questions: short, medium to extended responses 

ranging from low, medium and high-order thinking
• The questions must allow the students to address all the key knowledge 

and skills for the outcome; therefore, they must be structured so students 
can demonstrate their knowledge of the narratives and ideologies that 
they have studied

• Students are prepared for this task through scaffolded learning activities 
and assessment tasks.



School-assessed Coursework (SAC) Sample approach

Assessment task type: Video Essay (digital technologies)
• A variety of focus areas that students need to address in their video 

essay. These should range in complexity. 
• The focus areas must allow the students to address all the key 

knowledge and skills for the outcome; therefore, they must be structured 
so students can demonstrate their knowledge of the narratives and 
ideologies that they have studied. 

• Students are prepared for this task through scaffolded learning activities.



School-assessed Coursework (SAC) Sample approach

Conditions under which the task will be conducted 
• This task is worth 40 marks and constitutes 10 per cent of 

the study score for Unit 3 Media
• Students would complete the task in 100 minutes of 

supervised class time to ensure authentication
• No access to the questions prior to the class. 



Unit 3: School-assessed Coursework (SAC) 
Authentication

https://www.vcaa.vic.edu.au/Document
s/vce/School-
basedAssessment/AuthRecSAC.pdf



Designing the SAC Task
Outcome: On completion of the unit the student should be able to analyse how 

narratives are constructed and distributed, and how they engage, are 
consumed and are read by the intended audience and present day audiences. 

Mandatory: Students discuss at least two media products, with one of those products having been made in the five years 
prior to the current year of study. 
Question design:
• Explain the characteristics and construction of the media narrative in the selected media form. 
• Discuss how media narratives are constructed, consumed and read by audiences from different periods of time. 
• Analyse the relationship between and the function of media codes and conventions to convey meaning in selected media 

forms. 
• Analyse the relationships between media narratives and audiences, 
• Discuss how ideologies shape media narratives 
• Discuss the relationship between the audience and the narrative
• Discuss audience engagement with, consumption and reading of the media narrative. 



Example

Two media products 
must be studied. 

• Ideology
• Construction 

of narrative
• Genre 
• Style
• Audience
• Engagement
• Consumption
• Reading of 

media 
narratives

https://www.vcaa.vic.edu.au/curriculum/vce/vce-study-designs/Media/advice-for-teachers/Pages/Index.aspx#



Cross study specifications
• Media forms
• Media products
• Media technologies
• Media narratives
• Media codes
• Media conventions
• Media production process
• Media language



School-assessed Coursework (SAC) 
Sample approach 

Designing the tasks
 The task addresses all of the key knowledge and skills with a range of 

structured and weighted questions or criteria or dot points to be 
discussed

 This should be covered throughout the unit in preparation for the SAC
 The key knowledge and skills can be unpacked using a range of 

examples from media products and real life events. 



School-assessed Coursework (SAC) 
Sample approach 

Designing the task
• The questions must allow the students to address Unit 3 Outcome 3 key 

knowledge and key skills 
• Questions should range in terms of difficulty or complexity from low-order 

to high-order questions (refer to Bloom’s Taxonomy Teacher Planning 
Kit)

• Structured questions containing a range of actions such as ‘Explain’, 
‘Analyse’ and ‘Discuss’



https://mygrowthmindset.home.blog/2019/03/14/how-do-i-love-blooms-taxonomy-let-me-count-the-
ways/



Planning a SAC: Example Unit 3 – Outcome 1

Key Knowledge Key Skills
1. The characteristics and construction of media 

narratives in selected media forms.
2. How audiences from different periods of time 

engage with, consume and read media 
narratives.

3. The relationship between and the function of 
media codes and conventions to convey 
meaning in selected media forms.

4. The relationship between media narratives and 
the ideological and institutional contexts in 
which they are produced, distributed, 
consumed and read.

5. The way ideologies shape media narratives.
6. The relationship between media narratives and 

audiences
7. Appropriate media language

1. Explain the characteristics and construction of 
media narratives in selected media forms.

2. Discuss how media narratives are constructed, 
consumed and read by audiences from different 
periods of time.

3. Analyse the relationship between the function of 
media codes and conventions to convey meaning 
in selected media forms. 

4. Analyse the relationship between media 
narratives and the ideological and institutional 
contexts of production distribution, consumption 
and reception.

5. Discuss how ideologies shape media narratives.
6. Discuss the relationship between media 

narratives and audiences.
7. Discuss audience engagement with, consumption 

and reading of media narratives. 



Content vs. descriptors
Item mapping KK KS

1 Explanation of the characteristics and construction of media narratives. 1, 2,7 1, 2,8

2 Analysis of the relationship between and the function of media codes and 
conventions to convey meaning. 

3, 7 3, 8

3 Discussion on the relationship between media narratives and audiences, 
with an analysis of how audiences read, consume and are engaged by 
different media narratives from different periods of time. 

2, 4, 6, 
7

2, 
4,6,7, 
8

4 Discussion of how ideologies shape media narratives. 5,7 5,8

5 analysis of the relationship between media narratives and the ideological 
and institutional contexts of production, distribution, consumption and 
reception. 

4, 2, 7 4,2, 8



SAC Question example –

Referring to one of the media narratives you studied this year, 
describe how two media codes are used to construct meaning for 
audiences. 

4 Marks



Unit 3:School-assessed Coursework (SAC) 
Sample approach 

Marking the task
• Ensure that each structured question has an allocated mark which 

reflects the degree of difficulty or complexity required by the task words. 
These would be based on the key skills for the outcome

• Ensure that all total marks add up!
• Ensure that marking scheme used to assess a student’s level of 

performance reflects the relevant aspects of the rubric/performance 
descriptors and be explained to the students before commencing the task





Frequently asked questions
9. What are the ‘characteristics and construction’ of media narratives and how 
do these differ from the function of media codes and conventions?

The characteristics and construction of a media narrative is dependent on the media form and the 
characteristics of consumption. For example the technological difference in production may mean that 
characteristics of a film narrative with a three-act structure is different to a YouTube cooking video. The 
function of different print forms such as a fashion magazine versus a newspaper also influence the 
construction of a narrative. In photographic forms, a documentary series has a different narrative 
construction to that of a series of marketing photographs. 

Media codes and conventions work together to engage an audience, structure the narrative and convey 
meaning. This is what is meant by the relationship of the audience and the media narrative. 

VCE Media Study Design page - Frequently asked Questions



School-assessed Coursework (SAC) Authentication



Checklist
Inform students re basis of assessment. (conditions task type, outcome to 
be assessed)

Ensure marks are clearly allocated and identified
Ensure totals add up
Ensure mark allocation corresponds to question difficulty
Ensure task reflects and assesses key knowledge and key skills
Check spelling, expression, syntax. Would it make sense to a VCE 
student?




